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ABSTRACT 
The following research examined vocational education 
from the perspective of current and graduated students. 
Results indicated that, in general, current vocational 
students felt that program goals were being met. However, 
results also indicated that current vocational students in 
an integrated program were less satisfied with their program 
than current vocational students in a segregated program for 
reasons such as less success in attainment of goals in the 
integrated program in comparison to the segregated program, 
and susceptibility to prejudice from academic students. 
Results from vocational graduates indicated that while 
the majority sought employment immediately after graduation, 
they worked in areas other than their field of study. It 
was concluded that the four year segregated program better 
met the needs of vocational students for reasons which 
included more time to learn the material in applied and 
academic courses, more time for school-planned work 
experience in the community, the applied material was more 
job-specific in comparison to the two year and/or integrated 
program, and students in this program were less susceptible 
to prejudice from academic students than students in an 
integrated program. 
Recommendations for the future included an indepth 
examination of the two year integrated program, particularly 
in the areas of student satisfaction and course selection; 
ii 
providing more time for vocational students in mathematics 
and English and school-planned work experience; making the 
applied course material more job-specific; and examining 
employer's and educator's attitudes towards vocational 
education. 
iii 
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The underlying aim of education is to further man's 
unending search for truth. Once he possesses the 
means to truth, all else is within his grasp. Wisdom 
and understanding, sensitivity, compassion and 
responsibility as well as intellectual honesty and 
personal integrity, will be his guides in adolescence 
and his companions in maturity...This is the key to 
open all doors. It is the instrument which will 
break the shackles of ignorance, of doubt, of 
frustration, that will take all who respond to its 
call out of their poverty, their slums, and their 
despair. 
(PCAOESO, 1968, p. 9) 
In the last few years there has been an increasing cry 
for help from parents, teachers, and citizens in Canada for 
action around the needs of the exceptional child. In 1969, 
it was estimated that over one million children in Canada up 
to the age of nineteen required."attention, treatment and 
care because of emotional and learning disorders." (CELDIC, 
1969, p.9) During the period of the study by The Commission 
of Emotional and Learning Disorders in Children (CELDIC) it 
became clear that a large number of these exceptional 
children were not receiving professional help. Scientific 
knowledge about diagnosis, detection, and prevention was not 
being used appropriately nor adequately; and services 
designed to meet the needs of children who suffer from 
emotional and learning disorders lacked integration, clarity 
of goals, and basic standards across the network. 
Particularly, this applied to the educational system. 
Balance and Kendall, in their 1969 report Legislation and 
Services for Exceptional Children, accented the necessity to 
review legislation regarding the right of an exceptional 
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child to an education, as well as the standards being 
imposed. Following this Standards for Educators of 
Exceptional Children was published in 1971. One of the 
major recommendations of this report and others (CAOE, 1968; 
CELDIC, 1969; Ministry of Education, 1973) was the need for 
further experimental, evaluative, and action research to 
improve and guide future special educational programs. 
In 1960, the Waterloo region in Ontario adopted a two 
year vocational program to provide an alternative 
educational setting for those exceptional students who were 
unable to qualify for the regular academic high school 
program. 
The first vocational program began in Kitchener. By the 
early sixties, the program was extended to Gait, Preston, 
Waterloo-Oxford, and Elmira. Initially, the vocational 
programs were for boys; however, within two or three years, 
programs had been adopted for girls. Vocational instruction 
incorporated teachers both with and without special 
education qualifications. Generally, completion of these 
programs took a total of two years. 
Prior to 1968, all vocational programs were operated 
within secondary schools. It was an integrated scheme 
designed to house all students in the advanced, general, and 
two year program. In 1968, Laurel Vocational School opened. 
Offering a vocational program similar to those in the 
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composite high schools , i t represented an en t i r e ly new 
approach: i t was a school designed to en ro l l s tudents 
s p e c i f i c a l l y in the occupational stream. Pr imari ly , i t 
offered a choice of twenty-one p r a c t i c a l a reas , and i t 
consis ted of a s taf f of f i f t y teachers , a l l of whom had 
p a r t i c u l a r i n t e r e s t s in the vocat ional s tudent . 
Today, in Waterloo County, there are two types of 
vocat ional and occupational programs, basic and modified. 
The basic program is an in tegra t ion of academic and 
p r a c t i c a l curriculum. I t is designed primari ly for the 
s tudent who has experienced academic d i f f i c u l t i e s in grades 
s i x , seven, and e igh t , who functions a t or above a grade 
f ive l eve l in mathematics and English, and has fa i led these 
grades a t l e a s t twice. The academic curriculum, in the 
basic program, has been modified to s u i t these s tuden t ' s 
a b i l i t i e s and includes English, mathematics, science, and 
geography. The p r a c t i c a l curriculum offers courses such as 
machine shop, general shop, food se rv ices , trowel t r ades , 
auto se rv ice , carpentry and, building t rades . However, the 
number and type of p r a c t i c a l courses vary from school to 
school (see Appendix A for a program d e s c r i p t i o n ) . 
Most of the high schools in the Waterloo region offer a 
two year vocat ional program in conjunction with a regular 
high school program. This program is comparable to the 
basic program described above. However, i t is not usually 
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labelled as such. Laurel Vocational School also accomodates 
a basic program. However, this basic program has recently 
added the option of a four year occupational program. 
Students can take an additional two years after receiving 
the two year vocational/occupational diploma. 
The modified program also provides an integration of 
academic and practical subjects. It, however, is organized 
for students who have a history of low academic achievement 
starting from the primary grades, have failed repeatedly, 
and/or come from special classes in the public schools. This 
program is only offered at Laurel Vocational School. 
In September 1979, the Waterloo County Board of 
Education set up a Director's Study Committee to investigate 
the status of vocational education in the region, compare 
this to other related studies, and to recommend appropriate 
changes for the improvement of educational services for 
students with special needs. In conjunction with other 
activities, the committee sent a survey to 144 educators in 
feeder schools, and vocational programs including elementary 
and secondary guidance counsellors , and principals. The 
survey results indentified numerous concerns. Highlighted 
in the survey was the problem related to the legitimization 
of the vocational process. Specifically, this problem 
addressed the issues of inequality of resources, the quality 
of vocational education, and the status of vocational 
education within the educational domain. 
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The work and interests presented by the board paralleled 
research being done by community psychologists. Not only 
did it represent the opportunity to collect information 
about one of the largest social institutions in our society, 
but, it also represented the opportunity to study one of its 
related programs, examine the effectiveness of this program, 
and hence evaluate, to some degree, the need for social 
change. As a result of several consultations with the 
Director's Committee, the author designed a study to 
facilitate the committee's task, meet the author's interest, 
and fulfill the requirements of thesis work. The following 
thesis is a descriptive study designed to examine vocational 
education in the Waterloo Region from the perspective of 
current and graduated students. Because vocational 
education is so closely linked to special education, this 
thesis will begin with a brief examination of special 
education and some of its related problems to provide a 
context for the reader. Subsequently, an overview of 
vocational education will be reviewed and a summary of 
current research in the field will be presented. Finally, 
the purpose of the study will be given. 
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Special Education: An Overview 
Special education is part of the arrangement for 
cooling out students. It has helped to erect a 
parallel system which permits relief of institutional 
guilt and humiliation stemming from the failure 
to achieve competence and effectiveness in the task 
given to it by society. Special education is 
helping the regular school maintain its spoiled 
identity when it creates special programs (whether 
psychodynamic or behaviour modification) for the 
'disruptive child* and the 'slow learner* many of 
whom, for some strange reason, happen to be Black, 
and poor, and live in the inner city. 
(Johnson, 1969, p. 245) 
Historically, special education in Canada grew from the 
need to find effective methods of teaching children who were 
physically handicapped (Prehm, 1977). In most Canadian 
provinces the earliest special education programs were 
institutions for the blind and the deaf. These traditional 
residential institutions provided the framework for the 
present model of segregation in special education: the 
schools for the deaf and the blind were separated physically 
and professionally from the rest of the educational system 
(CELDIC, 1969). The rationale for this model centred on 
reasons such as the social repudiation of certain 
disabilities, the low incidence of these disabilties in the 
population which made it difficult to group children locally 
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for education, the inability of the public school system to 
provide educationally for grossly deviant children, and the 
belief or rationalization that certain categories of 
exceptional children are happier with their own kind 
(CELDIC, 1969). 
At a parallel time in history, residential institutions 
for the mentally retarded were being built. Although they 
were based on the same model of segregation, these 
"schools" were very different from those provided for the 
deaf and the blind. Rooted in hospital settings, their 
function was almost entirely custodial, with very little 
attempt made to provide a systematic educational program 
(CELDIC, 1969). 
In the 1900's, especially in the United States, concern 
for the exceptional child grew. Several voluntary 
associations and individual people, such as Mann, Howe, and 
Dix assisted in the establishment of residential schools 
offering training and a protective environment for the 
blind, the deaf, the retarded, the epiletic, and the 
orphaned (Kirk, 1962). This movement infiltrated the public 
schools and special classes for exceptional children began 
to evolve in various forms. 
During the early fifties, an alternative model, that is 
the integrated model, began to emerge. Most of the impetus 
for the integrated model developed from the concept of 
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normalization. In its earliest meaning, this Danish concept 
applied only to the mentally retarded. Strong supporters of 
this concept believed that mentally retarded people 
expressed behavioural misfunctioning and low achievement not 
only because of a cognitive handicap , but also due to 
"possible deficiencies in the environment or the conditions 
of life created by society, or due to unsatisfactory 
attitudes of parents, personnel or people in general." 
(Nirje, 1969, p.231) Segregation, for these people, meant 
increasing these problems, and sometimes even creating them. 
One of the pioneers of normalization in North America was 
Wolfensberger, a native born Scandinavian, schooled in the 
U.S.. Not only did he advocate the implementation of the 
concept of normalization for the mentally retarded, but also 
for those labelled deviant and exceptional. The methods of 
"normalization" required exposure of these groups to normal 
situations and to those who were considered normal 
(Wolfensberger, 1972). As this concept generalized to the 
field of special education, it provided the impetus for the 
integrated model. Schools began to introduce the 
exceptional child into the regular classroom setting. 
Today, special education in Canada is characterized by a 
compromise between the earlier segregated school and the 
integrated model. It is segregated in the sense that most 
exceptional children sometimes receive alternate programs 
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and separate teachers, or are enrolled in classes which do 
not include children in the regular stream. Yet, at least 
at the elementary and public school level, special classes 
are still physically within a regular school environment. 
The definition of an exceptional child used in the 
context of this thesis is "a child who deviates from the 
average or normal child in mental, physical, or social 
characteristics to such an extent that he requires a 
modification of school practices or special educational 
services, in order to develop to his maximum potential." 
(CELDIC, 1969, p.45). This excludes all exceptional 
children who are considered very bright or gifted. This 
definition was chosen for two reasons. First, it is a 
Canadian definition, which has been sponsored by CELDIC. 
Second, it is especially applicable to the educational 
system. It is important to remember that exceptionality is 
culturally relative. 
Critics of segregated special education suggest that 
there are severe dangers inherent in the model such as the 
over-referring of disruptive and slow learners to provide 
relief for teachers and administrators. Critics suggest 
that the segregated model makes it easier to conclude that 
the exceptional child lacks the skills to learn the 
material. As more alternatives are made available it 
becomes increasingly easier to physically remove a child who 
10 
does not quite fit the system rather than examine or 
challenge problems within the curriculum (Reger, Schroeder, 
and Uschold 1968; Johnson, 1969; Lilly, 1970; Dunn, 1973). 
Another danger involves the self-fulfilling effects of 
disability labels. If a child is thought of by others as 
being predisposed to lower achievement, and if the child is 
told this often enough, especially by significant others, he 
or she will internalize this image and maintain a lower 
achievement or become a low achiever, and perhaps develop a 
negative self-concept (Laycock, 1964; Rosenthal and 
Jacobsen, 1968; McLean, 1968; Heinz, 1968;Dunn, 1973). 
Thus, one of the major issues in special education is 
the dilemma of an appropriate applied model with which to 
best serve the needs of the exceptional child. Should 
traditional segregated special classes and schools be 
maintained or should we return the exceptional child to the 
regular classroom? Arguments are made in support of both 
models. Proponents of the segregated model claim that 
special classes enhance the self-concept of the child 
through peer acceptance, as the exceptional child does not 
have to suffer embarrassment because of a discrepency in 
learning; special classes provide a more tailored curriculum 
to meet the unique needs of the child; the exceptional child 
receives more individualized instruction because special 
classes are smaller, (for a detailed account see Harvey, 
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1969; Engel, 1969; Miller and Schoenfelder, 1969; Kid, 1970; 
MacMillan, 1971; and Kolstoes, 1972). Proponents of the 
integrated model claim that pressure for learning and 
achievement is removed from special classes which does 
little to motivate the child, whereas regular classrooms 
provide much stimulation; the child is stigmatized when 
placed in a special class; special classes are sheltered and 
do not provide the exceptional child with the range of 
"normal" experiences that are needed to cope in the real 
world, whereas regular classrooms do , (for a detailed 
account see Johnson, 1962; Kirk, 1964; Fischer, 1967; Dunn, 
1968; Johnson, 1969; Christopolos and Renz, 1969; Cormany, 
1970; MacMillan, 1971). 
The Segregation-Integration issue is not an easy one to 
resolve. The issue is complicated by many other factors. 
Foe example, what some people call an integrated situation, 
others call segregated; what some people define as a good 
learning experience others define as poor. Blatt (1975) 
contends that the issue, as it is currently being 
approached, cannot be resolved. He posits that there are no 
pros or cons but rather competing values: the idea that 
people are better off with their own kind as compared to the 
idea that the more varied the relationships the better off 
people are. 
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Research in the field offers no clear cut answers 
either. Typically, empirical evidence supporting either 
side of the argument has been severly criticized on the 
basis of questionable methodology (Kirk, 1964; Johnson, 
1962; Thorndike, 1968; Dunn, 1968; MacMillan, 1971; Nelson 
and Schmidt, 1971; Blatt, 1975). Problems of sampling; no 
control over the length of time spent in a special class 
prior to evaluation; no control over the teacher variable; 
lack of standardization of curriculum, measures, and outcome 
are all examples of methodological weaknesses. To further 
complicate the interpretation, the experimenter cannot 
control for extraneous factors which affect the children, 
for example, broken homes, membership in a disadvantaged 
group, negative self -image, home environment (Blatt and 
Garfunkel, 1969; Gwinn, 1976). 
Then, how can the controversy be resolved? Nelson and 
Schmidt (1971) suggest that social scientists and educators 
should begin by standardizing the critical constucts used in 
the context of the classroom and the research, and then 
define specifically the problem and the problem situation. 
"To challenge without these considerations leads to trivial 
arguments." (Nelson and Schmidt, 1971, p.384) 
The purpose of this section was to provide the reader 
with a context so that he or she could better understand 
some of the issues of vocational education. The author 
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wishes to now turn the reader's attention to the next 
section where an overview of vocational education and some 
of its related issues will be presented. 
Vocational Education: An Overview 
The promise of special education was not a 
special curriculum, or special methods, or special 
teachers, but it was to demonstrate that each 
person can contribute to the larger society, 
that all people are valuable...The gifts this 
movement was to bestow were optimism, charity, 
love for brothers and the conviction that 
our work is not to judge who can or cannot change, 
but rather to fulfill the hope that all 
people can change; each person can learn. 
(Blatt, 1977, p. 6) 
Today, Canadian education follows a uniform format. 
Kindergarten to grade twelve, and sometimes grade thirteen, 
provides standardized programs for the regular student. 
While there is some selection of special classes at the 
elementary level, by grades seven and eight the classrooms 
adopt a mainstreaming approach. These senior elementary 
schools cater to the average student; options of special 
classes are at a minimum. It is really not until secondary 
school, grades nine and on, that specialization becomes 
institutionalized, incorporating three distinct programs 
into the system: arts and science, a five year program; 
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business and commerce, a four year program; and vocational 
and occupational, a two year program (Chapman, 1973). 
Vocational and occupational education in Canada is 
relatively new. It represents a movement away from a 
completely academic orientation to an applied orientation. 
Basically, vocational education involves preparation for a 
vocation, a specific job. This can include the study of 
procedures and the acquisition of general occupational 
skills, such as attitude, qualities of a good citizen 
(Harvey and Masemann, 1975). 
The origins of vocational education began at the turn of 
the 20th century. Although the value of manual training and 
related studies was recognized in the early 1800's, it was 
not until the early 1900's that financial grants for trade 
schools and research were instituted. By 1930, most 
provinces had established vocational schools and programs at 
a post secondary school level. Yet, vocational training at 
the secondary level was not formally introduced as a concept 
until 1939, when the Youth Training Act triggered the 
financial development of apprenticeships and training in 
industries. As World War II grew closer, Canada needed 
workers with highly specialized skills for both the armed 
forces and defense industries. The War Emergency Training 
Act in 1940 empowered the federal government to guarantee 
the expense of massive training programs for men of age 
15 
sixteen years and older in universities, technical schools, 
and industries (Young and Machinski, 1976). This act was 
the precedence needed to entice the government to support 
future vocational programs. Finally in 1945, the Vocational 
Schools Assistance Agreement legislated the committment by 
both the federal and provincial governments to share equally 
in the financial burden of vocational education at a 
secondary school level. By the beginning of the sixties, 
Manpower training programs had been launched, co-operative 
education was put into practice, the Canadian Vocational 
Association was established, and vocational education was 
instituted at the secondary school level (Cap, 1976; Young 
1976). 
Generally, the present day vocational and occupational 
programs in the secondary schools are operated for students 
who are experiencing difficulties in the academic stream. 
Although these students are of the age for secondary school 
admittance, they are unable to meet the academic 
requirements of regular high schools. Typically, these 
exceptional students have experienced repeated failures 
and/or come from special classes already existing in the 
public schools. 
Generally speaking, vocational educators are concerned 
with two basic issues: the curriculum and what it should 
constitute, and the low status which vocational education 
occupies in the educational domain. 
16 
Let us first consider the issue of the vocational 
curriculum. Should vocational schools teach their students 
to become good workers and/or good citizens? Should the 
curriculum be composed of a common core of subjects related 
to general job skills or should the curriculum cater to 
specific jobs? 
In response to the first question, Burnbridge (1971) 
argues that being a 'good worker' is incompatible with being 
a 'good citizen'. He postulates that 'good citizens' 
discuss issues and related problems with their peers, and 
subsequently, vote by democratic methods to decide upon the 
appropriate course of action. Conversely, 'good workers' do 
not go through this process. They do not question; rather 
they do what they are told. Having rarely taken part in the 
decision-making process because schools teach them to obey 
without question, they leave the educational system without 
the skills to think and act independently, and worse, 
without the awareness that they are capable of making 
decisions and have the right to do so. Burnbridge goes on 
to suggest that vocational schools should incorporate 
opportunities into the curriculum so that students can 
participate in groups, making nontrivial decisions. 
The second question also poses a dilemma. Should the 
vocational schools concentrate on teaching general or 
specific job skills? Let us briefly consider the advantages 
and disadvantages of each. 
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The primary advantage of acquiring job specific skills 
is quite obvious. It is much easier to get a job. 
Generally speaking, the student is marketable and there is 
no more official training needed. The student can settle 
down quickly and begin to accumulate experience. But the 
disadvantages may outweigh the advantages. Specialization 
may restrict the graduate, limiting entry into other fields 
of work, job changes, or entry into community colleges. In 
some cases, it may be difficult to qualify for an 
apprenticeship (Harvey and Masemann, 1975). Recent 
follow-up studies of graduated vocational students report 
that these students rarely obtain jobs for which they were 
directly trained (Reich and Zeigler, 1972; Small and 
Stennett, 1965; Harvey and Masemann, 1975). Reich and 
Zeigler concluded "it is therefore inappropriate to consider 
special schools as providing specific training which 
prepares a student for a particular job or groups of jobs 
(p.55)." In a similar study, Dilling (1978) reported that 
although vocational students generally had few problems 
obtaining a job, graduated students felt that their 
vocational education was incomplete: there was not enough 
emphasis on general academic subjects, and consequently the 
majority of students sought further education upon 
graduation. 
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Perhaps the most salient issue related to vocational and 
occupational education is its low status in the educational 
domain. It is perceived as secondary to the academic 
stream, lacking partly in legitimacy, resources, and 
respect. As a result, this perception permeates educators 
and the students themselves. 
Using the Minnesota Teachers' Attitude Inventory, Welsch 
(1977) studied the attitudes of vocational and academic 
teachers towards their students. The results indicated that 
vocational teachers, regardless of the number of years spent 
teaching, held significantly more authoritarian attitudes 
towards their students than did academic teachers. This 
study supports earlier results found by Bowman (1966). In 
an unpublished survey, sponsored by the Wateroo County Board 
of Education, reports of attitudes of academic teachers, who 
periodically taught vocational students, indicated that some 
of these teachers resented teaching vocational students in 
the composite high schools. General perceptions of 
vocational students by these teachers ranged from slightly 
positive, to tolerable, to negative. 
In 1969, Purnell and Lesser studied the vocational 
perceptions of 3,000 vocational students and 1,827 academic 
students in the United States, and compared them to 
vocational perceptions of 2,300 vocational students in 
Denmark. The data revealed that academic and vocational 
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students, in the United States, perceived 1) vocational 
schools as 'dumping grounds' for lazy students and slow 
learners, and 2) academic high school education as superior 
to vocational high school education for the work bound 
youth. In contrast to the American students, the Danish 
vocational students did not support these perceptions; their 
attitudes were quite postive concerning vocational 
education. 
Kendall (1979) examined the career attitudes and 
self-concept of three groups of exceptional students, those 
enrolled in regular secondary classes, regular secondary 
classes receiving special assistance in a learning resource 
centre, and vocational training classes. Two measures were 
used, the Attitude Scale of Career Maturity Index, and the 
Illinois Index of Self Derogation. The results indicated 
that although exceptional students enrolled in vocational 
training classes scored higher on the career index measure 
than either group, their self-concept scores were 
significantly lower than those exceptional students who were 
enrolled in regular classes. 
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Status of Former Vocational Students: Follow-up Studies 
What an individual is or could be, derives from the 
place of his kind in the social structure. 
(Martell, 1974) 
The major purpose of vocational education, like academic 
education, is to help each student develop to his or her 
full potential and hence, contribute to society as a 
responsible member (Ministry of Education, 1979-1981). 
However, if administrators and educators treat vocational 
education as secondary to academics, and they are unsure as 
to the curriculum which will best benefit the students, it 
becomes difficult to attain the educational system's 
original purpose. 
One way to examine the methods and measure the 
attainment of this purpose is through research. Answers to 
questions such as "What happens to vocational students after 
they leave school?" provide educators with key information 
with which to evaluate program goals, to assess the negative 
and positive aspects of the schools, and to ascertain the 
general effectiveness of the vocational curriculum. In 
particular, it can provide a salient perspective, an 
outlook, from the view of the recipients. And this is of 
parmount importance for future improvements, planning, 
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implementation, and the legitimacy of vocational education. 
Recent follow-up studies of students who graduated from 
vocational schools can be divided into three areas: 1) the 
underlying characteristics of students who are enrolled in 
vocational programs, 2) the vocational experiences of 
graduate vocational students, and 3) the attitudes of 
employers, teachers, and vocational graduates towards 
vocational education. 
Deosaran (1976) studied the relationship of program 
placement (five year program, four year program, vocational 
program, and junior high school special classes) in the 
United States, Great Britain, and the West Indies, with 
certain variables, including first language, single parent 
family structure, and socio-economic status as measured by 
Blischen's scale. For a sample of 92,703 students, the 
results suggested that socio-economic status was a better 
predictor of special class and secondary school placement 
than either mother tongue or country of birth. The lower 
occupation status parents were more likely to have children 
enrolled in a special class or a vocational program, and 
they were less likely to have children enrolled in a five 
year program. 
By utilizing information gleaned from Ontario School 
Records, Dilling (1977) studied the ways in which student 
populations from vocational schools in the Scarborough 
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region of Toronto differed in the factors underlying their 
low level of achievement. The results indicated that over a 
ten year period there was an increase in the proportion of 
students coming from one parent families, students with 
behavioural, social, and emotional problems, students in 
public housing, and those with cultural or educational 
language difficulties. 
Research investigating the vocational experiences of 
students from vocational programs reveal that at least 80% 
of graduated vocational students sampled report general 
satisfaction with their current jobs, few problems in 
obtaining a job, and maintaining it (Small and Stennet.t, 
1965; Reich and Ziegler, 1972; Harvey and Masemann, 1975). 
Yet, these graduates earn less than others. 
Reich and Zeigler (1972) examined the occupational 
experiences of three groups of graduates, exceptional 
students from a regular academic program, academic students 
from a regular academic program, and vocational students 
from vocational schools. Typically, the graduated 
vocational students earned less than either of the other two 
groups, with the exception of those vocational students 
employed in clerical work. Dilling and Sprumont (1973) 
followed up academic students who graduated from a regular 
secondary school, students who obtained a two or three year 
certificate from a secondary school, dropouts from a 
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community college or technical program, and graduates from 
vocational programs. Results indicated that vocational 
graduates took the longest time to find employment and 
stayed in jobs for the shortest period of time. With 
respect to hiring, dropouts from community college and 
technical programs were preferred over vocational students. 
Harvey and Masemann (1975) studied the experiences of 
vocational graduates over a four year period, to assess the 
vocational programs effectiveness in preparing students for 
the labour force. A survey was mailed to a regionally 
representative sample of 2,101 males and females, all of 
whom graduated from forty comparable vocational and 
occupational secondary schools in Ontario. The data 
revealed that although many vocational graduates found 
satisfactory jobs, they were vulnerable to layoffs at times 
of high unemployment, and were usually restricted to low 
prestige occupations. The researchers also found that many 
of the graduates were working in areas other than their 
field of vocational school training. This finding has been 
supported by Small and Stennett (1965), Reich and Ziegler 
(1972), and Isabelle and Lokan (1973). 
Attitudes towards vocational schools and their programs 
vary. High employer satisfaction with both the vocational 
program and its graduates have been documented by Small and 
Stennett (1975) and by the New York State Educational 
24 
Department (1975). Conversely, Isabelle and Lokan (1973) 
found that although employers admired the aims of the 
program, many claimed that the students were not adequately 
prepared for the types of jobs that they held. 
In the second part of Dilling's 1977 study, mentioned 
earlier, he investigated the degree to which vocational 
students benefited from existing programs in the vocational 
schools. Using teacher questionnaires and student 
interviews, he examined the attainment of the goals of the 
programs, including program needs of students, 
personal/social development needs of students, and staff 
development needs. In general the student data depicted a 
favourable picture: most students reported that the 
teachers were supportive, and that the academic and applied 
work was appropriate for their skill level. However, 
because the interview questions were indirect and the 
interview schedule was not very extensive, it was difficult 
to draw conclusions from the student data concerning the 
effectiveness of the program. On the contrary, the teacher 
questionnaire was very direct and extensive, and the data 
quite explicit. The teachers stated that there was a lack 
of community contact, limiting co-operative experiences for 
their students and subsequent job placement. The teachers 
also felt that staff development needs, and the personal and 
social development needs of students were not being met 
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well. Specifically, teachers reported a need to increase 
individualization of teaching, but felt that the degree to 
which this could be attained was dependent upon improving 
staff communication, resources, and staff development. 
Results of studies designed to assess the attitudes of 
graduated vocational students have varied. While some 
students have felt extremely positive about their vocational 
education, others have felt much less positive, particularly 
because they felt that the training was of no use in their 
present job (Small and Stennett, 1965; Isabelle and Lokan, 
1973; Harvey and Masemann, 1975). 
In 1978 Dilling completed a second study, which surveyed 
the graduates of vocational programs in the Scarborough 
region of Toronto. Using detailed telephone interviews, 
Dilling explored the location of students after graduation, 
the degree of success with which the graduates had met, and 
the success of the vocational program in preparing the 
graduates for their selected areas of endeavour. The 
results revealed that only three percent were unemployed, 
but only one third of the graduates found employment right 
after graduation. Graduates reported that their vocational 
education was incomplete, and that consequently the majority 
of them sought further education after graduation. The 
graduated students suggested that increasing the emphasis on 
academic subjects, increasing the time spent in 
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school-planned work experience, and extending the vocational 
program to four or five years, would better meet the needs 
of the students in the vocational stream. 
A summary of the major findings of research concerning 
vocational education thus far suggests: 
1) Although some of the general characteristics of 
vocational students have changed over the years, 
socio-economic status of parents continues to be 
the most consistent predictor of school placement. 
The lower the occupation of the parent, the more 
likely that the student will be in a special 
class, or vocational program. 
2) When comparing vocational and academic education, 
current vocational students, particularly in 
North America, tend to perceive academic education 
more positively than vocational education. 
3) Graduated vocational students seem to be 
employable. They report that they are satisfied 
with their jobs. However, it appears that 
they are less preferred by employers, in the 
context of hiring, than other types of graduates, 
and are limited to low prestige jobs, 
earn less than others, and are subject 
to high risks of being laid off. 
4) Graduated vocational students vary in their 
evaluation of vocational programs. Some 
report that they are very satisfied with 
their education, while others contend that 
their vocational program lacks generaliza-
bility with respect to their jobs; and 
that there was not enough emphasis on academic 
subjects. 
5) The general tendency of vocational students 
after graduation appears to be employment 
in areas other than their field of study, 
or the pursuit of further schooling. 
6) Attitudes of academic and vocational 
teachers towards their students differ. 
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Vocational teachers appear to be 
more authoritarian. 
7) Vocational teachers feel that program 
needs of students are not being met 
well. Specifically, this refers to 
individualization of teaching, and to job 
placement within the community. 
What appears to be lacking in the literature concerning 
vocational education is extensive research about the 
attitudes and perceptions of students currently enrolled in 
vocational education. Are these students satisfied with 
their program? Do they feel that program goals are being 
met? Is there a difference between the perceptions of 
vocational students from a segregated or integrated program 
with reference to these goals. Is the curriculum relevant 
to their future endeavours? This is important information 
for the future planning and implementation of vocational 
programs. There is also little research concerning the 
classroom environment. What are the teacher-student 
relationships and the student-student relationships like? 
Munichin, Beber, Sharpiro, and Zimilus (1969) contend that 
the potency of educational influences can best be understood 
through the detailed study of the internal process of the 
classroom, the teacher-student relationships, and the 
feelings of the teachers and students themselves. Despite 
data supporting the notion that teachers * attitudes do 
affect students, there has been little done in the area 
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of vocational teachers and their attitudes towards 
vocational students as compared to academic teachers and 
their attitudes towards students in a regular academic 
stream. This is important information for educators when 
considering whether or not the perception of vocational 
education as low status schooling is adopted by the teachers 
and hence affecting the perceptions of the students. 
This type of research is also incomplete without 
examining the experiences and feelings of vocational 
graduates from these same programs. What are the graduates 
doing now? What was their employment situation immediately 
after graduating from the program? Is the curriculum 
relevant to what they are doing now? Is there any 
relationship between success in employment and type of 
program, such as integrated or segregated? Are there any 
changes they would recommend? 
This research was designed so that vocational education 
in the Waterloo region could be examined from these 
perspectives. It explored current vocational students' 
satisfaction with their vocational program and their 
perceptions about how well vocational program goals were 
being met, within the context of a segregated and integrated 
model. This study examined the attitudes of vocational 
teachers towards their students. Finally, it explored the 
satisfaction and perceptions of vocational graduates 
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concerning their program, within the context of a segregated 
and integrated model , and the length of their program. 
Statement of the Purpose 
This thesis is a descriptive study designed to examine 
vocational education in the Waterloo region from the 
perspective of current and graduated students. It is a 
supplement to the research conducted by the Director's Study 
Committee and is an extension of Dilling's 1977 work, 
Programming for Vocational Education: A Changing Concept?, 
and his 1978 work, Graduates of Scarborough Vocational 
Schools: Characteristics, Success After Graduation, and 
Perceptions about Schooling However, this study goes 
beyond Dilling's research and the Director's Study 
Committee's research by incorporating a detailed study of 
vocational education from the perspective of current 
students within the context of segregated and integrated 
programs. 
The purpose of the research was: 
1) To provide information and appropriate recommendations 
to educators about the vocational programs 
in the Waterloo Region. 
2) To test the generalizability of Dilling's results. 
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3) To provide a framework for future experimental 
research, primary prevention, and action research 
with respect to vocational education. 
4) To contribute to the general knowledge of vocational 
education. 
5) To obtain a better understanding of the nature 
of the educational network as a social system. 
Specific questions this study examined: 
1. In what ways do students currently enrolled in the 
segregated and integrated vocational high school 
programs differ from each other and from those 
who attended these program four years earlier? 
In what ways do the current vocational 
students differ from current students in the 
academic high school programs? 
2. In general, how satisfied are current vocational 
students with their schooling? 
3. a) Is there any relationship between the vocational 
students' satisfaction and overall performance? 
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b) Does certain demographic data, and the type 
of program vocational students attend relate to 
their general satisfaction and overall performance? 
How do current vocational students evaluate 
the success of their program in meeting 
vocational objectives? Are there any changes 
they recommend? 
How do current vocational students describe the class-
room environment, including, teacher-student 
relationships student-student relationships, and 
type of organizational structure in the classroom? 
How do vocational teachers describe the 
classroom environment? How does this compare to 
their students' description of classroom environment? 
What are the attitudes of vocational and academic 
teachers towards their students? 
In general, how satisfied are graduated vocational 
students with their schooling, and how does this 
compare to the satisfaction they felt while attending 
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a vocational program? 
9. a) Where are graduated vocational students located 
after graduation (immediately and later). 
b) How successful were they in locating employment 
and/or seeking further schooling? 
10. How do graduated vocational students evaluate their 
vocational education, specifically concerning 
programming and relevance of courses? Are there 
any changes they recommend? 
11. How does the length and type of the vocational 
program attended relate to success of graduated 
vocational students in locating employment and/or 
seeking further schooling? 
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METHOD 
Participants 
There were two groups of current grade nine vocational 
students studied in this research. One group consisted of 
students currently enrolled in a two year integrated 
program. This program is labelled integrated because these 
students attend a high school which also instructs students 
in academic programs. For clarity purposes, these 
particular vocational students will be referred to as 
students in an integrated program. The other group 
consisted of students currently enrolled in a basic 
segregated program. This program is labelled segregated 
because these students attend Laurel Vocational School, a 
school strictly for vocational students. While the length 
of program for vocational students in an integrated program 
is set at two years, students attending a segregated program 
have the opportunity to take a two year or four year 
vocational program. However, students do not make this 
decision until after grade nine. These particular students 
will be referred to as students in a segregated program. 
Academic students from grade nine, including those in a four 
year or five year program within a composite high school, 
were also studied. These students, who were included in 
this study as a comparison group, will be referred to as 
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students in a four year or five year program. In total this 
yielded four groups of students: those in a segregated 
(basic) or integrated (two year) vocational program, and 
those in a four or five year academic program. 
Students from these four programs were chosen from the 
following high schools: Grand River Collegiate, Forest 
Heights Collegiate, Gait Collegiate, Waterloo Oxford 
District Secondary School, and Laurel Vocational School (see 
Appendix I for general student breakdown). 
One hundred current students for each of the four groups 
were randomly selected from student lists provided by the 
schools such that each school was equally represented. 
These students were given a letter of introduction about the 
study and a consent form to be signed by their parents. 
Attrition of participants through non-consent and absence at 
time of testing resulted in sample groups of 49 students in 
the segregated program, 55 students in the integrated 
program, 58 students in the four year program, and 94 
students in the five year program. Thus, 256 current 
students participated in this study. 
Students who graduated from these same vocational 
programs in 1976 also participated in this study. Lists of 
graduates from vocational programs within the same parent 
schools as those mentioned for the current student sample 
were provided by the schools. Because it was thought that a 
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large number of these graduates would be difficult to locate 
a random selection was not made. Rather an attempt was made 
to contact as many graduates from these lists as possible. 
This furnished a sample group of 107 graduates. These 
graduates were divided into three groups contingent upon the 
length, two year or four year, and the type, integrated and 
segregated, of vocational program they attended. This 
yielded three groups: 25 graduated students from two year 
integrated vocational programs, 33 graduated students from a 
two year segregated vocational program, and 49 graduated 
students from a four year segregated.vocational program. 
In addition, teachers from the aforementioned schools, 
who taught a majority of grade nine subjects in the four 
vocational and academic programs, were solicited for this 
study. The total sample included 91 teachers, 19 who 
instructed students in the segregated vocational program, 12 
who instructed students in the integrated vocational 
program, and 60 who instructed students in the four year and 
five year regular high school programs. The majority of 
academic teachers instruct students in both the four year 
and five year programs. Therefore, all academic teachers 
were combined to form one group. 
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Test Material 
Ontario Student Records (OSR). These records provided 
various demographic data on sex, source board, number of 
schools attended, rural/urban location, age at time of 
entry, enrollment in a special class/program, last grade 
completed, and grade point average (GPA) for past and 
present students. 
Student Satisfaction Measure. This measure was designed 
by the author in conjunction with her committee to measure 
satisfaction with the school in general and satisfaction 
with fellow students, teachers, and work (Appendix B). 
Moos Classroom Environment Scale (CES). This measure 
contains nine scales including Involvement, Affiliation, 
Teacher Support, Task Orientation, Competition, Order and 
Organization, Rule Clarity, Teacher Control and Innovation. 
It is intended to measure teacher-student relationships, 
student-student relationships, and the type of 
organizational structure in the classroom. 
A Modified Version of the Cawson Staff Attitude 
Questionnaire. This measure contains six sub-scales 
including Traditional/Control, Work, Passivity, Strictness, 
Suppression of Problems, and Teachers Status. It is 
designed to measure teachers' attitudes toward their 
students (Appendix C). 
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A Modified Version of Dilling's 1977 Student 
Questionnaire. This questionnaire (Appendix E) was designed 
to examine students' perceptions of vocational objectives 
related to: personal/social needs of students, programming 
needs of students, and staff development needs, which are 
defined in Appendix D. 
A Modified Version of Dilling's 1978 Interview Schedule. 
This questionnaire included questions concerning the 
location of graduated vocational students after graduation 
from a vocational school (immediately and later) and the 
relevance of vocational programming to their current 
employment and/or further schooling (Appendix F). 
The purpose of including OSR data was not only to 
confirm the perception that vocational and academic students 
differ in some respects, and to check for differences 
between the integrated and segregated groups, but also to 
test for differences between current and graduated 
vocational students so that the author could feel somewhat 
confident that findings and suggestions by graduated 
vocational students were applicable and valuable to current 
vocational students. 
The purpose of including several measures in this study 
such as Moos CES, and the Cawson Staff Attitude Scale was 
two fold. Primarily, each measure offered unique data 
which could aid in the understanding of the entire picture. 
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Secondly, these measures also shared related concepts thus 
providing the author with the opportunity to check for 
consistencies in the data. 
Procedure 
Preliminary Work. Prior to testing, the author hired 
twenty university students, 15 for the purpose of 
administering tests to current students, and five to conduct 
interviewing of graduated vocational students. The author 
conducted a small training session for both groups of 
university students, which included content such as 
orientation to the purpose and method of the study, skills 
of interviewing, problems which might occur during 
interviewing and testing, and specific procedures. The 
author also conducted one orientation meeting with the 
principal and staff from each of the five schools. 
Concerns as to whether or not students in the segregated 
program at Laurel Vocational School would be able to fill 
out the questionnaires had been raised throughout the 
preparation of the study. In order to investigate this 
concern, a pilot study was carried out. A small sample of 
grade nine students at Laurel Vocational School were given 
the student satisfaction measure, the modified version of 
Dilling's 1977 student questionnaire, and the Moos CES to 
determine whether or not these students had problems in 
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filling out the test materials. Results indicated that they 
did not have any problems. Therefore, the test material was 
administered on a group basis in a classroom. 
Current Student Testing. For the initial part of the 
study, the student satisfaction measure, the modified 
version of Dilling's 1977 student questionnaire, and the 
Moos CES, in that order, were administered to the sample of 
current students in the segregated, integrated, four year, 
and five year programs. Testing was carried out on a group 
basis in a classroom setting. Standardized instructions 
were given by the author's research assistants. 
In the second part of the study OSR data were obtained 
for samples of all current students who participated in the 
study, except for those students in a five year program. 
Since the main purpose of this research was not concerned 
with testing for differences between vocational and academic 
students, it was felt by the author that given the time 
involved in gathering data from OSR a sample comparison 
group of students in the four year program would be 
sufficient. Data gathered from the OSR, on specific 
demographic variables mentioned earlier, was recorded for 
each student to complete student profiles. The student 
profiles were sorted into three groups based upon the 
program attended, and group means for each of the 
demographic variables, where appropriate, were obtained. 
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Satisfaction scores were analyzed according to the four 
student groups. Following this, satisfaction scores and OSR 
data for all vocational students were separated from the 
academic data for further analysis. 
Graduated Vocational Student Interviews. For the third 
part of the study, graduated vocational students were mailed 
an introductory letter concerning the study. This was 
followed up with a telephone contact to set up an 
appropriate time for telephone interviewing. 
One part of the interview involved the satisfaction 
measure described earlier. The tense of the verb on all 
questions was changed from the present to the past. 
Graduates were also asked to assess their general 
satisfaction with the program in retrospect. One half of 
the graduates were given the satisfaction measure at the 
beginning of the interview, one half were given the 
satisfaction measure at the end of the interview. This was 
done to counter biasing of graduate responses through 
material in Dilling's 1978 Interview Schedule. 
In the other part of the interview, graduated vocational 
students were given the interview schedule designed by 
Dilling in his 1978 study. At the end of the telephone 
interview, graduates were asked to give an estimation of 
their gross income for the year to the nearest thousand 
dollars. Interview data was compiled within their 
respective groups for analysis. 
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Teacher Testing. The three samples of teachers, those 
who instructed students in the segregated, integregated, and 
academic programs were mailed the Moos CES, and the modified 
version of the Cawson Staff Attitude Questionnaire. 
Teachers were instructed to leave their completed 
questionnaires at their school where they were, 
subsequently, picked up by the author. Data for these 
teachers were compiled within their respective groups for 
further analysis. 
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RESULTS 
Because of the extensive nature of the data only the 
outcomes that are most important to the discussion will be 
presented, and the interested reader may refer to the 
appendices for all of the data. 
OSR Data for Current and Graduated Vocational Students 
Data gathered from OSR of 102 current vocational 
students, and 90 graduated vocational students who 
participated in the study, indicate that there are few 
differences between these two groups. Results from chi 
square tests indicate that there are no statistically 
significant results between current and graduated vocational 
students with respect to: source board, home location, 
exposure to a special education class/program prior to 
entering their vocational program, last grade completed, 
GPA, and citizenship (see Appendix G for details). Analyses 
of variance comparing current and graduated vocational 
students as to the number of schools they attended before 
entering a vocational program, and their age of entry into 
the program also reveals no statistically significant 
differences (see Appendix H for details). However, analyses 
of variance comparing reading level and mathematics level 
tested prior to entering their vocational program gives 
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evidence of significant differences between groups. 
Graduated vocational students show mean grade equivalents of 
4.9 and 5.4 for reading and mathematics level, while current 
vocational students show means of only 4.3 and 4.9 , F 
(1,134) = 7.23, p<.01; F (1,127) = 5.82, p-d.01 (see tables 
1.1 and 1.2). 
Table 1.1 
Summary of an Analysis of Variance for Current 
and Graduated Vocational Students on Reading Level 
Source df ss ms F 
Between Groups 1 1520.9 1520.9 7 .23* 
Within Groups 134 28188.9 210.4 
T o t a l 135 29709.8 
*p ^ . 0 1 
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Table 1.2 
Summary of an Analysis of Variance for Current 
and Graduated Vocational Students on Mathematics Level 
Source df ss ms F 
Between Groups 1 725.2 725.2 5.82* 
Within Groups 127 15822.5 124.6 
Total 128 16547.7 
*p«£.01 
OSR Data for Current Students in Vocational and Four Year 
Academic Programs 
Results from chi square tests or analyses of variance, 
where applicable, using data gathered from OSR from the 102 
vocational students previously mentioned and 59 academic 
students enrolled in a four year program, who participated 
in the study, indicate several major differences between 
these two groups. 
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There are no statistically significant differences 
between groups with respect to source board, home location 
and citizenship (see Appendix G for details). However, chi 
square test results indicate statistical differences between 
these two groups with respect to prior enrollment in a 
special education class/program, last grade completed, GPA, 
and number of schools attended before entering their high 
school program. 
The data reveal that the majority (69%) of current 
vocational students had taken some type of formal special 
education prior to entering their program, but only 17% of 
the current students in a four year program had been 
enrolled in a special education class, "X-(df = 1) = 36.6; p< 
.01 (Appendix G). Although 56% and 40% of current students 
enrolled in a vocational program had completed grade eight 
or only grade seven, respectively, before entering this 
program, 98% of the current students enrolled in a four year 
program had completed grade eight, X-(^^ - 2) - 31.6; p-<..01 
(see table 1.3). 
Vocational students have higher grade nine fall term 
GPA's than academic students. Forty-five percent and 28% of 
current occupational students obtained a GPA of C or B, but 
only 34% of the current students in four year program 
obtained a GPA of C and 37% obtained a GPA of only D, X (df 
= 4) = 13.4; p^.01 (see table 1.4). 
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Table 1.3 
Percentages of Current Vocational and Academic Students 
for Last Grade Completed 
Last Grade Completed 
Group (n) 6 7 8 
Voca t iona l (95) 4 .2 40.0 55.8 
Academic (57) 0.0 1.8 98 .3 
X5(df = 2) = 31.6, p< .01 
Table 1.4 
Percentages of Current Vocational and 
Academic Students for GPA 
GPA 
Group (n) F D C B A 
V o c a t i o n a l (101) 5.0 20.8 45.5 27.7 1.0 
Academic (59) 15.3 37 .3 33.9 13.6 0.0 
X* (df = 4) = 1 3 . 4 , p < . 0 1 
Results from an analysis of variance comparing number of 
schools attended prior to entry gives evidence of 
significant differences between these two groups. Current 
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vocational students attend a mean of 3.6 schools prior to 
entering their vocational program, while current students in 
a four year program attend a mean of only 2.8 schools, F 
(1,155) = 7.44; p<£.01 (Appendix H). Age at time of entry 
also yields significant differences. Current vocational 
students have a mean age of 15 years and a standard 
deviation of 16.2 months, while current students in a four 
year high school program have a mean of only 14.5 years and 
standard deviation of 8.0 months, F (1,159) = 6.66; p<..01 
(Appendix H). 
OSR Data for Segregated and Integrated Programs 
Chi square tests or analyses of variance, where 
applicable, were used to test for differences between 
current vocational students in a segregated and integrated 
program on data gathered from their OSR. The data indicates 
some differences between the two groups of students. 
Chi square tests reveal no significant differences 
between vocational groups concerning source board, home 
location, and citizenship (see Appendix G for details). 
Chi square results indicate significant differences 
between these two groups with respect to exposure of some 
type of formal special education prior to entering their 
vocational program. The majority (90%) of current students 
in a segregated program had taken some type of special 
class/program, but only 48% of the current students in an 
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integrated program had done the same,X (df = 1) = 18; p^ . 
.01 (Appendix G). 
These vocational students also differed with respect to 
last grade completed prior to entering their program and 
GPA. Only 45% of the students in a segregated program had 
completed grade eight as compared to 67% of the students in 
an integrated program, X (df = 2) = 7.22; p<.05 (see table 
1.5). The majority (54%) of current students from a 
segregated program have a GPA of C, with the next highest 
percentage (40%) having a GPA of B. In contrast, 37% and 
35% of the students in an integrated program have GPA's of C 
and D, X (<3f » 4) - 23.2; p<.01 (see table 1.6). 
Table 1.5 
Percentages of Vocational Students in a Segregated and 
Integrated Program for Last Grade Completed 
Last Grade Completed 
Group (n) 6 7 8 
Segregated (47) 8.5 46.8 44.7 
Integrated (48) 0.0 33.3 66.7 
^(df = 2) = 7.22, p^.05 
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Table 1.6 
Percentages of Vocational Students in a 
Segregated and Integrated Program for GPA 
GPA 
Group (n) F D C B A 
Segregated (50) 0.0 6.0 54.0 40.0 0.0 
I n t e g r a t e d (51) 9 .8 35.3 37.3 15.7 2.0 
XA(df = 4) = 2 3 . 2 , p < . 0 1 
Analyses of variance comparing the number of schools 
these students attended, and their age at time of entry 
reveals no statistically significant differences between 
vocational groups (see Appendix H for details). However, 
results from an analysis of variance demonstrate differences 
between these vocational groups with respect to reading and 
mathematics level tested prior to entering the vocational 
program. Vocational students from a segregated program have 
mean grade equivalents of 4.0 and 4.8 for reading and 
mathematics level. Vocational students in an integrated 
program have mean grade equivalents of 6.2 for both reading 
and mathematics level, F (1,51) = 15.4, p-C.01; F (1,46) = 
6.00, p^.05 (Appendix H). 
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Current Student Data 
Student Satisfaction Measure 
Data for the satisfaction measure was collapsed across 
all grade nine student groups and combined to provide 
general frequencies for students as a whole for each of the 
satisfaction questions (Appendix J). Subsequently, this 
data was grouped according to the student's type of program, 
segregated/integrated, four year and five year, and analyzed 
using chi square tests to test for differences between 
groups for each of the satisfaction questions (Appendix K). 
General frequencies for this data, and all other data, were 
calculated for the purpose of brevity. Rather than report 
percentages for each group when there are no statistically 
significant differences between them, general frequencies 
are reported for students as whole. This data was also 
analyzed according to the sex of the student and the school 
he/she attends. However, this data analysis is not directly 
related to the purpose of this research. Rather, it was 
included so that the author could check for factors outside 
of the variable of type of program which might influence 
student outcomes. A check of the data suggests that 
differences in responses are due, in general, to type of 
program and not sex, or current school attended. Therefore, 
only the results related to type of program will be 
presented. 
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The findings for this measure vary according to the 
group of students. In general, vocational students in the 
segregated program and those in five year program appear to 
be fairly satisfied with their school and its system. In 
comparison, academic students in the four year program and 
vocational students in an integrated program are much less 
satisfied. 
In response to the question of how they get along with 
other students, 40% of the vocational students in the 
integrated program check the answer "like a little" or "like 
very much" as compared to 59% of the vocational students in 
the segregated , 84% of the academic students in the four 
year, and 80% of the academic students in the five year 
program, 3L (df = 12) = 41.7; p < . 0 1 (see table 2.1). 
Similarily, when students are asked to describe how well 
they are treated by fellow students, only 29% of the 
vocational students in the integrated program check the 
answers "like a little" or better, whereas, 55% of the 
students in the segregated program, 60% of academic students 
in the four year program, and 73% of the academic students 
in the five year program respond in the same manner, JL (df = 
12) = 43.2; p<.01 (Appendix K, Q3). 
The most frequent responses (36%) to the question of how 
much students like the way teachers treat them fall into the 
category of "it's O.K.". However, a chi square test reveals 
significant differences between student groups. Forty-one 
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per cent of the vocational students in the segregated and 
39% of the academic students in the five year program choose 
the category "like a little" or better as opposed to 29% of 
the students in the integrated and four year program, X (df 
= 12) = 21.5, p<.05 (see table 2.2). 
Table 2.1 
Percentages of Student Group Responses to the Question: 
"How much do you like the way you get 
along with other students?"* 
Responses 
Group (n) Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
Segregated (49) 2.0 
Integrated (55) 7.3 
Four Year (57) 1.8 
Five Year (94) 1.1 
8 . 2 
5 . 5 
1.8 
1 .1 
3 0 . 6 
4 7 . 3 
1 2 . 3 
1 7 . 0 
2 4 . 5 
1 6 . 4 
2 4 . 6 
2 4 . 5 
3 4 . 7 
2 3 . 6 
5 9 . 7 
5 6 . 4 
* Question 2 of the s a t i s f a c t i o n measure 
Xa(df = 12) = 41.7 , p .£ .01 
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Table 2.2 
Percentages of Student Group Responses to the Question: 
"How much do you like the way the teachers treat you?"* 
Responses 
Group (n) Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
Segregated (49) 8.2 
Integrated (55) 10.9 
Four Year (58) 13.8 
Five Year (94) 3.2 
14.3 
16.4 
24 .1 
23.4 
36.7 
43.6 
32.8 
34.0 
12.2 
9 . 1 
19.0 
25.5 
28.6 
20.0 
10.3 
13.8 
• Q u e s t i o n 5 of the s a t i s f a c t i o n measure 
X*(df - 12) » 2 1 . 5 , p<£.05 
When s t u d e n t s a re asked about how much they l i k e the 
s u b j e c t s they are t a k i n g , the ma jo r i t y check the c a t e g o r i e s 
" i t ' s O.K." (26%), " l i k e a l i t t l e " (29%), and " l i k e very 
much" (29%) (Appendix J , Q6). Analyzing the d a t a according 
to type of program y i e l d s s i g n i f i c a n t d i f f e r e n c e s . Only 
47% and 41% of the s t u d e n t s in the i n t e g r a t e d and four year 
program choose the c a t e g o r i e s " l i k e a l i t t l e " or b e t t e r as 
compared to 65% and 71% of the s t u d e n t s in the s e g r e g a t e d , 
and f i ve yea r program, X ( l 2 d f ) = 2 6 . 8 , p<1 .01 ; see t a b l e 
2 . 3 ) . 
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Table 2.3 
Percentages of Student Group Responses to the Question: 
"How much do you like the subjects you are taking?".* 
Responses 
Group (n) Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
Segregated (49) 4.1 12.2 18.4 20.4 44.9 
Integrated (55) 5.5 16.4 30.9 20.0 27.3 
Four Year (58) 5.2 15.5 37.9 25.9 15.5 
Five Year (93) 2.2 8.7 18.3 41.9 29.0 
* Question 6 of the satisfaction measure 
I?(df = 12) = 26.8, p^.01 
In general, students (76%) report that the work they are 
doing in school is "O.K." or better. However, when the data 
for this question is analyzed according to type of program 
Significant differences again appear. Fifty-five and 45% of 
the students in the segregated and five year program check 
the categories "like a little" and "like very much", 
whereas, only 38% and 29% of the students in the integrated 
and four year program check the same. However, 41% and 27% 
of the academic students in the four year and five year 
program check the category "dislike a little" and "dislike 
very much" in contrast to only 8% and 16% of the vocational 
students in the segregated and integrated program, X (df = 
12) = 51.2 ; p^.01 (see table 2.4). 
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Responses to the question of how students feel about 
going to their school suggest that the majority feel that it 
is "O.K." (37%), they like it a little (24%) or they like it 
very much (22%) (Appendix J, Ql). However, chi square 
results demonstrate significant differences when all four 
groups are compared. While the most frequent response by 
all the student groups is that of "it's O.K.", 31% of the 
vocational students in the integrated program, and 30% of 
the academic students in the four year program choose 
"dislike a little" and "dislike very much" as compared to 
ten percent of the vocational students in the segregated 
program , and seven percent of the academic students in the 
five year program, X (df = 12) = 38.1; p < .01 (see table 
2.5). Results are similar when a chi square test is used to 
compare answers just between the two groups of vocational 
students. The largest percentage of both groups describe 
their school as "O.K.". However, 31% of the students in the 
integrated group check the categories "dislike a little" and 
"dislike very much", whereas, only 10% of the students in 
the segregated group check the same response categories, 
(df = 4) = 10.1; p<.05 (see table 2.5). 
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Table 2.4 
Percentages of Student Group Responses to the Question: 
"How much do you like the work you are doing?" 
Group 
Segregated 
Integrated 
Four Year 
Five Year 
(n) 
(49) 
(55) 
(58) 
(94) 
Dislike 
very much 
4.1 
14.6 
12.1 
4.3 
Responses 
Dislike 
a little 
4.1 
1.8 
29.3 
22.3 
It's 
O.K. 
36.7 
45.5 
29.3 
28.7 
Like a 
little 
26.5 
20.0 
24.1 
38.3 
Like 
very much 
28.6 
18.2 
5.2 
6.4 
•Question 7 of the satisfaction measure 
X (df = 12) = 51.2, p<1.01 
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Table 2.5 
Percentages of Student Group Responses to the Question: 
"How much do you like going to this school?"+ 
Responses 
Group (n) Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
Segregated 
Integrated 
Four Year 
Five Year 
Segregated 
Integrated 
(49) 
(55) 
(57) 
(94) 
(49) 
(55) 
6.1 
16.4 
10.5 
2.1 
6.1 
16.4 
4.1 
14.6 
19.3 
5.3 
4.1 
14.6 
42.9 
40.0 
38.6 
30.9 
42.9 
40.0 
14.3 
16.4 
21.2 
34.0 
14.3 
16.4 
32.7 
12.7 
10.5 
27.7** 
32.7 
12.7* 
+ Question 1 of the satisfaction measure 
* Xa(df = 4) = 10.1, p<.05 
** X*-(df = 12) = 38.1, p<C.01 
Following chi square analysis of each question of the 
satisfaction measure, responses for each individual in their 
respective group were scored according to a five point scale 
ranging from -2 to +2. For example, answers corresponding 
to "dislike very much" were scored as -2, "dislike a little" 
as -1, "its O.K." as a 0. Scores for each of the seven 
questions were tallied and used to compute an overall 
satisfaction mean for all four groups. An analysis of 
variance indicates significant differences between these 
four groups with respect to this overall satisfaction mean. 
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On a scale ranging from -14 to +14, students in the 
segregated vocational program yield a mean of 4.7, students 
in the integrated vocational program yield a mean of 1.8, 
students in the four year program yield a mean of 2.1, and 
students in the five year program yield a mean of 4.7, F 
(3,237) = 7.00; p .01 (Appendix H). 
A factor analysis of the satisfaction measure, using 
these satisfaction scores, suggests two underlying factors 
such that questions 1, 4, 5, 6, and 7 load highly on factor 
one and questions 2, 3 load highly on factor two (see table 
2.6) . 
Table 2.6 
Summary of a Factor Analysis on the Satisfaction 
Measure using Current Student Scores 
Varimax Rotated Factor Matrix 
Question 
HOW MUCH DO YOU LIKE... 
Ql going to this school? 
Q4 the way you get along with your teachers? 
Q5 the way you are treated by your teachers? .58* 
Q6 the subjects you are taking? 
Q7 the work you are doing? 
Q2 the way you get along with students? 
Q3 the way you are treated by students? 
Factor 
1 
. 6 3 * 
. 70* 
.  
. 7 1 * 
.68* 
.08 
.06 
2 
.19 
- . 0 3 
.06 
.13 
- . 0 1 
. 7 3 * 
. 7 3 * 
*cut point .50 
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Relation of OSR and GPA to Satisfaction Scores 
A Pearson Correlation calculated between satisfaction 
scores and GPA from the OSR data for all current vocational 
students yielded a correlation of -.05 indicating no 
relationship between these two variables. A multiple 
regression analysis, using OSR data and satisfaction scores 
was conducted for these same two groups. Regressing type of 
program (segregated/integrated) number of schools attended, 
urban/ rural location, and enrollment in a special 
class/program on current vocational students' satisfaction 
scores yielded a multiple R of .38. The variance accounted 
for by these independent variables is less than 15%, giving 
these variables virtually no predictive power. 
Dilling's 1977 Student Questionnaire 
Data for this measure was collapsed across all four 
students groups and combined to provide general frequencies 
for students as a whole for each question separately 
(Appendix L). Following this, the data was grouped 
according to the student's type of program and analyzed 
using chi square tests of significance to test for 
differences between student groups for each of Dilling's 
questions. Statistical analysis of sex, and school was 
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also performed on this data. However, as mentioned earlier, 
this analysis is only indirectly related to this research 
and therefore will not be presented. The interested reader 
may refer to Appendix M for these results. 
Non-significant Results. There were no statistically 
significant results for the following data. Therefore only 
the general frequencies for students as a whole are 
presented. Group percentages can be found in Appendix M. 
General frequencies reveal that most (51%) of the 
students feel better about themselves since entering high 
school, and the majority (66%) of students feel as smart as 
most of their classmates (Appendix L, Q3, Q5). The majority 
(58%) perceive that their teachers think they are capable of 
doing good work in class (Appendix L, Q4). They report that 
their teachers do not usually hurt their feelings (58%), and 
are usually willing to help them with their school work 
(58%) (Appendix L, Q25, Q26). 
The majority of students (60%) do not find it hard to 
work with others, and feel that it is very important to get 
along with fellow students (76%) (Appendix L, Q7, Q10). 
They report that sometimes their teachers let them work with 
other students (61%). Forty-five per cent find the time 
adequate, while 44% would like to see more time allotted for 
work with other students (Appendix L, Q6, Qll). 
General responses by students indicate that they feel it 
is "very important" (55%) or at least "somewhat important" 
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(41%) for students to behave in school. They report that 
they usually attend their classes (80%), and the majority 
feel that it is up to the students themselves to assume both 
of these responsibilities (61%, 81%, Appendix L, Q12, Q13, 
Q14, Q18). Although these students perceive that it is 
"very important" (45%) or "somewhat important" (47%) for 
them to learn how to take charge of activities and lessons, 
71% report that they are not usually given this opportunity 
in class (Appendix L, Q17, Q15). 
The majority of students (54%) report that fellow 
students in their high school are "usually" friendly 
(Appendix L Q19), and the majority (54%) "usually" feel like 
they belong to their school (Appendix L, Q24). 
Forty-two per cent of the students report that it is 
"sometimes" hard to talk with their teachers, and 38% report 
that it is "not usually" difficult. In general, students 
(63%) feel that the work they are doing in high school will 
be helpful to them after they graduate (Appendix L, Q38). 
Significant Results. When students are asked whether 
they are capable of doing good work in their school, results 
from a chi square test indicate significant differences 
between student groups. Sixty-five percent of the 
vocational students in the segregated, 52% of the academic 
students in four year, and 70% of the academic students in 
the five year program report that usually they can, while 
only 47% of those vocational students in the integrated 
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program respond the same way, X (df = 6) = 16.2; p < . 0 1 
(Appendix M, Ql) . Students report tha t the i r teachers 
p ra i se them only sometimes if they do good work (see 
Appendix L, Q2 for d e t a i l s ) . However, r e su l t s from a chi 
square t e s t , indica te tha t although 26% of the students in 
the segregated program and 36% of the students in the 
in tegra ted program fee l t ha t t he i r teachers "usually" pra ise 
them, 36% and 37% of the academic students in the four year 
and five year program fee l t h a t t h i s does not usually 
happen, X (df = 6) = 18.8; p<£.01 (see table 3 .1 ) . 
When s tudents are asked whether the i r teachers are 
wi l l ing to ta lk with them about the i r problems, for ty- f ive 
percent of them repor t tha t t he i r teachers are "usually" 
wi l l ing to do so (Appendix L, Q28). However, chi square 
r e s u l t s show s i g n i f i c a n t d i f ferences between groups. 
Seventy percent of the s tudents in the segregated and 51% of 
the s tudents in the integrated program check the answer 
"usua l ly" , but only 29% and 39% of the academic students in 
the four year and five year program check the same response 
category. S imi l a r i l y , only six per cent and 11% of these 
occupational s tudents answer "not usual ly" , while 29% and 
27% of the academic s tudents respond the same way, X (df = 
6) • 25.8; p<£.01 (see table 3 .2 ) . 
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Table 3.1 
Percentages of Student Group Responses to the Question: 
"Do your teachers praise you when you do good work?"* 
Group 
Segregated 
Integrated 
Four Year 
Five Year 
(n) 
(47) 
(53) 
(58) 
(93) 
Not usually 
praise 
12. 
24. 
36. 
36. 
,8 
,5 
.2 
.6 
Responses 
Sometimes 
praise 
61.7 
39.6 
48.3 
49.5 
Usually 
praise 
25. 
35, 
15, 
14, 
.5 
.9 
.5 
.0 
* Question 2 of the modified version of Dilling's 1977 
Student Questionnaire 
X (df = 6 ) = 18.8, p-£.01 
Table 3.2 
Percentages of Student Group Responses to the Question: 
Do you feel your teachers are willing to talk with you 
about your problems and give you some help?"* 
n 
Group 
Segregated 
Integrated 
Four Year 
Five Year 
(n) 
(48) 
(55) 
(58) 
(93) 
Not usually 
6. 
10. 
29, 
26. 
.3 
.9 
.3 
.7 
Respons ses 
Sometimes 
22, 
38, 
41, 
34, 
.9 
.2 
.1 
.4 
Usual 
70, 
50, 
29 
38 
Lly 
.0 
.9 
.3 
.7 
* Question 28 of the modified version of Dilling's 1977 
.Student Questionnaire 
X?(df = 6) = 25.8, p-^.Ol 
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In general, students feel that their teachers are 
"usually" (35%) or at least "sometimes" (49%) glad to have 
them in their classes (Appendix L, Q22). Further analysis 
on this data yields a significant chi square between student 
groups. Forty-two percent, 46%, and 39% of the students in 
the segregated, integrated, and five year program check the 
answer "usually", but only 14% of the students in the four 
year program check the same answer, X (df = 6) = 19.5; p< 
.01 (see Appendix M, Q22 for details). 
Many of the four year and five year academic students 
(54%, 48%) perceive that the work they are doing in school 
is "somewhat important". In contrast, the majority of 
segregated and integrated occupational students (80%, 62%) 
feel that the work they are doing in school is "very 
important", X (df = 6) = 28.0; p <.01 (see table 3.3). 
Although most students (76%) report that school subject 
material is "just right" for them, a closer look at the data 
indicates that one third of the vocational students in the 
integrated program find the material too hard as compared 
to 12, two, and five per cent of the students in the 
segregated, four year, and five year program, X (<3f = 6) = 
41.1; p<.01 (see table 3.4). 
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Table 3.3 
Percentages of Student Group Responses to the Question: 
"Do you think the work you do in this 
school is important for you to learn?"* 
Responses 
Group (n) Work is not Work is somewhat Work is very 
important important important 
Segregated (49) 6.1 14.3 79.6 
Integrated (55) 5.5 32.7 61.8 
Four Year (57) 10.5 54.4 35.1 
Five Year (93) 9.7 48.4 41.9 
* Question 29 of the modified version of Dilling's 1977 
.Student Questionnaire 
JC(df = 6) = 28.0, p^.01 
Table 3.4 
Percentages of Student Group Responses to the Question: 
"Do you think that most of your subjects are..."* 
Responses 
Group (n) Sub j ec t s Sub jec t s Sub jec t s 
too hard j u s t r i g h t too easy 
Segrega ted (49) 12.2 85.7 2.0 
I n t e g r a t e d (55) 32.7 60.0 7 .3 
Four Year (57) 1.8 86.0 12.3 
F ive Year (92) 5.4 75.0 19.6 
* Ques t ion 30 of the modified v e r s i o n of D i l l i n g ' s 1977 
- S t u d e n t Q u e s t i o n n a i r e 
X (df = 6) = 4 1 . 1 , p<<1.01 
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The majority of students (52%) report that when they are 
doing school work they are required to both "work at their 
own pace and try and keep up with the class". However, 
further analysis, using a chi square test, yields 
significant differences when type of program is introduced 
as an independent variable. While 59%, 58%, 46%, and 48% of 
the students in the segregated, integrated, four year and 
five year program feel that in the classroom they must "work 
at their own pace and try and keep up with the class", 29% 
and 24% of the vocational students check the category "work 
at you own pace in contrast to 12% and 3% of academic 
students. Similarily, 42% and 49% of the academic students 
choose the category "try and keep up with the class", but 
only 12% and 18% of vocational students choose the same 
response, X (df = 6) = 38.3; p^.01 (see table 3.5). 
When these students are asked whether they think that 
the subjects they are taking now would be helpful to them 
when they leave school, 48% report yes, and 31% state that 
they do not know (Appendix L, Q35). When this same data is 
analyzed according to type of program again significant 
differences are found. Seventy-one percent and 56% of the 
vocational students in the segregated and integrated 
program, respectively, respond yes to this question, as 
compared to 40% and 36% of the academic students in the four 
year and five year program, X (df = 6) = 20.8; p-^.01 (see 
Appendix M, Q35 for details). 
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In response to the question concerning choice of 
subjects, 29% of the vocational students in the integrated 
program check the category "hardly any choice" as compared 
to only 4% of all the other three groups, X (df = 6) = 34.3; 
p^.01 (see Appendix M, Q36 for details). 
While at least 19% of all students in each of the four 
programs do not know what they will do after graduation, 
over one third of the occupational students think that they 
will get a job when they graduate, as compared to 28% and 
eight per cent of the academic students in the four year 
and five year program. In contrast to the vocational 
students, many of these academic students choose the 
category related to further schooling, X (df = 9) = 53.6; p4. 
.01 (see table 3.6). 
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Table 3.5 
Percentages of Student Group Responses to the Question: 
'When you are doing school work, are you supposed to..."* 
Responses 
Group (n) Try to keep up 
with the class 
Work at your 
own pace Both 
Segregated (49) 
I n t e g r a t e d (55) 
Four Year (57) 
F ive Year (94) 
12.2 
18.2 
42 .1 
48.9 
28.6 
23.6 
12.3 
3.2 
59.2 
58.2 
45.6 
47.9 
* Ques t ion 34 of the modif ied v e r s i o n of D i l l i n g ' s 1977 
.Student Q u e s t i o n n a i r e 
l^df = 6) - 38.3, p^.01 
Table 3.6 
Percentages of Student Group Responses to the Question: 
"What do you think you will do when 
you graduate from this school?"* 
Group 
Segregated 
Integrated 
Four Year 
Five Year 
(n) 
(48) 
(53) 
(58) 
(94) 
Job 
33.3 
45.3 
27.6 
7.5 
School 
10.4 
15.1 
29.3 
31.2 
Responses 
Other 
16.7 
9.4 
19.0 
41.5 
Do not know 
39.6 
30.2 
24.1 
19.2 
* Question 37 of the modified version of Dilling's 1977 
.Student Questionnaire 
XT(df - 9) » 53.6, p^.01 
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When students are asked whether others make fun of them 
because they go to their school, 44% of those vocational 
students in a segregated program reply "yes" as compared to 
the 17% or less for all other groups of students, JL-(df = 3) 
= 33.8; p<.01 (see table 3.7). 
Table 3.7 
Percentages of Student Group Responses to the 
Question: "Do others make fun of you 
because you go to this school?"* 
Responses 
Group (n) yes no 
Segregated (48) 43.8 56.3 
Integrated (54) 16.7 83.3 
Four Year (54) 13.0 87.0 
Five Year (92) 5.4 94.6 
* Question 39 of the modified version of Dilling's 1977 
.Student Questionnaire 
X (df = 3) = 33.8, p<.01 
General frequencies reveal that the majority of students 
(75%) feel that they entered their high school at just the 
right age. However, results from a chi square test yield 
evidence of significant differences between groups. 
Twenty-two percent of the students in an integrated program 
feel they were too old as compared to 4%, 7%, and 4% of the 
students in the segregated, four year, and five year 
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program, X (df = 6) = 17.1; p<.01 (see Appendix M, Q41 for 
details). 
Open Ended Questions Concerning School Subjects. 
Because of the nature of open ended questions, this data 
yields a wide range of student responses with respect to 
questions about their school subjects. Therefore, 
statistical tests were not performed on this data. Rather, 
responses were examined in a general manner, grouped, where 
possible, according to general type, and percentages 
calculated according to the student group. Since no 
statistical tests were used to compare the four groups of 
students, only vocational student data will be presented 
here. 
In general, there appears to be no particular school 
subject(s) that vocational students find easy. Responses 
consist of a variety of subjects such as art, shop, history, 
family studies, and physical education. However, when they 
are asked to record which subject(s) they find the hardest, 
a specfic pattern appears. Of the 36 students from a 
segregated program who responded, 56% find mathematics and 
28% find English their hardest subjects. The remaining 
responses vary and include subjects such as carpentry, 
social science, food services, and art. Similarily, of the 
50 vocational students in an integrated program who 
responded, 34% also find mathematics and 30% also find 
English their hardest subject. The remaining responses vary 
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and include subjects such as electricity, automotive shops, 
geography, and physical education. 
When students are asked which subject(s) they would like 
to take, answers vary between the two vocational groups. Of 
the 39 students in the segregated program who responded, 21% 
would like to take a shop subject related to automobiles, 
10% would like to take machine shop, and 13% would like to 
take some form of art. Of the 19 females in this group 16% 
would like to take a "male" shop such as auto body and 
machine. Of the 53 students in an integrated program who 
responded, 36% would like to take art. The remaining 
responses vary and include subjects such as accounting, 
carpentry, leather shop, horticulture, driver's training 
course, languages, and religion. Of the 23 female students 
in this group 30% state that they would like to take "male" 
shops such as those related to automobiles and machines. 
Responses from vocational students in the segregated 
program indicate that there is no particular subject(s) 
which they would like to drop. Rather, these students' 
responses yield a long list of subjects such as mathematics, 
English, geography, social science, beauty culture, typing, 
welding, and horticulture. Responses also indicate that out 
of 36 of these students, 19% would like to spend less time 
on mathematics, and 28% would like to spend less time on 
English. 
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Responses from students in an integrated program with 
respect to subjects they would like to drop and subjects 
they would like to spend less time on are much more 
specific. Of 53 students who responded, 23% and 24% would 
like to drop mathematics and English, respectively. 
Forty-two percent would like to spend less time on 
mathematics, and 42% would like to spend less time on 
English. 
Of the 43 vocational students in a segregated program 
who responded, 67% wish to spend more time in shop subjects. 
This is consistent with those responses from students in an 
integrated program. Of the 53 students from this group, 59% 
state that they would also like to spend more time in shop 
subjects. In addition, 28% of these students in the 
integrated program state that they would like to spend more 
time in physical education. 
Open Ended Questions Concerning the School as a Whole. 
General responses to the question of "what would make your 
school better" demonstrate a wide variety of answers from 
the vocational students. These responses include more 
choice of subjects, keeping the gymnasium and shops areas 
open outside of school time, more co-ed shops, more spares, 
an earlier starting time in the morning, and complete 
restriction of smoking at school. More frequent suggestions 
from the 39 students in an integrated program include: 
updating shop equipment (13%), more control by teachers over 
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fights in the classroom (10%), more field trips and student 
activites (10%), more student input with respect to 
classroom problems and classroom material (14%), and less 
"hassles" from students in the four year and five year 
program (30%). 
The most frequent response from 12 students in a 
segregated program with respect to this question concerns 
more control by the teacher over disruptive students in the 
classroom (25%). 
Moos Classroom Environment Scale 
Student Groups. Analyses of variance comparing 
sub-scale means for students in the segregated, integrated, 
four year, and five year programs indicate some 
statistically significant differences between groups. No 
statistical differences are apparent between student groups 
on the sub-scales Affiliation, Order and Organization, Rule 
Clarity, Teacher Control and Innovation. Student groups 
differ significantly on the sub-scales Involvement, F 
(3,250) » 6.12, p^.01; Teacher Support, F (3,250) = 17.0, p4. 
.01; Task Orientation, F (3,250) = 10.5, p <£ .01; and 
Competition, F (3,250) = 6.21, p<£.01. 
In order to make a descriptive comparison between 
student group scores and the average standard score of 50 
obtained by the Moos CES normative sample of students in 382 
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American classrooms, raw mean scores for each of the four 
groups were converted into standard scores using Table B of 
the Moos CES manual. Comparing the normative sample with the 
four groups of students yields the following results: The 
level of involvement in the classroom, such as student 
participation in activities and student interest in class 
discussions is perceived as average for those students in a 
segregated program, while below average for those students 
in an integrated, four year, and five year program. 
Students across all four groups see the level of affiliation 
as somewhat above average. Thus students feel that they 
work fairly well with other students, and students in their 
classrooms are fairly friendly. Vocational students 
perceive the amount of concern and support from their 
teachers as average (Teacher Support), while academic 
students perceive this as well below average. Vocational 
students feel there is average emphasis on completion of 
classroom assignments and sticking to subject material (Task 
Orientation), while academic students perceive this as above 
average. Students in the integrated program perceive the 
level of competition as average, academic students perceive 
this as below average, and students in a segregated program 
perceive the level of competition in their classroom as 
above average. Students across all four groups perceive 
their behaviour with respect to order and politeness, and 
organization of assignments and classroom activities as 
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below average (Order and Organization). These students 
perceive the level of rule clarity, the extent to which 
rules in the classroom are spelled out, as average, and they 
perceive the level of Teacher Control, the extent to which 
rules are enforced, as above average. Students across all 
four programs feel that the amount of unusual and varying 
activity in the classroom (Innovation) is average (see 
figure 1). 
Teacher Groups. Analyses of variance comparing the 
sub-scales means for teachers who instruct students in a 
segregated, integrated and academic program indicate few 
differences between groups. There are no differences with 
respect to the sub-scales of Involvement, Affiliation, 
Competition, Order and Organization, Rule Clarity, Teacher 
Control and Innovation. Teacher groups differ significantly 
on the sub-scales Teacher Support, F (2,88) = 3.71, p ^  .05; 
and Task Orientation, F (2,88) = 4.39, p^l.01. 
In order to make a descriptive comparison between these 
teacher groups and the average standard score of 50 obtained 
by the Moos CES normative sample of teachers from 29 5 
American classrooms, raw mean scores were converted into 
standard scores using Table B of the Moos CES manual. 
Comparing the normative sample with the three groups of 
teachers yields the following results: Teachers across all 
three groups perceive the level of Involvement, Affiliation, 
Competition, Order and Organization, Rule Clarity, and 
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Innovation as average. Teachers who instruct students in 
the segregated program perceive the level of Teacher Support 
in their classrooms as above average, while teachers who 
instruct students in the integrated and academic programs 
perceive this as below average. Vocational teachers 
perceive the level of Task Orientation in their classrooms 
as somewhat below average, while academic teachers feel the 
level of Task Orientation in their classrooms is average 
(see figure 2). 
Student and Teacher Groups. A comparison of results for 
segregated and integrated vocational students and teachers, 
on all sub-scales, give evidence of significant differences 
between the four groups on the following sub-scales: 
Innovation, F (3,132) = 12.5 p ^ . 0 1 ; Teacher Support, F 
(3,132) » 5.00, p<T.01; Order and Organization, F (3,132) = 
25.5, p-^.01; Teacher Control, F (3,132) = 5.05, p^l.01; and 
Innovation, F (3,132) = 3.89, p<£.05. In general, teachers 
rate themselves and their classrooms higher on the 
sub-scales of Teacher Support, Order and Organization, and 
Rule Clarity. Teachers who instruct students in the 
segregated program rate their classrooms higher on the scale 
of Innovation in comparison to the other three groups. 
Students rate their teachers higher on the sub-scale Teacher 
Control, than the teachers themselves (see figure 3 for a 
comparison of mean standard scores). 
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Figure 2 
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Cawson Attitude Scale 
Data for the three groups of teachers were tallied to 
obtain means for each of the sub-scales for this measure. 
Subsequently, analyses of variance were performed on the 
data to test for differences between teacher groups. 
There are no differences between teachers who instruct 
students in a segregated, integrated, and academic program 
on the scales of Work, Strictness, Suppression of Problems, 
and Teacher Status. Out of the possible score of 50, 
combined group scores for each of these scales yield means 
of 31 on Work, 32 on Strictness, 18 on Suppression of 
Problems, and 17 on Teacher Status. These scores reflect 
attitudes from teachers such that they tend to accept the 
traditional philosophy that making students work hard will 
save them from future disruptive acts (Work). Teachers feel 
that although they should enforce classroom rules 
(Strictness), they also believe that rules should not 
supercede student learning. They believe that teachers 
should be approachable (Staff Status), and should engage in 
a counselling relationship with the student when necessary 
(Suppression of Problems). 
However, results from analyses of variance indicate 
statistically significant differences between the three 
groups of teachers on the scales of Traditional/Control and 
Passivity. Teachers who instruct vocational students in a 
81 
segregated program yield a mean of 39 on the 
Traditional/Control scale, while teachers who instruct 
students in an integrated and academic program yield means 
of 36 and 34, F (2,88) = 3.30, p-^.05. These scores suggest 
that vocational teachers who instruct students in a 
segregated program place more emphasis on traditional 
methods of control in the classroom than the other two 
groups of teachers. Teachers who instruct students in the 
segregated and integrated programs yield means of 36 and 34 
on the Passivity scale, whereas academic teachers yield a 
mean of only 31 (see figure 4). These scores reflect a more 
protective attitude by vocational teachers towards their 
students in comparison to academic teachers. 
Figure 4 
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Graduated Student Data 
Dilling's 1978 Interview Schedule 
Initially, data for this measure were collapsed across 
all three graduated vocational groups and combined to 
provide general frequencies for graduates as a whole for 
each of the interview questions. Subsequently, graduated 
vocational students were partitioned by the length, two year 
or four year, of their vocational school attendance. Thus, 
all vocational graduates from a two year program, regardless 
of their type of vocational program were grouped together so 
that they could be compared with vocational graduates from a 
four year program. Chi square tests or analyses of 
variance, where appropriate, were performed on the data to 
test for differences between these two groups for each 
interview question. Following this, graduates were 
re-partitioned by the type, segregated or integrated, of 
vocational program they attended. Thus, all those 
vocational graduates from a segregated program, regardless 
of the length of their program, were grouped together so 
that they could be compared with those vocational graduates 
from an integrated program. Chi square tests or analyses of 
variance, where applicable, were performed on the data to 
test for differences between these two groups for each 
interview question. Like the current student data, this 
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data was statistically analyzed using sex as an independent 
variable. School attended was not included in the data 
analysis because sample size for each composite high school 
was too small to make the analysis meaningful. Again, this 
analysis is not of direct relevance to this research. 
Rather, the analysis was conducted so that the author could 
check for variables other than length and type of program, 
which may influence graduate responses. Having examined 
this data, results show that differences in responses are 
due, in general, to length or type of program rather than 
sex. Therefore, only those results of length and type of 
program will be presented, and the interested reader may 
refer to Appendix P for the remaining data. Note that when 
general frequencies are reported for a question, the reader 
can assume that no statistical differences were found 
between groups with respect to length or type of program. 
Categorical Questions. General frequencies show that 
71% of these graduates got a job immediately after school, 
19% remained unemployed, and ten per cent returned to school 
(Appendix 0, Ql). Of those who got jobs immediately after 
graduation, most obtained them through contacts within their 
vocational program (31%) or through going to the employer 
themselves (26%). While these graduates (64%) report that 
their first job was not related to their shop subjects which 
they took in school, the majority (84%) feel that during 
their vocational schooling they developed work habits which 
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were helpful to them in attaining and holding their first 
full-time job (see Appendix 0 for details). 
Of those students who returned to school the vast 
majority came from a two year and/or integrated occupational 
program while only a small percentage came from a four year 
occupational program, X. (df = 2) = 6.91; p-^.05 (see table 
4.1). The majority of these graduates who returned to 
school (55%) entered applied college programs, and as of 
1980, 64% have completed these programs, 18% are still 
enrolled, and 18% did not complete their schooling (see 
Appendix 0 for details). The numbers were too small in some 
categories to make comparisons between length and type of 
program as to what type of further schooling these graduates 
undertook. Therefore, a statistical analysis was not done. 
However, no significant differences were found between 
groups, using type of program as an independent variable, 
with respect to completion or non-completion of their 
further schooling. Seventy-three per cent of these 
graduates feel that during their vocational schooling they 
developed work habits and attitudes which were helpful to 
them in their endeavour to further their education (see 
Appendix O, Q15 for details). The majority of these 
graduates (78%) found employment approximately two months 
after leaving their further schooling (Appendix L, Q16). 
Although the majority (77%) of these graduates 
specialized in a shop area during their last year of 
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vocat ional study, t h i s majority cons i s t s almost e n t i r e l y of 
graduates from a segregated and/or four year vocat ional 
program. Ninety-two per cent of the students who graduated 
from a four year program specia l ized in a shop area as 
compared to only 66% of the graduates from a two year 
a. 
occupational program, X- (df = 1) = 8.81; p-£.01 (see table 
4 . 2 ) . S i m i l a r i l y , using type of program as an independent 
var iab le r e s u l t s show tha t e igh ty-s ix percent of s tudents 
who graduated from a segregated occupational program 
spec ia l ized in a shop area whereas only 48% of those 
s tudents who graduated from an integrated occupational 
program did the same, J- (df = 1) = 14.0; p < . 0 1 (see table 
4 . 2 ) . 
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Table 4.1 
Percentages of Graduated Vocational Group Responses to the 
Question: "What did you do right after completing the 
vocational school program?"+ 
Group (n) 
Length* 
2 YR (58) 
4 YR (49) 
Occupational** 
Program 
Integrated (25) 
Segregated (82) 
Employed 
67.2 
75.5 
64.0 
73.2 
Responses 
School 
17.2 
2.0 
24.0 
.6.1 
Unemployed 
15.5 
22.5 
12.0 
20.7 
+ Question 1 of Dilling's 1978 Interview Schedule 
*^(df = 2) = 6.91, p-d.05 
**^(df = 2) = 6.98, p^..05 
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Table 4.2 
Percentages of Graduated Vocational Group Responses to the 
Question: "Did you specialize in any particular shop area 
in your last year in the vocational program?"+ 
Group (n) 
Responses 
Yes No 
Length' 
2YR 
4YR 
(58) 
(48) 
Occupational ** 
Program 
Integrated (25) 
Segregated (81) 
65.5 
91.7 
48.0 
86.4 
34.5 
8.3 
52.0 
13.6 
+ Question 3 of Dilling's 1978 Interview Schedule 
* X?(df = 1) = 9, p-^.01 
** X*(df = 1) = 14.0, p<£.01 
An analysis of variance indicates that although the 
average number of weeks of school-planned work experience 
varies little between the two year (4.2) and four year (6) 
occupational graduates, when a comparison is made between 
type of occupational program there are significant 
differences between groups. Graduates from the segregated 
program are exposed, on the average, to 5.8 weeks of 
school-planned work experience, whereas those graduates from 
integrated programs are exposed to only 2.5 weeks, F (1,102) 
» 6.95; p^.01 (Appendix Q, Q2). 
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As of 1980, general frequencies show that 71% of all 
graduates are employed, 19% are unemployed, two per cent are 
seeking further schooling, and 8% are housewives working in 
the home. (Appendix O, Q20). Of the graduates who are 
employed 87% are working full-time. 
The majority of these working graduates (63%) report 
that they like their jobs. However, chi square test results 
indicate that there are significant differences between 
groups of graduates when length of program, and type of 
occupational program are introduced as independent 
variables. While the majority of all these graduates report 
that they like their job, 67% of the graduates from the two 
year program like their job as compared to only 58% of the 
graduates from a four year program. Seventy-three percent 
of the graduates from an integrated program like their job 
as compared to only 60% of the graduates from a segregated 
program. However, more graduates from a two year and 
integrated program dislike their jobs. Ten percent of all 
graduates from a two year program dislike their jobs as 
compared to no graduates from the four year program. 
Similarly, 20% of all graduates from an integrated program 
indicate that they dislike their job in comparison to two 
per cent of all graduates from a segregated program, X (df = 
2) = 5.92;, p-^.05; X*(df - 2) - 11.7, p<.01 (see table 
4.3). 
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Table 4.3 
Percentages of Graduated Vocational Group Responses to the 
Question: "How much do you like this job?"+ 
Group 
Length* 
Two Year 
Four Year 
Vocational 
Program 
Integrated 
Segregated 
(n) 
(39) 
(36) 
** 
(15) 
(60) 
Like job 
66.7 
58.3 
73.3 
60.0 
Responses 
It's O.K. 
23.1 
41.7 
6.7 
38.3 
Dislike 
10.3 
0.0 
20.0 
1.7 
job 
+ Question 22 of Dilling's 1978 Interview Schedule 
* X^df » 2) = 5.92, p-<.05 
** X^fdf = 2) = 11.7, p-i.01 
Despite the statistic that 71% of these vocational 
graduates are employed, work among these graduates does not 
appear to be steady. Forty-three percent of these 
vocational graduates were out of work at least three months 
for the years 1976 and 1977. Forty-eight percent were out 
of work at least three months for the years 1978 and 1979 
(see table 4.4 for mean number of months out of work, and 
Appendix Q for details). 
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Table 4.4 
Mean Number of Months Out of Work for 
Graduated Vocational Students 
Year 
(n) 1976 1977 1978 1979 
(51) 2.9* 4.2* 3.1 4.0 
* Sample size is reduced to 45 for the years 1976 and 1977. 
General frequencies indicate that over the past four 
years these vocational graduates had a . mean of 2.7 jobs. 
Results from an analysis of variance on the number of jobs 
held by these graduates, using length and type of program 
as independent variables, show significant differences 
between the two groups. While those in the four year 
program have a mean of 2.3 jobs over a four year period, the 
graduates from two year programs have a mean of 3.0 jobs, F 
(1,102) = 4.50; p <C .05 (Appendix Q, Q6). Similarily, 
graduates from a segregated occupational program have a mean 
of 2.4, while graduates from an integrated program have a 
mean of 3.6 jobs over a four year period, F (1,102) = 10.3; 
p-^.,01 (Appendix Q, Q6) . General frequencies reveal that 
the main reasons reported for changing jobs are being "laid 
off" (51%) and "got a better job" (40%), while the least 
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frequently reported reasons are "returned to school" (4%) 
and because of a promotion (7%) (see Appendix 0, Q25 for 
d e t a i l s ) . The mean income in 1980 for these vocat ional 
graduates was $9,333, with 29% fa l l ing below $5,000 per 
annum, and only 14% making over $14,000 (see Appendix 0, Q36 
for d e t a i l s ) . Because numbers were small in some ca tegor ies 
r e l a t ed to the two quest ions of reasons for changing jobs 
and annual mean income, the data was not s a t i s t i c a l l y 
analyzed. 
Twenty per cent of these graduates report tha t they have 
taken some type of course, r e t r a in ing or on-the-job t ra in ing 
s ince graduating from an occupational program and/or 
f in i sh ing the i r fur ther schooling, and e ight per cent report 
t h a t they are cur ren t ly taking some form of t r a in ing . 
On-the-job t r a in ing c o n s t i t u t e s the most frequent category 
of type of t r a in ing / schoo l ing . The main reasons these 
graduates decide to pursue some type of formal t ra in ing is 
because i t i s offered by the i r employer or they want a 
b e t t e r job (see Appendix 0, Q27, Q28 for d e t a i l s ) . 
Forty-two per cent of these graduates report tha t they are 
planning to take some type of formal t ra in ing/school ing to 
obtain a b e t t e r job (35%) or upgrade the i r qua l i f i c a t i ons 
(33%) (see Appendix O, Q29 for d e t a i l s ) . Again, because of 
the small n ' s in some c a t e g o r i e s , t h i s data was not 
s t a t i s t i c a l l y analyzed according to length or type of 
program. 
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When responding to questions about their vocational 
schooling, 48% of the graduates state that they would like 
to see more time set aside for vocational subjects, and 52% 
state that they would like to see more time set aside for 
school-planned work experience (Appendix O). Chi square 
results show significant differences when a comparison is 
made between those graduates who attended a segregated 
vocational program and those who attended an integrated 
vocational program. Sixty-four percent of the graduates 
from the integrated group wish more time in school-planned 
work experience, whereas 50% of the graduates from the 
segregated group think the time element should be kept the 
same, X (df = 2) » 6.05; p«£.05 (see table 4.5). 
Table 4.5 
Percentages of Graduated Vocational Group Responses to the 
Question: "Would you like to see any changes made 
in the area of School-Planned Work Experience?"* 
Responses 
Group (n) More time Same time Less time 
I n t e g r a t e d (25) 64.0 28.0 8.0 
Segrega ted (82) 48 .8 50.0 1.2 
* Ques t ion 32 of D i l l i n g ' s 1978 In t e rv i ew Schedule 
"XT(df » 2) = 6 . 0 5 , p ^ . 0 5 
While g e n e r a l f r e q u e n c i e s show t h a t the ma jo r i ty of the 
g r a d u a t e s (68%) a re c o n t e n t wi th the l eng th of t h e i r 
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program, further analysis, using a chi square test, show 
evidence of statistically significant differences between 
groups. Fifty-eight percent of the vocational graduates 
from an integrated program wish to see the program 
lengthened as compared to 23% of those in a segregated 
program, X (df = 2) = 10.8; p^.01 (Appendix P, Q34). In 
general, these vocational graduates (71%) report that the 
work they did do in school is useful for what they are doing 
now. 
Open Ended Questions Concerning Graduates' Vocational 
Program. The open ended questions in Dilling's 1978 
Interview Schedule asked graduates to comment on various 
aspects of their program. In some cases they were asked to 
relate this to their experience after leaving the program. 
Graduates were also encouraged to offer suggestions which 
they thought might improve their program. Because of the 
nature of open ended questons and the varied experiences of 
these graduates, the data offers a wide range of responses. 
Therefore, statistical tests were not performed on this 
data. Rather, responses were examined in a general manner, 
and grouped, where possible, according to general type. 
Percentages were then calculated. 
Of the 36 vocational graduates from a segregated program 
who responded, 63% (n = 19) in a two year program and 47% (n 
=17) in a four year program feel that more time is needed 
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in academic subjects, specifically in the area of 
mathematics and English. Twenty-one percent of these 
graduates feel that mathematics aids the individual in 
practical areas such as banking and understanding the metric 
system. Twenty-one percent feel that English aids the 
individual in mastering general communication skills needed 
for both the job and everyday survival. Seventeen percent 
of these graduates feel that material in mathematics should 
be upgraded. Vocational students who graduated from an 
integrated program have mixed feelings about academic 
subjects offered during their vocational schooling. Of the 
15 graduates who responded, approximately one half agree 
with the above, while the other half feel that the level of 
material in mathematics and English taught in their classes 
was not high enough to warrant additional time in this area. 
Sixty-four percent (n = 25) of the graduates from a four 
year segregated program comment that they were very pleased 
and satisfied with the material in their vocational subjects 
during their years of schooling. Of the 25 graduates who 
responded, 28% suggest more time in this area so that there 
is more time for learning and gaining work experience for 
future job marketability. Sixty-seven percent (n = 13) of 
those students who graduated from a two year segregated 
program, and 76% (n = 17) of those who came from an 
integrated program agree that more time should be spent in 
vocational subjects, because there was not enough class time 
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in which to learn a job-related skill (38%), and/or acquire 
shop experience for future job marketability (31%), while 
they were attending the program. Seventeen percent of these 
same graduates comment that vocational subject material was 
too general, and not job-specific enough. 
Eighteen percent (n = 17) of vocational graduates from 
an integrated program feel that there should be a larger 
selection of vocational subjects offered to the student and 
12% feel that co-ed classes are needed so that everyone can 
benefit from material in male and female-oriented vocational 
subjects such as auto mechanics and home economics. 
Seventy-five percent (n = 16) of the graduates from an 
integrated program and 100% (n = 10) of graduates from a two 
year segregated program feel that the school-planned work 
experience could be improved by expanding the work period a 
few more weeks. These graduates suggest that the added time 
will give incoming students more opportunity to acquire work 
experience and hence increase their future job marketability 
(27%), allow the student more time to explore whether or not 
he or she likes or is suited for a particular job (27%) and 
simply, provide more time for the student to gain confidence 
(12%). The small minority (15%) who did not like their work 
experience report that the one or two weeks spent in the 
community is useless because there is not enough time to 
benefit from it. Vocational graduates (58%, n = 12) from a 
four year segregated program also feel that the 
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school-planned work experience should be longer. However, 
their responses include varied reasons such as more time to 
develop a sense of responsibility, to develop general 
confidence, to mature, to acquire on-the-job experience, and 
to benefit from a good part of the program. 
Vocational graduates have mixed feelings about the 
guidance counselling offered in their program. While 
approximately half of the graduates from all three groups (n 
= 42) report that it was beneficial to them, the other half 
feel it was not. Collectively, vocational graduates suggest 
that it could be improved by using guidance counselling as a 
vehicle for sharing experiences and problems related to 
their work experience and future employment (24%), providing 
feedback as to how well students are doing in school (7%), 
and becoming more involved in individual job search and 
information about job availability (29%). 
Eighty-one percent of these 107 graduates specialized in 
some shop area during their schooling, and of those who did 
not, 64% came from an integrated program. As of 1980, only 
20% are working in areas related to their shop specialty, 
for example a car painter who specialized in auto body, or a 
dishwasher who specialized in food services. Some jobs for 
these graduates are as unrelated to their vocational 
specialization as a meatcutter who specialized in auto body, 
or a fork truck operator who specialized in masonry. 
Generally speaking, these vocational graduates are employed 
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in a vast assortment of jobs including maintenance workers, 
machine operators, assembly line workers, truck drivers, 
mother's helpers, and auto painters. Virtually no graduates 
are employed in the area of white collar work or management. 
Eighty percent (n = 76) of all vocational graduates feel 
at least some part of their vocational education has been 
useful to them. Sixty-seven percent feel that the program 
provided them with a good basis in communication skills, and 
how to get along with others. Seventy-three percent feel 
that the material and general skills acquired during shop 
training in areas such as typing, home economics, carpentry 
and auto body are excellent for general survival in the 
world. Fifty-two percent (n = 25) of vocational graduates 
from an integrated program report that the material learned 
in vocational subjects was not as useful to them in their 
jobs as it could be because there was not enough time spent 
in vocational subjects to learn a skill, and because of the 
orientation of the material which was too general and not 
job-specific enough. This feeling was not as prevalent 
among vocational graduates from four year programs. 
Overall comments by graduates about their program vary. 
They suggest changes such as instituting a Career Day, 
softening entry requirements to the four year program at 
Laurel Vocational School, including academic subjects which 
four year and five year academic programs have. The most 
frequent comment by graduates is the wish to see teachers 
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exert more control over classroom disturbances, and fights 
(24%, n = 42). Twenty-seven percent (n = 26) of the 
graduates who came from a two year segregated/integregated 
program suggest that the time spent training in shop 
subjects should be increased , and that the material should 
become less general, more specific. Students who graduated 
from an integrated program (n = 17) would like to see co-ed 
shops (18%), a wider choice of shop areas (23%), less 
prejudice from students in the four year and five year 
programs (18%), and finally more schools like Laurel which 
specialize only in vocational education to alleviate the 
latter two problems (12%). 
Satisfaction Measure 
Analysis for the satisfaction measure followed the same 
procedure as the analysis for Dilling's 1978 Interview 
Schedule. 
General frequencies indicate that 57% of all graduates 
report that after considering their vocational experience 
and their experience up till now, they like their vocational 
schooling very much. This is particularly true of those 
graduates who attended a segregated occupational program, JL 
(df = 4) - 19.6; p^.Ol (see table 5.1). 
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Table 5.1 
Percentages of Graduated Vocational Group Responses to the 
Question: "Considering your vocational school 
experience and your experience up till now 
how much do you like your vocational school?"* 
Responses 
Group (n) Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
Integrated (25) 0.0 20.0 28.0 12.0 40.0 
Segregated (82) 4.9 0.0 23.2 9.8 62.2 
* Question 1 of the satisfaction measure 
X*(df = 4) = 19.6, p<C.01 
The majority (52%) of graduates report that while they 
were in school they "liked it very much". Most of the 
graduates (65%) state that they "liked a little" or "liked 
very much" the way they got along with other students in 
their school. 
General frequencies reveal that vocational graduates got 
along very well with their teachers (62%), and "liked very 
much" the way their teachers treated them (54%). However, 
when length of program and type of occupational program are 
introduced as independent variables, significant differences 
are demonstrated. Eighty-seven per cent of the graduates 
from a four year program report that they "liked a little" 
or "liked very much" the way they got along with their 
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teachers as compared to only 55% of the graduates from a two 
year program, X (df = 4) = 15.6; p^.01 (see table 5.2). In 
addition, 70% of the vocational graduates from a four year 
program state that they "liked very much" the way their 
teachers treated them, while only 41% of the graduates from 
a two year program respond the same way, X (df = 4) = 17.8, 
p ^..01. Similarly, 63% of the graduates from a segregated 
program state that they "liked very much" the way their 
teachers treated them, whereas only 28% of the graduates 
from an integrated program respond the same way, X (<3f = 4) 
= 15.3, p^.01 (see table 5.3). 
Table 5.2 
Percentages of Graduated Vocational Group Responses to the 
Question: "How much did you like the way 
you got along with your teachers?" 
Responses 
Group (n) Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
Two Year (58) 6.9 1.7 36.2 3.5 51.7 
Four Year (47) 4.3 2.1 6.4 12.8 74.5 
* Question 5 of the satisfaction measure 
t^?(df = 4) = 15.6, p^.01 
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Table 5.3 
Percentages of Graduated Vocational Group Responses to the 
Question of "How much did you like 
the way your teachers treated you?"+ 
Responses 
Group (n) Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
Length* 
Two Year (58) 
Four Year (47) 
Occupational** 
Program 
Integrated (25) 
Segregated (80) 
3.5 
0.0 
4.0 
1.3 
3.5 
0.0 
8.0 
0.0 
46.6 
14.9 
52.0 
26.3 
5.2 
14.9 
8.0 
10.0 
41.1 
70.2 
28.0 
62.5 
+ Question 6 of the satisfaction measure 
* X*(df = 4) = 17.8, p-C.01 
** 05(df = 4) = 15.3, p<.01 
The majority of these graduates report that they "liked 
very much" the subjects they were taking (52%) and the work 
that they were doing while enrolled in their vocational 
program (Appendix O, Q7, Q8). 
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DISCUSSION 
In general, data collected from Ontario Student Records 
(OSR) indicate that students currently enrolled in 
vocational programs within the Waterloo region do not differ 
significantly from those who graduated from similar programs 
in 1976. Specifically, this similarity pertains to source 
board, number of schools attended, rural/urban location, age 
at time of entry, enrollment in a special class/program, 
last grade completed, citizenship, and GPA. 
In contrast, data from OSR comparing these current 
vocational students and those academic students enrolled in 
a general four year program show dramatic differences 
between groups. Although the majority of both these groups 
do not differ with respect to source board, home location, 
and citizenship, that is where the similarity ends. The 
majority of current vocational students have been enrolled 
in a special education class program. The majority of 
current students from a general four year program have not. 
Almost all current students in a four year program have 
completed grade eight prior to entering their high school 
program, but only one half of current vocational students 
have completed grade eight and 20% have completed only grade 
seven prior to entering their high school program. Current 
vocational students have attended more schools than current 
students in a four year program, the difference 
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approximating one school. Current vocational students enter 
their high school program at an older age than do current 
academic students, the difference approximating half a year. 
The data from current vocational student OSR indicate 
that when considering the demographic variables mentioned 
above, vocational students enrolled in a segregated program, 
do differ in some respects from those current vocational 
students in an integrated program. They do not differ with 
respect to source board, home location, citizenship, age at 
time of entry, and number of schools attended. However, 
results demonstrate differences between these two groups 
concerning enrollment in a special education class/program, 
and last grade completed. The vast majority of current 
vocational students in a segregated program have had 
exposure to a formal special education class/program. In 
contrast, less than half of the current vocational students 
in an integrated program have had this same experience. Two 
thirds of current vocational students in an integrated 
program have completed grade eight, and one third only grade 
seven before entering their vocational program. Conversely, 
just under one half of the current vocational students in a 
segregated program have completed grade eight, just under 
one half have completed grade seven, and a small percentage 
have completed only grade six. In addition, vocational 
students in an integrated program have higher group means 
for reading and mathematics level tested prior to entry in 
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the program than vocational students in a segregated 
program. What appears to be the underlying difference 
between these two groups is achievement level. Students in 
an integrated program have higher achievement levels than 
students in a segregated program, and this is perhaps a 
reflection of the selection process for these two types of 
programs. 
The purpose of comparing OSR data across student groups 
is for the records of the Waterloo County Board of Education 
(WCBE). They were interested in the differences and 
similarities of the student groups. However, these findings 
are also indirectly related to this thesis. These data 
indicate that the population of vocational students in the 
Waterloo region has not changed significantly over the past 
few years. This is an important consideration when 
considering experiences and suggested program changes 
reported by vocational students who graduated from these 
same programs four years earlier. It provides some 
confidence that their outcomes and suggestions will be 
applicable and valuable to current vocational students and 
their vocational programs. 
OSR data comparing vocational and academic students 
provides a picture of some of the similarities and 
differences between these groups of students. It also 
confirms that vocational students do indeed differ from 
academic students. This is an important context to 
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understand when interpreting current and graduated student 
responses. Finally, OSR data show some of the differences 
between those current vocational students in an integrated 
program and those in a segregated program. This may also 
provide insight into the experiences and comments of 
graduated and current vocational students presented later 
on. However, bear in mind that these inferences are beyond 
the main purpose of this thesis, and therefore will not be 
discussed in detail. 
At this point the author wishes to direct the reader to 
problems associated with these particular data. First, OSR 
data for every demographic variable was not available for 
every participant. Therefore in some cases, sample size was 
greatly reduced. This is particularly true of the results 
comparing mathematics and English level between current 
students in an integrated and segregated program. This 
limits generalizability to the said population and 
comparability across groups. Second, data for certain 
demographic variables collected in other studies, for 
example, proportion of students from one parent families, 
students in public housing (Dilling 1978), which indicated 
changes in the vocational population over the years were 
either non-existant or only available for one group of 
students. This makes it difficult to compare the findings 
in this study to results of other studies and to completely 
rule out the possibility of population changes in other 
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areas. Although the author does not wish to disparage the 
findings of this particular part of the study, the author 
does wish to point out the weaknesses of these data, and 
caution the reader against oversimiplification and 
overgeneralization. 
Current Student Data. As stated earlier in this thesis, 
the purpose of including students in four year and five year 
high school programs in this study was to provide comparison 
groups. These comparison groups, and the analysis of sex 
and school enabled the author to examine more closely the 
perceptions of vocational students concerning their school, 
and the effects that type of program might have on these 
perceptions, while being fairly confident that other 
variables were not distorting or affecting the results. 
Granted, it is impossible to completely filter out the 
effects of all other variables or attribute all outcomes to 
one particular factor. However, the comparison groups and 
these separate analyses were effective in minimizing 
misinterpretation. To illustrate this point consider a 
situation where there is not a comparison group. Suppose 
again that results show that vocational students are unhappy 
with the way teachers treat them. Despite detailed 
analyses, it is impossible to know whether this is typical 
of the type of occupational program or whether it is related 
to a particular school which has poor teachers or, perhaps, 
108 
that all students, regardless of program, feel that they are 
treated poorly by their teachers. Considering the current 
student data in this light, there appears to be no 
consistent relationship between the ways in which vocational 
students have responded to various questions and other 
variables which may influence results such as sex, 
particular school, and the general nature of students. 
Rather, results appear to be relatively unaffected by these 
influences. 
This particular study is not directly concerned with 
students in the four year and five year programs. It is 
concerned with students in vocational programs. Therefore 
for the purpose of contrast a discussion of the results for 
academic students will be limited. 
In accordance with the factor analysis of the 
satisfaction measure, satisfaction for all four groups of 
students appears to have two underlying dimensions. One 
dimension is overall satisfaction. students interrelate 
this with their interaction with their teachers, and school 
curriculum. However, students separate this type of school 
satisfaction from the satisfaction they encounter when 
interacting with other students. This is not to say one is 
more important to students than the other. However, results 
from the factor analysis imply that if students are happy 
with their teachers, then more than likely they will be 
happy with the work the teachers give them, because it is 
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measuring a part of the same dimension. But, this does not 
mean that students will necessarily be happy with the way 
other students treat them, because students perceive these 
as two separate, distinct kinds of satisfaction. 
Students in the segregated program are fairly satisfied 
with their school. They feel "O.K." or better about the way 
they get along with and are treated by their teachers and 
"like very much" the work they are doing in school. In 
contrast, students in the integrated program feel less 
positive about their school as a whole. They feel less 
positive about the way they get along with and are treated 
by other students, the way teachers treat them, and their 
program material. These results suggest that type of 
occupational program has an important relationship with 
school satisfaction. Those in the integrated program are 
consistently less satisfied with their program and their 
school than those in the segregated program. The vocational 
students in an integrated program have an overall 
satisfaction mean which is significantly lower in comparison 
to vocational students in a segregated program. The 
important question here is why? Correlating GPA and 
satisfaction scores yields a relationship that approaches 
zero. While this tell us what satisfaction is not related 
to, it does not suggest why these students are feeling less 
satisfied. 
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Before the author addresses this question she would like 
to present a discussion of the results of the student 
questionnaire, the Moos Classroom Environment Scale (CES), 
and the Cawson Staff Attitude Scale. Recall that the purpose 
for including these measures was to check for consistency of 
students' perceptions across measures, hence, attributing 
more validity to the results, and to utilize different kinds 
of information from a variety of sources to gain a better 
understanding of why students feel as they do. For example, 
students in the integregated occupational programs feel less 
positive about the way teachers treat them. Thus, it 
becomes important to know how their teachers perceive and 
act towards them in comparison to other teachers who 
instruct students in the segregated and academic programs. 
Therefore, a discussion of the results of these measures may 
help to answer the question of why vocational students in an 
integrated program are less satisfied with their program 
than students in a segregated program. 
Dilling's 1977 Student Questionnaire was designed to tap 
vocational students' perception in the context of the 
success their vocational programs have in meeting certain 
objectives. The questionaire has since been revised and 
lengthened by the author so that it was applicable to the 
objectives of the vocational programs within the Waterloo 
region. Recall that these objectives were: 1) 
Personal/Social Development Needs of Students, which include 
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developing a positive self-concept in students, social 
skills, a sense of leadership, responsibility, and belonging 
to the school, 2) Staff Development Needs, which include 
developing in staff an awareness of the emotional needs of 
students, 3) Program Needs of Students, which include 
providing a flexible program, one which will prepare the 
students for a vocation or further education. 
Looking at the data as a whole, questionnaire responses 
by occupational students have been positive. It appears 
that these vocational programs have been successful in 
meeting their varied objectives. In general, vocational 
students appear to have a positive self-concept. The 
majority feel better about themselves since coming into the 
program, as smart as most of their classmates, and they 
report that their teachers praise them if they do good work. 
These students appear to have a sense of responsibility, 
leadership, and belonging to the school. They report that 
they attend most of their classes, and feel students 
themselves should be responsible for behaving well in 
school. Most occupational students feel that they belong to 
their school. The majority feel that is important to learn 
how to take charge of activities in the classroom, although 
many report they they are seldom given this opportunity. 
These students report that teachers rarely hurt their 
feelings and are willing to help them with their problems. 
This suggests that teachers are aware of their students' 
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emotional needs. While the majority of the occupational 
students describe the goal of their classes as both to "try 
and keep up with the class" and "work at your own pace", the 
next most frequent answer checked by these students, is 
"work at your own pace". This is in contrast to students in 
the four year and five year high school programs, whose next 
most frequent response is "try and keep up with the class". 
This suggests that occupational programs, in comparison to 
academic programs, accomodate a broader range of student 
needs. This may also suggest that academic programs are 
more demanding than vocational programs. The majority of 
occupational students feel that the work they are doing in 
school will be helpful to them in the future. This is 
particularly true of those students in the segregated 
program. 
Future goals for these students vary. At least 19% of 
students in all four groups do not know what they want to do 
after graduation. However, of those that feel they do know, 
there is a tendency for those in the occupational programs 
to want to find a job, and those in the academic programs to 
want to continue on in school. Thus, the program's 
objective of preparing students for a job is reflective of 
some student goals. 
Despite these students' positive responses, there are 
indications in the data which suggest that success, with 
respect to vocational goals, is not as high in the 
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integrated as in the segregated program. While the majority 
of students in the integrated program feel better about 
themselves since coming to their high school, less than one 
half report that they are usually able to do good work. 
This is in contrast to the majority of students in the 
segregated program who feel they usually can. One third of 
these students feel that their subject material in class is 
too hard for them. This response is almost three times 
higher than students in the segregated program, and more 
than six times higher than academic students. As well , 
students in the integrated program feel that they do not 
have very many choices with respect to course selection 
within their program. Perhaps this represents less 
flexibility within the integrated program when compared to 
the segregated program. 
In summary this data parallels Dilling's 1977 findings. 
From the perspective of occupational students as a whole, 
program objectives are being fairly well met. Generally 
speaking, occupational students have a positive 
self-concept, a sense of belonging to their school. 
Students report that staff are sensitive to their needs and 
are willing to engage in problem-solving with them. But, 
beyond supporting Dilling's results, this data also suggest 
that success with respect to these goals varies when 
comparing occupational programs within a segregated and 
integrated model: success being less well attained in 
integrated vocational programs. 
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Perhaps the most interesting result from the 
questionnaire, which is somewhat unrelated to program goals, 
comes from responses to the question "Do others make fun of 
you because you are going to this school?". Almost one half 
of the occupational students in the segregated program 
replied "yes" to this question. Only 18% or less of the 
other three groups gave the same reply. The majority of 
these segregated students perceive that their parents are 
happy that they go to Laurel, so these responses do not seem 
to be reflective of their families' feelings. This suggests 
that this "prejudice" comes from others, probably students 
in academic programs who feel that students in vocational 
programs are slower, less bright, or stupid. This is 
suggested by the less than positive feelings that students 
in the integrated program have towards the way they are 
treated by other students. This idea also follows from the 
literature (Purnell and Lesser, 1969) which indicates that 
vocational education is not looked upon highly by students 
when compared to academic education. 
Turning to the results of the open-ended questions, some 
responses by vocational students suggest that these answers 
are dependent upon the individual students or the nature of 
students in general, rather than the type of program. For 
example, there is not a particular subject which a group of 
vocational students finds easier than another. Instead, 
responses yield a wide variety of subjects. This, perhaps, 
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is a reflection of individual skills and interests. Yet 
there are recommendations common only to students in the 
integrated occupational program including less "hassles" 
from four year and five year students, expanding shops and 
updating shop equipment, and opening up the opportunity for 
females to take male-oriented shops. These latter two 
recommendations imply limitations with respect to choice 
within the program. This parallels earlier responses by 
these students in the modified version of Dilling's 1977 
Student Questionnaire concerning choice of subjects. 
General recommendations from vocational students include 
increasing school activities such as field trips, allowing 
access to the gynmasium or shop area outside of class time, 
increasing student input with respect to class material, 
discussions and problems in class, and more control by 
teachers over disruptions in the classroom. These 
recommendations imply that students, in general, are 
interested in improving their school and program. 
The Moos CES reflect some differences in the perceptions 
of the classroom between the two groups of vocational 
students, and many differences in the perception of the 
classroom between vocational students and their teachers. 
Students in the integrated program perceive themselves 
as much less involved and interested in classroom material 
than vocational students in a segregated program. Compared 
to the normative sample, the majority of these students 
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score below average on the sub-scale Involvement. In 
general, vocational teachers perceive their students as much 
more involved and interested in classroom activites than do 
the students themselves. Vocational students feel that they 
can work fairly well with other students, and their teachers 
agree with them. This is consistent with the results from 
the revised version of Dilling's 1977 Student Questionnaire 
where these students report that they do not usually get 
angry with other students, and that they feel it is 
important to learn how to work well with others. Vocational 
students feel that their teachers are supportive and 
concerned. Again this is consistent with the results from 
Dilling's questionnaire as the majority of vocational 
students report that their teachers do not usually hurt 
their feelings, and are willing to help them with their 
problems. However, vocational teachers see themselves as 
very concerned and supportive, more so than their students. 
This is particularly true of those vocational teachers who 
instruct students in the segregated program. In general, 
vocational students and teachers feel that there is average 
emphasis on completion of activities and tasks in the 
classroom. In comparison to vocational students in an 
integrated program, students in the segregated program 
perceive their classrooms as much more competitive. In 
general, vocational students see their behaviour as 
significantly more disruptive and their classroom as much 
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less organized than do their teachers. This is particularly 
true of those students in an integrated program. Vocational 
teachers perceive student behaviour as quite orderly and 
their classrooms as quite well organized. Vocational 
students feel that rules in the classroom, on the average, 
are clear, while vocational teachers feel that rules in the 
classroom are very clear. Vocational students, particularly 
those in the integrated program, feel that their teachers 
are fairly strict. Vocational teachers, in comparison to 
their students, see themselves as less strict. With the 
exception of vocational teachers who instruct students in 
the segregated programs, vocational teachers and students 
feel that activities in the classroom are somewhat varied. 
Vocational teachers who instruct students in the segregated 
program feel that innovation in their classrooms is very 
high. 
The Cawson Staff Attitude Questionnaire indicates that 
there are few differences in attitudes between teachers who 
instruct students in the segregated, integrated, four year, 
and five year programs. In general, these teachers' scores 
reflect beliefs that teachers should maintain an 
authoritarian role by enforcing rules in the classroom. 
But, they also reflect a belief that the rules should be 
flexible and not supercede student learning. These teachers 
believe that, when necessary, they should engage in a 
counselling role with the student. These findings parallel 
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those from the Moos CES. Teachers perceive that they do 
make rules clear and attempt to maintain order, but they 
also perceive themselves as receptive to their students and 
approachable. Significant differences detected between 
these groups are in degrees, rather than opposing attitudes. 
Occupational teachers, particularly those who instruct 
students in a segregated program, appear to have more 
protective attitudes towards their students than those 
teachers who instruct students in the four year and five 
year programs. Vocational teachers who instruct students in 
the segregated program appear to have more traditional 
attitudes about control in the classroom in comparison to 
the other two groups of teachers. This particular data 
tends to support the results of Welsch (1977) and Bowman 
(1966), who found that vocational teachers had more 
authoritarian attitudes towards their students in comparison 
to academic teachers. The author uses the word "tend", 
because one cannot equate the authoritative scale from the 
Minnesota Teachers Attitude Inventory with the 
Traditional/Control scale of the Cawson Staff Attitude 
Questionnaire, although they measure along the same 
continuum, and these results only apply to teachers who 
instruct students in a segregated program. This particular 
attitude could reflect the reality that vocational students 
in a segregated program require different management or 
control techniques. The results of the teacher 
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questionnaire do not parallel the findings of the research 
conducted by the WCBE. The WCBE indicated that teachers 
felt from slightly positive to very negative about 
vocational students. In this particular study, findings 
from the teacher questionnaire suggest that vocational 
teachers are protective of their students, approachable, and 
receptive. These attitudes and behaviour are in direct 
contrast to those feelings teachers indicated in the 
research conducted by the WCBE. 
In summary, this part of the study reveals that in 
general: 
1) From the perspective of vocational students as a whole, 
vocational programs are successful in meeting their goals. 
However, the extent of success varies between the two 
programs in that success is higher in the segregated 
program than in the integrated program. 
2) In comparison to vocational students in a segregated 
program, vocational students in an integrated program 
perceive themselves as less involved in classroom 
activities, they perceive their behaviour as much 
more disruptive, and their classrooms as much less 
organized. They also perceive their teachers as 
more strict. 
3) Occupational students and their teachers have different 
perceptions about their classrooms. Teachers 
perceive their students as significantly more involved 
in classroom activities than do the students 
themselves. Teachers perceive their students as 
significantly more orderly and their classrooms as 
more organized than their students. Teachers also 
perceive that rules in the classroom are very clear, 
whereas their students perceive the rules as only 
somewhat clear. Students view their teachers 
as more strict than do the teachers 
themselves. 
4) Vocational and academic teachers have similar 
attitudes towards their students. Differences 
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indicate that occupational teachers, especially those 
who instruct students in the segregated program, are more 
protective of their students than academic teachers. As 
well, vocational teachers who instruct students in the 
segregated program have more traditional attitudes 
about control in the classroom than the other two groups 
of teachers. 
Now let the reader return to the question of why 
students in the integrated program express less satisfaction 
with respect to their school and program than those in the 
segregated program. Considering all the student data, there 
does not seem to be one particular factor which can explain 
the feelings of these students. Rather, there seems to be a 
combination of three factors which are directly affecting 
their satisfaction. First, while it appears that these 
students have, in general, a positive self-concept, as they 
feel better about themselves since coming to their school 
and as smart as most of their classmates, a large percentage 
of students in the integrated program do not feel that they 
can usually do good work at school. Similarily, one third 
feel that the work they are doing is too hard for them. 
These particular responses are not indicative of a positive 
self-concept. Rather, they imply a lack of self-confidence 
among these students. These perceptions, perhaps, create 
negative feelings and frustration, and hence dissatisfaction 
with school. Compounding this is the perception that they 
are limited in the choice of which subjects they can take. 
To add insult to injury, not only do they feel limited in 
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terms of choice, but they may also see that four year and 
five year students are taking subjects which they are not 
allowed to take. This can create dissatisfaction too, and 
is a reflection of program goals. 
Second, these integrated students report less 
satifaction on the satisfaction measure with the way they 
are treated by their teachers. In general, data from the 
student questionnaire contradicts this feeling. Students 
report that teachers are sensitive to their needs, and are 
willing to help them with their problems. Then why the 
negative feelings? If we consider the data from the Moos 
CES the reason becomes a little clearer. Recall that 
students in the integrated program see their teachers as 
fairly strict, more so than students in the segregated 
program. These students may perceive the classroom as very 
restrictive, an arena in which it is easy to get into 
trouble. They are also less involved in classroom material 
than students in a segregated program. This may make them 
feel alienated from the classroom in general. Hence they 
feel they are not treated well by their teachers. After 
all, teachers "run" classrooms. 
Third, there is the underlying theme of prejudice 
towards vocational students in general. While this is 
difficult to specify in the data, there are a few factors 
which point in this direction: There is the data from the 
open-ended question concerning what students feel would 
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improve their school. Thirty percent of the students in an 
integregated program who responded to this open ended 
question comment that they would like to see less "hassles" 
from students in the four year and five year programs. 
There is the data from the satisfaction measure. Students 
in an integrated program feel less positive about the way 
other students treat them than students in the segregated 
program. Although this prejudice may have originated from a 
simple social comparison between "smart" people and "dumb" 
people, this appears to have generalized to vocational 
education such that it is equated with education for "dumb" 
people. That there is this type of prejudice is supported 
by the responses from students in the segregated program who 
report that they are made fun of because they go to their 
school. This is not the case for students in the integrated 
vocational programs. Students in a segregated program 
attend a school which is labelled "Vocational", students in 
an integrated program do not. However, since students in 
an integrated program attend composite high schools with 
academic students, during school hours they are easily 
identified as vocational students, and are candidates for 
ridicule, more so than students in a segregated setting. 
This is similar to discrimination of a class of individuals, 
students in an integrated program, versus discrimination 
against a school, Laurel Vocational School. Once the 
vocational students enroll in Laurel they feel O.K. about 
123 
themselves. While the secondary school of the vocational 
students in an integrated program is not stigmatized, the 
students cannot avoid the ever present comparison between 
themselves as "vocational" students and their "academic" 
peers. Combine this susceptability with feelings of 
inability and restrictions of choice, and it becomes easy to 
understand why these students may feel less satisfied with 
their program in comparison to those students in the 
segregated program. 
One of the common problems associated with analyzing 
results from many forced choice questions is the occurence 
of statistically significant results which happen by chance. 
Although probablity distributions and significance levels 
present guidelines to try to avoid this situation, analyzing 
so many questions increases the overall probability that a 
question(s) will appear statistically significant while in 
reality significance is due to chance. Therefore, this must 
be considered when interpreting results and drawing 
conclusions. Another problem associated with this data is 
the consent rate. Academic students from five year programs 
had higher consent rates than all other groups, which may 
have reduced the comparability of the four samples. 
Graduated Vocational Students. The results of this part 
of the study indicate that 71% of these students found 
employment immediately after graduating from their program, 
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10% returned to school and 19% became unemployed. These 
particular results do not parallel Dilling's findings in his 
1978 study, where he observed that just over one third of 
his sample of graduated vocational students obtained 
employment immediately after graduation, and the majority 
pursued further schooling. This contradiction in results 
might best be explained through sample differences with 
respect to length and type of vocational program. Dilling 
sampled graduates from the years 1972 to 1977 who came from 
segregated vocational programs two years in length. The 
majority of the graduates who did seek further schooling did 
so because they felt that their vocational education was 
incomplete. The sample for this particular study comprised 
graduated vocational students who came from two year 
integrated and segregated programs, and four year segregated 
programs. An examination of those graduates who sought 
further schooling reveals that one graduate came from a four 
year program, while ten came from two year vocational 
programs. These numbers constitute two percent of the four 
year vocational sample, and 17% of the two year vocational 
sample. This suggests that the reverse trend for these 
graduates to seek jobs, rather than pursue further 
schooling, as in the past, is partly attributable to the 
addition of a four year program. The extra two years may 
satisfy most of the educational goals of these graduates. 
Consequently, they may not feel the need to further their 
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educat ion. Other re la ted fac tors are perhaps differences 
between programs such as curriculum, philosophy, and 
guidance. For example, in D i l l i n g ' s study, of those 
vocat ional s tudents who became employed immediately af ter 
graduat ion, only four percent obtained the i r jobs through 
contac ts within the i r vocat ional program. In con t r a s t , 31% 
of the sample of vocat ional graduates in th i s study obtained 
the i r jobs through contac ts within the i r vocat ional program. 
This could imply tha t the vocat ional programs, from which 
D i l l i n g ' s sample came, did not have the resources to place 
s tudents in jobs or perhaps did not see themselves as having 
t h a t r o l e . As a r e s u l t , i t may have made i t harder or l e ss 
a t t r a c t i v e for these graduates to seek employment 
immediately af te r graduat ion. 
The majority of graduates who became employed 
immediately a f te r graduation did so within a period of a 
month and a half, the majority obtaining ful l - t ime work. Of 
those vocat ional graduates who sought further schooling, 
two- thi rds completed the i r program. In general , graduates 
perceive tha t t he i r vocat ional program aided them in 
developing work habi t s and a t t i t u d e s , which were in turn 
useful in the i r employment and further schooling. 
This study supports the research by Reich and Ziegler 
(1972), Harvey and Maseman (1975), and Dil l ing (1978), tha t 
while the majority of vocat ional graduates l ike the i r job, 
employment is not s teady, they are vulnerable to layoffs , 
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and earn l e s s than o the r s . The findings from th i s study 
reveal t ha t from the year 1976 to 1980, these graduates were 
out of work a t l e a s t three months a year , and changed jobs 
every 18 months. The most frequent reason s tated for 
changing jobs was t ha t of being la id off. For the year 
1980, these graduates grossed an estimated mean income of 
$9,333; 29% fa l l i ng into the ca tegor ies of $5,000 and l e s s , 
and 14% fa l l i ng into the ca tegor ies $15,000 and above. This 
f igure is $2,266 below the estmated mean income of $11,599 
documented by S t a t i s t i c s Canada, based on a sample of 66,709 
indiv iduals with incomes across Canada for the year 1979. 
To da t e , the 1980 figure i s not ava i l ab le . However, t h i s 
p a r t i c u l a r document repor t s t ha t the estimated mean income 
l eve l for 1979 increased nine percent from 1978. Using t h i s 
increase to p ro jec t a 1980 f igure , increases the estimated 
mean income figure of $11,599 in 1979 to approximately 
$12,642 for 1980. Comparing t h i s projected figure with the 
ac tua l f igure for vocat ional graduates , i t seems tha t 
vocat ional graduates , on the average, earn $3,309 less than 
other individuals with income across Canada. 
This study also demonstrates high unemployment among 
vocat ional graduates . As of 1980, the i r unemployment ra te 
was almost three times higher than the na t ional average. 
S t a t i s t i c s Canada, in the i r monthly document, The Labour 
Force, June 1980, reported a na t iona l unemployment figure of 
7.5%. These vocat ional graduates had an unemployment ra te 
of 20% for the same year . 
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This study also corroborates the findings of Small and 
Stennett (1965), Reich and Zeigler (1972), Isabelle and 
Lokan (1975), Harvey and Masemann (1975). Vocational 
graduates tend to work in areas other than their field of 
study. This pattern also applies to vocational graduates 
who obtain employment immediately after graduation. They 
work in a vast variety of jobs. Virtually none are in white 
collar jobs or management. 
Part of this lack of continuity may be explained by the 
perception of vocational graduates from two year and/or 
integrated programs. Recall that when these graduates were 
responding to open-ended questions about vocational 
subjects, they stated that although these subjects were 
valuable, there was not enough time allotted in this area to 
learn a particular skill. They also reported that the 
material in vocational subjects, although valuable 
particularly for survival skills, was too general to apply 
to a specific job. Hence, graduates from the two year and 
/or integrated program may not feel adequately prepared to 
seek employment in their field of specialization. 
At this point the author wishes to caution the reader 
against oversimplification or overgeneralization of these 
results in relation to other studies. While these data do 
support general findings in several areas, it does not take 
into account differences in other factors such as 
programming or the selection process. 
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This study is unique in comparison to other studies of 
this nature. While it attempts to examine questions about 
vocational graduates in general, it also examines these 
questions within the context of different programs. 
Specifically, it examines differences between graduates who 
attended a two year or four year vocational program, and 
those who attended a segregated or integrated program. 
A summary of these results indicate that in general: 
1) The majority of vocational graduates, irrespective of length 
and type of occupational program, seek and obtain employment 
immediately after graduation. 
2) Success in obtaining employment immediately after graduation 
does not appear to be related to length or type of program. 
3) Vocational graduates from four year programs do not go back 
to school immediately after graduation. Rather, they seek 
employment. This is not necessarily the situation for other 
graduates. Just under one fifth of graduates from two year 
programs go back to school, and one quarter of the graduates 
from an integrated program do the same. 
4) The majority of those graduates who choose to go back to 
school complete their schooling. Success in completing 
their further schooling does not seem to be related 
to type of program. 
5) The majority of vocational graduates specialize in some 
shop area in their last year of schooling. Of those who 
do not, the overwhelming majority come from a two year 
integrated program. 
6) Unemployment among graduates does not appear to be 
related to length or type of vocational program. 
7) The mean number of jobs held over a period four years 
is highest for graduates from an integrated program when 
compared to the other two groups of graduates. 
Vocational graduates in four year segregated programs 
have the lowest mean. 
8) While the majority of vocational graduates like their jobs, 
graduates from two year integrated vocational programs 
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have a significantly higher percentage of people who 
dislike their jobs in comparison to the other two groups. 
Graduates from four year segregated programs report 
almost no dislike for their jobs. 
To summarize the above, it appears that success in 
acquiring a job and completing further schooling is 
unrelated to type or length of program. However, patterns 
immediately after graduation do seem to vary depending upon 
the length and type of program from which the graduate came. 
Ultimately, graduates from four year programs seek jobs. 
Graduates from two year and/or segregated programs also seek 
employment, but some also go back to school. As suggested 
earlier, the lack of pursuit of further education by 
graduates from a four year program may be due in part to the 
extra two years of schooling which their program provides. 
The additional time in vocational subjects, may give the 
graduate more time to develop skills, and concentrate on 
specific job-related areas. Hence this both satisfies the 
graduate with respect to his/her goals in education , and 
better prepares him/her for employment. The reason 
graduates from two year and/or integrated programs return to 
school may not be preference. Rather, the data suggest that 
it is the exact inverse of why graduates from four year 
programs do not go back to school. Time spent in vocational 
subjects is not adequate enough to learn a skill or prepare 
for a job, and the material presented in class is not 
specific enough to justify not going back to school. 
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Compounding these problems is the lack of shop 
specialization that some students in the integrated program 
experience, thus making further schooling an even more 
viable alternative. Results also show that in comparison to 
graduates from two year and/or integrated programs, 
graduates from four year programs are the happiest in their 
jobs, and have the steadiest employment. This again, may be 
a reflection of the extra two years. Graduates are better 
prepared for a job, and they have had more time to decide 
what they would like to do. 
Responses concerning the vocational program vary. Some 
answers are very similar; some answers appear to be 
dependent upon the graduate's length or type of program. In 
general, vocational graduates wish to see more time spent in 
academic subjects, particularly mathematics and English. 
They believe that vocational and academic subjects are 
important for general survival, particularly in the areas of 
communication and practical skills such as home repairs, and 
fixing their car. Recall that current vocational students, 
particularly those in an integrated program, wish to spend 
less time in mathematics and English. Yet vocational 
graduates wish more time in academic subjects. Perhaps this 
discrepant feeling is because graduates do not remember how 
much they disliked mathematics and English, or, perhaps, 
through their experience they have realized that the 
material in these subjects has been valuable to them. The 
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majority of graduates wish to see guidance counselling 
utlized as a vehicle for both job-related problem sharing 
and problem solving, and placing students in jobs. 
Almost all graduates feel positive about their school 
related work experience, and their vocational subjects. 
Yet, the area of satisfaction is dependent upon the length 
and type of program. Vocational graduates from four year 
programs are quite satisfied and pleased with the amount of 
time spent and the material offered in these two areas. In 
contrast, vocational graduates from two year and/or 
integrated programs feel there is a need to increase the 
time given to these activities. Although they value general 
survival skills, these graduates report that the material is 
geared too much towards these general skills rather than 
specific job-related skills. The majority of graduates from 
integrated vocational programs, unlike those graduates from 
the other two groups, wish to see their program lengthened. 
These graduates also want to see more choice in shop areas, 
co-ed classes so that both sexes can benefit from male and 
female oriented shops, and less prejudice from four year and 
five year students. These three particular suggestions 
parallel suggestions made by current vocational students in 
the same program. 
Results from the satisfaction measure indicate that in 
general vocational graduates, after considering their 
experiences thus far, feel positive about their vocational 
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program. Unlike the results of the current vocational 
students, there are no statistically significant results 
which link the graduates' satisfaction, while attending 
school, to length or type of program. This suggests that 
general satisfaction with respect to the two year 
intergrated program has decreased over the years, or 
graduates have forgotten how much they were dissatisfied 
with the program while attending it. 
A pattern in this data which appears to be consistent 
with current vocational students in the integrated program 
is the treatment of them by other students. While the 
majority of these graduates "liked a little" or "liked very 
much" the way they got along with other students, less than 
one half of the graduates feel that they were treated better 
than "O.K." by other students. 
The part of the satisfaction measure which does show 
differences in satisfaction across programs involves the two 
questions concerning teachers. In general, the data reveals 
that the majority of graduated vocational students got along 
very well with and were treated very well by their teachers. 
However, considering type of vocational program the vast 
majority of vocational graduates from the segregated program 
feel they got along better than "O.K." with their teachers, 
while just slightly over one half of those graduates from an 
integrated program report the same feelings. Similarily, 
the vast majority of graduates from a segregated program 
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feel they were treated better than "O.K." by their teachers, 
while just over one third of the graduates from an 
integregated program felt the same way. Again this 
parallels current student findings within the same program. 
To refresh the reader's memory, the author would like to 
reiterate in summary the general findings of the graduated 
vocational student data. These data show that the primary 
goal of these graduates immediately after graduation is 
employment, particularly for those who attended a four year 
vocational program. This is in contradiction to Dilling's 
findings, that the majority were returning to school. Of 
those who return to school, the overwhelming majority 
consist of graduates from two year and/or segregated 
programs. The majority of these graduates complete their 
education. Success in completing further schooling does not 
appear to be related to type of program. 
The majority of graduates are successful at obtaining a 
job regardless of length and type of program. Unemployment 
among these graduates is almost three times higher than the 
national average. This study supports similar research 
about vocational graduates who are employed: while the 
majority like their jobs, employment is not steady, they are 
vulnerable to layoffs and earn less than others. This study 
also corroborates results from the literature which indicate 
that many vocational graduates work in areas other than 
their field of study. Results suggest that this is due in 
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part to the lack of time some of these graduates have to 
learn a specific skill and/or job, and the orientation of 
shop material, it is too general. 
The majority of graduates feel that their vocational 
program has been valuable to them in their work, further 
schooling, and everyday survival. The majority of graduates 
feel positive about their vocational schooling. They 
suggest more time in academic subjects. Graduates from two 
year and/or integrated vocational programs wish to see more 
time spent in vocational subjects, and school related work 
experience. They also wish to see the material in 
vocational subjects become more specific and job-related. 
Graduates from two year integrated vocational programs 
suggest" lengthening their program, more choice in shop 
areas, more co-ed shops and less prejudice from students in 
academic programs. 
Overall, the data suggest that the four year segregated 
program at Laurel Vocational School is more successful in 
meeting the needs of vocational students than the other two 
programs. These reasons are as follows: 
1) The program offers more choice in the area of vocational 
specialty than the two year/integrated vocational program. 
2) The program provides more time for school-related work 
experience and vocational subjects in comparison to the 
other two programs. 
3) The program provides both general survival skills and 
specific job-related skills. 
4) There is less contact with students in academic programs. 
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Therefore, in comparison to an integrated vocational 
program, students in a four year segregated vocational 
program are less affected by prejudice on a daily 
basis. 
However, there are weaknesses in this data which place 
limitations on the author with respect to interpretations 
and conclusions. Unfortunately for researchers, the 
Waterloo region does not offer a four year vocational 
program in an integrated setting. This makes it impossible 
to conclude with absolute confidence that certain patterns 
or outcomes are attributable to a particular length or type 
of graduate program. These outcomes could be affected by a 
combination of both length and type of program. This is 
particularly important because this study implies that there 
are interactions between these variables. For example, 
consider the data for graduates who returned to school 
immediately after graduation. This outcome was much higher 
in two year vocational programs than in the four year 
program. A closer look at the composition of these 
graduates indicates that over one half were from an 
integrated vocational program. Thus, results of this data 
imply an interaction. Although some graduates from two year 
programs choose to go back to school, this figure increases 
or decreases when type of program is introduced as another 
independent variable. Yet, these effects are impossible to 
measure realistically without the fourth group. 
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Another problem with these data is the small sample size 
of graduates from an integrated program. This is in part 
due to the fact that there was not as many students who 
graduated from integrated programs in 1976 as students who 
graduated from segregated programs in the same year. Also, 
records of addresses were more readily available for 
graduates in segregated vocational programs than those in an 
integrated program. This may, to some extent, distort 
general outcomes for this group, and therefore limit 
generalizability of results to the population of students 
who graduated from an integrated program. 
The final problem concerns the analysis of the data. It 
parallels that mentioned for the current student data. 
There are many questions analyzed in this interview 
schedule. This increases the overall probability that 
statistically significant results will be found. 
Again, this is not to discredit the findings of this 
study. Rather, it is to make the reader aware of certain 
limitations in this study so that he/she may temper this 
with final interpretations. 
Recommendations. The primary goal of this research was 
to gain insight into vocational education from the 
perspective of graduated and current students, and hence, 
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based upon the data, present recommendations and guidelines 
for future vocational education planning and implementation. 
This study presents many interesting findings. In light of 
some of these findings, and taking into account some of the 
weaknesses discussed, the author would like to present the 
following recommendations: 
1) An inventory of OSR data should be conducted to assess 
what is available, how it is recorded, and what might be 
added. The actual information in the OSR's should be 
reorganized such that information is consistent and 
available for all groups of students. Recording of 
past and subsequent data should be computerized to 
allow for easy access. 
2) An indepth examination of the integrated vocational program 
should be conducted to test the results of this study. 
This is particularly warranted in the area of student 
satisfaction, choice of shop specialities, program 
curriculum, and program length. If the results are 
confirmed appropriate steps should be taken to solve 
any problems. 
3) There should be more time allotted to academic subjects in 
all vocational programs. More time should be allotted to 
vocational subjects and school-related work experience in 
two year and/or integrated programs. 
4) The orientation of vocational subject material needs to be 
more specific and job-related, particularly in the two year 
and/or integrated programs. 
5) Guidance counsellors within the vocational programs, should 
be expanding their role in student placement by providing 
more job-related information to students, and increasing 
community contacts with employers. 
The final recommendation from this study is concerned 
with the status of current and graduated vocational students 
in the school and in employment. Related to this is the 
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stigma of low s t a t u s which vocat ional education has in the 
educat ional system. In t h i s study r e s u l t s indicate tha t : 
1) Vocational s tudents in an integrated program are l e s s 
s a t i s f i e d with the i r schooling when compared to those 
vocat ional s tudents in a segregated s e t t i n g . They report 
t ha t they are not s a t i s f i e d with the way others s tudents 
t r e a t them. 
2) Students who at tend Laurel Vocational school report tha t 
they are made fun of because they attend tha t school. In 
c o n t r a s t , s tudents in an integrated program, within a 
composite high school do not share these fee l ings . 
3) Although vocat ional graduates are happy with the i r 
work, i t i s not s teady, they are subject to high 
r i s k s of l ayof fs , and are averaging approximately $3,000 
l e s s in income than o thers in the labour force. 
When the l i t e r a t u r e concerning graduates from other 
vocat ional programs is reviewed, s imi lar r e s u l t s to those of 
t h i s study are found. Typical ly vocat ional graduates earn 
l e s s than o the r s , are vulnerable to layoffs a t times of 
economic s t r i f e , and they do not hold steady jobs. They 
occupy a low s t a t u s in the world of employment. This type 
of problem not only appears a f t e r graduation, but a lso while 
these vocat ional s tudents are at tending high school. 
Current vocat ional s tudents are suscept ible to prejudice 
from academic s tudents and consequently occupy a low s t a tu s 
in school. 
When considering the answers to th i s problem which 
cur ren t vocat ional s tudents encounter, the au thor ' s f i r s t 
i nc l i na t i on was to turn to the segrega t ion- in tegra t ion 
i ssue . Why not build separate vocat ional schools for those 
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students who do not enter the academic stream? After all, 
in comparison to students in an integrated program, students 
in a segregated program are more satisfied with their school 
system. In addition, the data for graduated vocational 
students suggest that vocational students' needs are best 
met in a four year segregated program. Segregated schools 
can provide educators and students with several advantages 
such as financial and practical efficiency as it is easier 
to provide varied resources in a centralized school than it 
is to spread these resources over several schools; the 
saving financially would leave more money to spend on shop 
equipment and expansion in practical shop areas; and 
guidance counsellors would be able to concentrate their 
skills in the area of job information and job placement 
rather than fragment their energies to accomodate both 
academic and vocational students' needs. Although these 
advantages of segregated schools will give the vocational 
student a better opportunity to attain their vocational 
goals, and may alleviate some of the prejudice and hence, 
dissatisfaction which the occupational students in the 
integrated program are feeling, the author believes that the 
complete solution does not lie there. Rather, part of the 
solution lies with the status of vocational education in 
Canadian society. It enjoys little prestige in the 
educational domain. The Organization of Economic 
Co-operation and Development, which is a United Nations 
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group committed to studying and evaluating international 
education systems, reported in 1976 that vocational 
training was equated with low esteem because manual work 
occupied such a low status in Canadian society, complicated 
by the fact that applied education was not integrated into 
the regular academic stream. The report went on to suggest 
that this attitude had profound social implications: The 
rejection of socially underpriviledged children and the 
direction of weaker and less motivated students to 
vocational courses made it an unattractive option in 
education. Bradley suggests that this attitude originates 
from the 18th century philosophy that "using the hands 
excludes using of the mind". 
While segregation will alleviate some of the 
dissatisfaction and prejudice which vocational students in 
an integrated program are feeling, it will not get rid of 
the problem, nor will it help vocational graduates to get 
their equal share of the resources. Why? Because the 
stimga remains the same. Recall the study by Reich and 
Ziegler, comparing vocational graduates and community 
college dropouts. Results indicated that employers were 
more likely to hire community college dropouts over 
vocational graduates, despite their advantage in related 
schooling experience. 
Thus the author feels that although segregation may be 
part of the answer, it is not the total answer. Without 
141 
examining the status of vocational education in Canada we 
are, as Rappoport describes, making a "second-order change" 
(Rappaport, 1977). It is second-order because change is 
occuring at the wrong level. This is not just an 
institutional problem. This is a problem of societal values 
and social policies. The rest of the solution lies in 
societal acceptance of individual differences. This means 
not judging people by what they learn, nor deciding how much 
someone can learn, but, providing the best environment so 
that all people can learn. This also means giving 
legitimacy, resources, and respect to vocational education. 
How can we best accomplish this within the educational 
system and society? As educators, researchers, and 
community people, the author feels that we should begin to 
examine our attitudes, as well as those of employers and 
educational administrators, towards vocational education, 
and try to make them more positive. This hopefully will 
induce real change and aid in the prevention of this problem 
in the future. 
Perhaps Chapman is correct when he surmises that while 
we have changed our objectives in education, we have not yet 
changed our indicators of success. 
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APPENDIX A 
SUMMARY DESCRIPTION OF THE VOCATIONAL PROGRAM 
OFFERED AT LAUREL VOCATIONAL SCHOOL 
150 
OVERALL PROGRAM 
The program of studies is designed for students who have 
experienced a learning difficulty in elementary school and 
public school, and who would find it advantageous to enroll 
in a course which places emphasis on academic basics and 
practical experience in vocational subjects. Students will 
usually graduate to the world of employment. The objective, 
therefore, is to prepare students for employment and adult 
lives in the community. Approximately one half of the day 
is devoted to academic subjects and one half to vocational 
skill areas. The programmers recognize the fact that the 
students have varying degrees of learning potential and the 
classes are organized to meet these varied abilities. For 
example, the modified program has the same requirements as 
the basic, yet academic and applied subjects are taught at 
more rudimentary level. 
ADMISSION 
Year one students are screened and selected on the basis of 
their past school records and recommendations by the 
principals and staff of elementary and secondary schools. 
These students must be a minimum of 14 years and two months 
as of September 1st to be admitted. Students who have 
completed the two year Occupational Program at other 
secondary schools may transfer to Laurel Vocational School 
and be admitted to year three of the four year program. 
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YEAR ONE 
During year one, each student must study English (one 
credit), Mathematics (one credit), Science (half credit), 
Social Science (half credit). Physical Education (one 
credit), and participate in an introductory shop program 
which allows the student to experience most of the technical 
areas offered. 
SENIOR YEARS 
During years two , three, and four (years three and four are 
offered only at Laurel Vocational School) students continue 
to study English, Mathematics, Science, Social Science, and 
Physical Education, and they choose three shop subjects. 
One of these shop courses is studied two periods every day 
and is termed their Major Shop, and the other two are 
studied two periods every other day and are called Minor 
Shops. Work experience, a part of their Major Shop program, 
involves at least two weeks during each of years two, three, 
and four. During these weeks students experience actual 
employment situations instead of attending school. 
DIPLOMAS 
Credits are awarded for successful completion of courses. A 
Certificate of Training is awarded to students when they 
successfully complete fourteen credits. This usually occurs 
at the end of the second year. If students successfully 
complete the four year vocational program, which consists of 
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a total of twenty-seven credits, they are awarded a 
Secondary School Graduation Diploma. 
Courtesy of Laurel Vocational School 
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APPENDIX B 
STUDENT SATISFACTION MEASURE 
154 
Please answer the following questions as honestly as you can. 
There are no right or wrong answers. 
You should read each question very carefully. Please make sure 
you choose the answer that best describes how you feel. When you 
have made a choice please put an X in the box above the answer. 
For example: How much do you like... 
listening to music? 
• 
like 
very much 
• 
like 
a little 
• 
it's O.K. 
• 
dislike 
a little 
• 
dislike 
very much 
If you like listening to music a little your answer should look 
like this: 
How much do you like... 
listening to music? 
• 0 • • • 
like like dislike dislike 
very much a little it's O.K. a little very much 
Now please try a couple on your own. 
How much do you like... 
1. playing sports 
• 
like 
• 
like 
very much a little it's O.K. 
• 
dislike 
a little 
dislike 
very much 
2. going to a movie? 
• n 
dislike 
very much 
dislike 
a little 
• 
it's O.K. 
• 
like 
a little 
• 
like 
very much 
Please feel free to ask me questions if you do not yet understand. 
Thank you very much for your help. 
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THINKING ABOUT YOUR SCHOOL AS A WHOLE, HOW MUCH DO YOU LIKE. 
1. going to this school? 
like 
very much 
like 
a little it's O.K. 
dislike 
a little 
dislike 
very much 
HOW MUCH DO YOU LIKE... 
2. the way you get along with other students? 
dislike dislike 
very much a little it's O.K. 
like like 
a little very much 
3. the way other students treat you? 
dislike dislike like 
very much a little it's O.K. a little 
like 
very much 
4. the way you get along with your teachers? 
like like 
very much a little it's O.K. 
dislike dislike 
a little very much 
5. the way teachers treat you? 
dislike dislike like like 
very much a little it's O.K. a little very much 
6. the subjects you are taking? 
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like like 
very much a little it's O.K. 
7. the work you are doing? 
dislike 
a little 
dislike 
very much 
like like dislike 
very much a little it's O.K. a little 
dislike 
very much 
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APPENDIX C 
THE MODIFIED VERSION OF THE CAWSON STAFF ATTITUDE QUESTIONNAIRE 
DESCRIPTION OF SUBSCALES 
AND QUESTIONNAIRE 
158 
The Cawson Staff Attitude questionnaire was designed as an 
aid to the description of treatment centre regimes. On the 
basis of local equivalence of content (supported by measures 
of internal consistency) and the experience of other 
researchers, the items were organized into six scales. 
Subscales Retest reliability figures 
Traditonal/Control 
Work 
Passivity 
Strictness 
Suppression 
Status 
.84 
.74 
.35 
.84 
.83 
.64 
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1. Traditional/Control - High scores place an emphasis on 
maintaining a high level of control by traditional 
methods such as restrictions on freedom and contact with 
relatives, constant supervision and similar "penal" 
techniques. 
2« Work - High scorers accept the traditional philosophy 
that being made to work hard will save the residents 
from future delinquency. 
3* Passivity - High scorers wish to avoid when possible 
open confrontations or emotional outbursts, resulting 
in an overprotective, "laissez-faire" approach to 
residents. 
4. Strictness - High scores perceive the residents as a 
hostile, abnormal group whose approaches to the staff 
should be regarded with suspicion. 
5. Suppression of Problems - High scorers prefer to avoid 
a counselling relationship and do not encourage 
discussion of resident's problems. 
6. Staff Status - High scorers believe that staff should 
maintain a front of adult superiority, rather than a 
relationship of equality with the residents. 
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Teacher Attitude Questionnaire 
Here are 100 statements about students and the ways in which 
they can be helped. Please think about the answers to these 
questions in the context of the students you teach, that is 
students in the basic, two year, or regular high school 
program. They cover many different points of view and there 
are no right or wrong answers. We would like you to 
indicate how far you agree or disagree with these statements 
by circling the appropriate number. 
3 means you strongly agree 
2 means you agree on the whole 
1 means that you agree a little 
-1 means that you disagree a little 
-2 means that you disagree on the whole 
-3 means that you strongly disagree 
Before you start please indicate the group of students that 
you are referring to when you answer these questions. 
Students in the basic vocational program. 
Students in the two year vocational program. 
Students in the regular high school programs. 
Thank you very much for your co-operation. 
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1. One of the things students need is a chance 
to express their feelings without being punished. 3 2 1 
2. A student who is insolent to the teacher should 
not be allowed to get away with it. 3 2 1 
3. It is unfair to add to students' emotional 
burdens by involving them with teachers. 3 2 1 
4. We can try but it is difficult to understand 
the particular behaviour of exceptional students. 3 2 1 
5. Students' schools should be organized so 
that the students feel as comfortable as possible. 3 2 1 
6. The students here are too immature to be allowed 
much say in how the school is run. 3 2 1 
7. Giving the students good work standards is an 
important way of helping them to come to terms 
with society. 3 2 1 
8. Exceptional students should never be in the same 
school as "normal" students. ' 3 2 1 
9. One of the main advantages of sending students 
to school is that they can forget about their 
problems at home. 3 2 1 
10. It is important to give the students encouragement 
to put what they learn here into practice when 
they leave. 3 2 1 
11. Students who are allowed to get away with 
misbehaviour will not learn to get along 
with bosses or foremen at work. 3 2 1 
12. One of the aims of a setting like this is 
to keep the emotional temper down. 3 2 1 
13. Students are ruled by their emotions, 
ordinary people by their reason. 3 2 1 
14. If students don't like some of their 
assignments they should usually be 
allowed to change them. 3 2 1 
15. Students' complaints about the rules usually 
have something in them. 3 2 1 
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16. It is best not to tell students anything 
in their background which might upset them. 3 2 1 
17. Students' lockers should be searched 
sometimes for forbidden items. 3 2 1 
18. When students have a problem or worry, 
it is best for them not to think about 
it but to keep busy with more pleasant things. 3 2 1 
19. There is something about exceptional children, 
other than physical disabilities, which makes 
it easy to tell them from ordinary children. 3 2 1 
20. The teachers should be as friendly with the 
students as they are with one another. 3 2 1 
21. Most of the students here have quite unrealitistic 
ideas about how the school should be run. 3 2 1 
22. Students' sense of achievement from a 
piece of work well done is one of the things 
which will help them most to settle down. 3 2 1 
23. If students are allowed to keep transistor 
radios and similar items in school, it is more 
trouble than it is worth. 3 2 1 
24. When students are worried about their families 
it is best to try to keep their minds off it. 3 2 1 
25. Once the students start to see other people's 
problems they start to see their own. 3 2 1 
26. Teachers should maintain order at all times, 
otherwise the students would tend to get out 
of control. 3 2 1 
27. Teachers who get very involved with the students 
tend to be those with personal problems. 3 2 1 
28. Students who cause the least trouble are the 
ones most likely to get on well after they 
graduate. 3 2 1 
29. Students here will make a mess of most things 
they organize. 3 2 1 
30. One of the valuable contributions a school can 
make is to give the student standards of self-
discipline and responsibility in their work. 3 2 1 
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31. It is best to keep the brighter students from 
sharing activities with the less bright students. 3 2 1-1-2 
32. Teachers should think twice before prompting 
students to talk about their problems and 
anxieties, as it may stir up emotions students 
cannot deal with. 3 2 1-1-2 
33. One of the most helpful things in school is for 
students to realize the they are not the only 
ones with problems. 3 2 1-1-2 
34. Running away should be accepted as a means 
of coping with serious tension. 3 2 1-1-2 
35. Most students here cannot be friends among 
themselves, let alone with adults. 3 2 1 -1 -2 
36. Teachers should be more honest with the 
students and not hide so much behind a mask. 3 2 1-1-2 
37. Students often improve when they make a good 
relationship with one or two teachers. 3 2 1-1-2 
38. It is a mistake to try to suppress misbehaviour 
in the school, since it will only appear later. 3 2 1-1-2 
39. Involvement in outside activities (ie. sports) 
should never be stopped for punishment. 3 2 1-1-2 
40. There are many occasions on which it is wise 
to turn a blind eye to breaches of the rules. 3 2 1-1-2 
41. Students should be protected from jobs which 
might be too hard or tiring for them. 3 2 1-1-2 
42. In school, it is not possible to give students 
any say in things like class lesson structure, 
course books. 3 2 1-1-2 
43. The formal education and training we give 
students is less important than the experience. 3 2 1-1-2 
44. If teachers see students fighting, they should 
stop it immediately. 3 2 1-1-2 
45. Most students here can't make decisions, 
even on everyday things. 3 2 1-1-2 
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46. I t ' s no good having ru les if you don ' t 
apply them s t r i c t l y . 3 2 1 
47. If s tudents loose the i r temper with 
a teacher , i t ' s always best to leave them 
to cool down, ra ther than make an issue 
of i t . 3 2 1 
48. Teachers who insist on an outward show of 
respect from students are often more concerned 
with their own position than the student's need. 3 2 1 
49. Whatever may be appropriate in primary schools, 
with students of this age, shools should 
concentrate on work, not on play centre methods. 3 2 1 
50. If these students are left to their own devices 
in their recreation time, they are likely to 
get into mischief. 3 2 1 
51. Students will be helped most by people 
they can see as individuals rather than 
as teachers or professional workers. 3 2 1 
52. The aim of a school such as this, is to 
encourage the students to accept responsibility 
for their actions. 3 2 1 
53. With immature students like these, it is 
important not to make demands or put 
pressure on them. 3 2 1 
54. One of the main aims of a school like 
this is to teach the students respect for 
authority. 3 2 1 
55. If the students can be taught that authority 
is important then they are improving. 3 2 1 
56. Most of the students here need fairly 
close supervision to keep them from 
getting into trouble. 3 2 1 
57. Students who are allowed to use teachers' 
first names or nicknames, will usually 
have little respect for them. 3 2 1 
58. Extreme disruption in exceptional students 
is a consequence of emotional deprivation 
rather than innate badness. 3 2 1 
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59. It is silly to welcome misbehaviour 
as a means of learning about a student's 
needs. 3 2 1-1-2 
60. The trouble with giving too much attention 
to students is that they usually want 
to take advantage of you. 3 2 1-1-2 
61. It helps to realize that teachers aren't 
perfect and can also have difficulties. 3 2 1-1-2 
62. Rewards should be given to students only 
because they have shown a genuine effort 
to improve their behaviour. 3 2 1-1-2 
63. Teachers should not normally refer to 
each other by their first names in front 
of the students. 3 2 1-1-2 
64. Most of these students have lost the 
ability to make warm relationships. 3 2 1-1-2 
65. If students are disrupting a whole group 
by disturbed behaviour, they should be 
stopped for the sake of others. 3 2 1-1-2 
66. With students who are disobedient or 
aggressive to teachers, it is best to leave 
them to themselves until they come around. 3 2 1-1-2 
67. It is a mistake to expect exceptional 
students to behave as if they were normal. 3 2 1-1-2 
68. If students don't want to work, it is 
better to let them relax rather than 
put pressure on them. 3 2 1-1-2 
69. It is unrealistic to expect the kind of 
students we have here to take responsibility 
for running school activities. 3 2 1-1-2 
70. The real purpose of workshops and classrooms 
in a school should be to help students 
to understand themselves rather than teach 
them trades or school subjects. 3 2 1-1-2 
71. Practical experience is more important 
for teachers than theoretical knowledge. 3 2 1-1-2 
72. Modern practice in schools is tending 
to become too permissive. 3 2 1-1-2 
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7 3. Although these students seem friendly, 
it is usually only skin deep. 3 2 1 
74. The differences between exceptional 
students and ordinary students have 
been exaggerated. 3 2 1 
75. Students should be kept away from jobs 
which might be discouraging. 3 2 1 
76. A rule that the students don't think 
is sensible should usually be reconsidered 3 2 1 
77. Students should not be allowed out of 
class without supervision until they 
have really proved themselves. 3 2 1 
78. If students are encouraged to keep on 
talking about their worries, it will 
only reinforce their anxiety. 3 2 1 
79. Teachers being too friendly with students 
makes for poor discipline. 3 2 1 
80. More difficulties in exceptional 
children are due to brain damage than 
are commonly thought. 3 2 1 
81. It is better to try and trick a student 
into doing something than to make 
an issue out of it. 3 2 1 
82. Most of the students we have here 
lack the ability to occupy themselves 
sensibly in their free time. 3 2 1 
83. It is usually advisable to humour an upset 
student rather than challenge him/her. 3 2 1 
84. Students should receive praise only as 
a reward for good work or behaviour. 3 2 1 
85. If students seem to want to keep their 
troubles to themselves, it is best 
to leave them alone, and not try 
to get them talking. 3 2 1 
167 
86. One of the most important things is for 
students to learn how other people feel. 3 2 1 
87. Misbehaviour should be welcomed as a 
necessary part of the learning process. 3 2 1 
88. If students are friendly to the teacher, 
they are probably trying to get their 
own way about something. 3 2 1 
89. As far as possible, students should be 
placed in a group where most others 
are like them in age and temperment. 3 2 1 
90. The students need to learn that adults 
often know best what is good for them. 3 2 1 
91. Learning good work habits is one of the 
main benefits students receive from their 
training. 3 2 1 
9 2. Some of these students need to be made 
to fear adults for their own good. 3 2 1 
93. It is risky for inexperienced teachers 
to delve too deeply into students' problems. 3 2 1 
94. Student relationships in school are 
often similar to relationships in the home. 3 2 1 
95. Students should be shown that skipping 
classes is an unacceptable behaviour. 3 2 1 
96. Many students are in a teacher's class 
for such a short time that it is dangerous 
for them to get emotionally involved 
with teachers. 3 2 1 
97. With few exceptions, students lack the 
ability to tell right from wrong. 3 2 1 
98. An upset student should not be required 
to conform to the standards of behaviour 
which we would expect of more stable adults. 3 2 1 
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- APPENDIX D 
OBJECTIVES FOR THE VOCATIONAL PROGRAMS 
IN THE WATERLOO REGION 
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The following objectives came basically out of Dilling's 
1977 study. In order to validate these objectives for the 
Waterloo Region, the following procedure was followed: 
1) A questionnaire was sent out by the Director's Study 
Committee to educators in the Waterloo region from 
feeder schools, high schools, and Laurel Vocational 
School. This survey asked them to describe their 
perception of the current objectives in the vocational 
programs. 
2) Data was gathered and compiled in a content analysis 
fashion. 
3) A meeting was arranged by the author with H. Parliament, 
Chairman of the Director's Study Committee, WCBE, and 
his assistant, A. Murray, to discuss the validity of 
Dilling's objectives as compared to the material 
gleaned from the survey. Agreement was reached for 
the following objectives: 
PROGRAM NEEDS OF STUDENTS 
1. To offer a flexible program that will meet the individual 
needs of students. 
2. To provide a program that will prepare students for a 
vocation. 
3. To provide a program that will prepare students for 
further education. 
PERSONAL/SOCIAL DEVELOPMENT NEEDS OF STUDENTS 
1. To develop a positive self-concept in students. 
2. To develop the social skills of students so that 
they may work well with others. 
3. To develop in students a sense of leadership, 
responsibility, and self-discipline. 
4. To develop in students a sense of belonging 
in the school environment. 
STAFF DEVELOPMENT NEEDS 
1. To develop in staff an awareness of the emotional 
needs of students and the skills required to deal 
appropriately with these needs. 
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APPENDIX E 
THE MODIFIED VERSION OF DILLING'S 1977 
STUDENT QUESTIONNAIRE 
171 
The following sections of the student interview correspond 
to the ojbectives described in Appendix D. 
I Personal/Social Development of Students 
a) se l f -concept 
b) soc i a l s k i l l s 
c) r e s p o n s i b i l i t y , s e l f - d i s c i p l i n e , leadership 
d) belonging 
II Staff Development Needs 
III Program Needs of Students 
IV Other 
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Please answer the following questions as honestly as you can. 
There are no right or wrong answers. 
You should read each question very carefully. Please make sure 
you choose the answer that best describes how you feel. When 
you have made a choice please put an X in the box beside the 
answer. 
For example: 
Which flavour of ice cream do you like? 
vanilla 
chocolate 
strawberry 
If you like chocolate better than vanilla and strawberry your 
answer should look like this: 
vanilla 
chocolate 
strawberry 
Now, try two examples by yourself. 
Do you go out with your friends on Saturday night? 
usually 
sometimes 
not usually 
Do you watch T.V. when you come home from school? 
not usually 
sometimes 
usually 
Please feel free to ask me questions if you do not yet 
understand. Thank you for your help. 
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Section One 
A Self-concept 
1. Do you think you can do good work in this school? 
not usually 
sometimes 
usually 
2. Do your teachers praise you when you do good work? 
not usually 
sometimes 
usually 
3. Do you feel... 
better about yourself since you came to this school 
the same about yourself since you came to this school 
worse about yourself since you came to this school 
4. Do you feel that your teachers think that you can do good 
work in this school? 
usually 
sometimes 
not usually 
5. Do you feel that you are... 
not as smart as most of your classmates 
as smart as most of your classmates 
smarter than most of your classmates 
B Social Skills 
6. Do teachers let you work with other students? 
usually 
sometimes 
not usually 
7. Do you find it hard to work with other students in class? 
usually 
sometimes 
not usually 
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8. Do you want to work with other students in class? 
usually 
sometimes 
not usually 
9. Do other students make you angry? 
not usually 
sometimes 
usually 
10. How important do you feel it is to get along with 
other students? 
not very important 
somewhat important 
very important ' 
11. In school, how much time would you like to spend working 
with other students? 
less time 
the same amount of time as you 
are spending now 
more time 
C Responsibility, Self-Discipline, Leadership 
12. Do you attend all your classes? 
usually 
sometimes 
not usually 
13. Do you think it is important for students to behave in school? 
very important 
somewhat important 
not very important 
14. Who should make sure that students go to their classes? 
teachers 
students themselves 
parents 
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15. Do you ever get the chance to lead the class in some 
acitivies or lessons? 
not usually 
sometimes 
usually 
16. Whenever you get into trouble it is usually... 
your own fault 
somebody else's fault 
you hardly ever get into trouble 
17. How important do you think it is for students to learn how 
to take charge of activities and lessons? 
very important 
somewhat important 
not very important 
18. Who should make sure students behave in school? 
parents 
students themselves 
teachers 
D Belonging 
19. Are the students in this school friendly? 
usually 
sometimes 
not usually 
20. Do you find it hard to talk with your teachers? 
usually 
some t ime s 
not usually 
21. Do you often take part in activities (such as choir, 
sports, dances, or student's council) in this school? 
not usually 
sometimes 
usually 
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22. Do you feel that your teachers are glad to have you in 
their class? 
not usually 
sometimes 
usually 
23. Are you allowed to take part in activities (such as choir, 
sports, dances, or student's council) in this school? 
usually 
sometimes 
not usually 
24. Do you feel like you belong to this school? 
usually 
sometimes 
not usually 
Section Two 
25. Do teachers usually hurt your feelings? 
usually 
sometimes 
not usually 
26. If you are having trouble with school work do the teachers... 
not usually help you 
sometimes help you 
usually help you 
27. Do your teachers give you a chance to say what you 
want to say? 
usually 
sometimes 
not usually 
28. Do you feel your teachers are willing to talk with you 
about your problems and give you some help? 
usually 
sometimes 
not usually 
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Section Three 
29. Do you think the work you do in this school is important 
for you to learn? 
very important 
somewhat important 
not very important 
30. Do you think that most of your subjects are... 
too hard for you 
just right for you 
too easy for you 
31. Do you think that the work you do in math class is... 
too hard for you 
just right for you 
too easy for you 
32. Do you think that the work you do in English class is... 
too easy for you 
just right for you 
too hard for you 
33. Do you think the work you do in shop class is... 
too hard for you 
just right for you 
too easy for you 
34. Of all the subjects you are taking now... 
which subject do you find the easiest? 
which subject do you find the hardest? 
35. When you are doing your school work, are you supposed to... 
try and keep up with the class 
work at your own pace 
work at your own pace and try and keep up with the class 
36. Do you think that all of the subjects you are taking now 
will help you when you leave your school? 
yes 
don't know 
no 
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37. In school, can you take... 
most of the subjects you want 
some of the subjects you want 
hardly any of the subjects you want 
38. Which subjects would you like to take that you are not 
taking now? 
39. Which of the subjects that you are taking now would you 
like to drop? 
40. In which subjects would you like to spend more time? 
41. In which subjects would you like to spend less time? 
42. What do you think you will do when graduate from this 
school? 
find a job or enter an apprenticeship 
go to another high school or community college 
o the r 
don't know 
43. Do you think the work you are doing in th i s school w i l l 
be helpful to you a f te r you graduate from t h i s school? 
yes 
d o n ' t know 
no 
Section Four 
44. Do others make fun of you because you are going to t h i s 
school? 
yes 
no 
\ 
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45. Do you think your parents are happy that you go to this 
school? 
yes 
no 
46. When you came into this school do you feel that you were... 
too old 
just the right age 
too young 
47. Is there anything else that you would like to suggest 
that might make this school better or make you like 
it better? 
Thank you for your time. 
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APPENDIX F 
DILLING'S 1978 GRADUATED STUDENT 
INTERVIEW SCHEDULE 
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Name Telephone Number_ 
Sex Vocational School Attended 
Length of Program_ 
SECTION ONE Background Information 
1. What did you do right after completing the vocational school 
program? 
a) found employment: full-time 
part-time 
b) took further school (includes sheltered workshops, 
colleges of applied arts and technology, secondary 
schools, transfer to Laurel Vocational School) 
c) unemployed How long? 
(in months) 
2. Did you specialize in any particular shop area in your last 
year in the vocational program? 
yes In what area did you specialize? 
no If you had a major shop 
what was it? 
If you had a minor shop 
what was i t ? 
3 . How much school-planned work experience did you receive 
while a t tending your vocat ional program? (in weeks) 
4. Were you employed a t any time while you were at tending the 
vocat ional program? (This answer excludes any work 
experience received for a vocat ional subject) 
yes Describe what type of job you held. (Check a l l 
answers which apply.) 
Summer fu l l - t ime 
Summer par t - t ime Par t - t ime during the school year 
Par t - t ime a l l year round 
no 
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5. Are you married? 
yes 
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SECTION TWO Employment 
(Only those s t u d e n t s who answered l a ) in SECTION ONE, t h a t i s 
only those who found employment immediately a f t e r complet ing 
the v o c a t i o n a l s choo l program, should complete t h i s s e c t i o n . ) 
1 . How long a f t e r g r a d u a t i o n from t h e v o c a t i o n a l program 
was i t be fore you found your f i r s t f u l l - t i m e job? ( in months) 
( I f they have not secured f u l l - t i m e employment, go to SECTION FOUR) 
2 . Descr ibe the type of job t h a t you found. 
3 . How did you g e t your f i r s t f u l l - t i m e job? 
a) Manpower 
b) Through the vocational program, ie. teachers, 
guidance counsellor, work experience program 
c) Parents/relatives 
d) Friends 
e) Going to the employer yourself 
f) Previous employer (other than work experience 
contact) 
g) other: specify 
Was your f i r s t f u l l - t i m e job r e l a t e d to any of the shop 
s u b j e c t s t h a t you took in the v o c a t i o n a l program? 
yes which shop s u b j e c t s was i t r e l a t e d to? 
no 
Do you feel that during the vocational program you developed 
work habits and attitudes toward work that were helpful 
to you in getting and holding your first full-time job? 
yes 
no 
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6. Do you feel your age made any difference when you were applying 
for your first full-time job? (Read choices to respondent) 
a) I was too young. 
b) I was too old. 
c) Age did not matter. 
7. Are you still employed in your first full-time job? 
yes (go to SECTION FOUR, question 2) 
no (go to SECTION FOUR, question 1) 
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SECTION THREE Further Schooling 
(Only those students who answered lb) in SECTION ONE, that is 
only those attended some type of school right after completing 
the vocational program, should complete this section.) 
1. What type of further education did you undertake after 
graduating from the vocational program? 
a) Colleges of Applied Arts and Technology 
Apprenticeship: specify 
Pre-employment program: specify 
College Vocational Program/ 
Community College 
College Preparatory Program and 
Academic Upgrading 
b) Secondary School 
c) Manpower Re-training 
d) Other: specify 
2. How long after graduating from the vocational program 
was it before you started this program? 
a) within two months (ie. by September) 
b) after more than two months of unemployment 
Specify length of time in months 
Where to you stand now in terms of this program? 
a) Still enrolled in the program 
b) Completed the program 
c) Did not complete the program 
Do you feel that during the vocational program you 
developed work habits and attitudes that were helpful in 
your further schooling? 
yes 
no 
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5 . What d id you do r i g h t a f t e r you f in i shed your f u r t h e r s choo l ing ' 
a) found employment: f u l l - t i m e 
part-time 
b) took further schooling 
specify type of schooling 
(go to SECTION FIVE) 
c) continously unemployed since leaving 
how long ( i n months) 
(go to SECTION FIVE) 
d) became a housewife 
(go to SECTION FIVE) 
6. How long a f t e r l e av ing the program was i t before you found 
f u l l - t i m e employment? ( i n months) 
7 . Do you f e e l your age made any d i f f e r e n c e when you were apply ing 
for your f i r s t f u l l - t i m e job? (Read cho ice s to respondent) 
a) I was too young. 
b) I was too old. 
c) Age didn't matter. 
8. Are you still employed in your first full-time job? 
yes (go to SECTION FOUR, question 2) 
no (go to SECTION FOUR, question 1) 
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SECTION FOUR General Information about Employment 
(All graduated s tudents who were employed wi l l complete t h i s secti< 
1. What are you doing a t present? 
a) Employed: fu l l - t ime 
part-time 
b) Unemployed (go to question 3) 
c) School full-time (go to question 3) 
d) Housewife (go to question 3) 
2. In what type of job are you presently employed? 
a) How much do you like this job? (Read choices to respondent) 
i) Like it very much 
ii) Think it's O.K. 
iii) Do not like it very much 
b) What do you like about your job? (Check all answers 
which apply) 
i) hours 
ii) salary 
iii) fellow workers/boss 
iv) actual work you are doing 
v) other: specify 
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c) What do you d i s l i k e about your job? (Check a l l answers 
which apply) 
i) hours 
i i ) sa lary 
i i i ) fellow workers/boss 
iv) ac tua l work you are doing 
v) o ther : specify 
How many jobs ( i e . fu l l - t ime and par t - t ime) have you 
held s ince you graduated from the vocat ional school? 
(If more than one job in quest ion 3, or one job and 
present ly unemployed) 
What were your reasons for changing job(s)? 
a) Got a b e t t e r / h i g h e r paying job 
b) Got la id off 
c) Did not like fellow employees/boss 
d) Moved to another place
 : 
e) Promoted 
f) Did not like job (ie. actual work, salary 
or hours) ^ 
g) Returned to school 
h) Fired 
i) Other: specify 
a) Have you been unemployed for any length of time (ie. one 
month or longer) since you graduated from the vocational 
program/since you finished your further education? 
yes 
no (go to question 6) 
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b) Starting with your year of graduation try to give me 
the amount of time you were unemployed in each year 
up to the end of December 1979. (in months) 
1976 1977 1978 1979 
6. a) Have you taken any courses, retraining, or on-the-job 
training since you graduated from the vocational 
school/finished your further schooling? 
yes (complete parts b) and c) on the next 
page before proceeding to question 7) 
no 
7. a) Are you present ly taking any courses, r e - t r a i n i n g , or 
on-the- job t r a in ing? 
yes (complete pa r t s b) and c) on the next 
page before proceeding to question 8) 
no 
8. a) Are you planning to take any (more) courses, r e t r a in ing , 
or" on- the- job t r a in ing? 
yes (complete pa r t s b) and c) on the next 
page before proceeding to the l a s t section) 
no 
b) Specify the kind of course or t r a in ing . 
7. taken 7. taking 8. planning 
to take 
1) Colleges of applied 
a r t s and technology 
Apprenticeship: 
Specify 
Pre-employment Program: 
Specify 
College Vocational Program/ 
Community College 
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College Preparatory Program 
and Academic Upgrading 
2) Manpower re-training 
3) On-the-job training 
4) Secondary School 
Courses 
c) Specify the most important reason for having taken/taking/ 
planning to take this course. 
6. taken 7. taking 8. planni 
to tak 
1) Offered by employer 
2) Wanted better job/ 
salary 
3) Was unemployed 
4) Upgrade .qualifications 
5) Other: specify 
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SECTION FIVE Vocational School Program 
(All graduated students will complete this section) 
1. Now that you have completed the vocational program, would 
you like to see any changes made in the following areas? 
(Read choices to respondent. Check only one box for each area. 
a) Academic Subjects (ie. math, English, social sciences) 
i) More time spent in academic subjects 
ii) Same time spent in academic subjects 
iii) Less time spent in academic subjects 
Comments: 
b) Vocational Subjects (ie. shops) 
i) More time spent in shop subjects 
ii) Same time spent in shop subjects 
iii) Less time spent in shop subjects 
Comments: 
c) School-Planned Work Experience 
i) More time spent in work experience 
ii) Same time spent in work experience 
iii) Less time spent in work experience 
Comments: 
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d) Guidance Counselling (ie. counselling for courses, employmeni 
personal problems) 
i) More student counselling 
ii) Same amount of student counselling 
iii) Less student counselling 
Comments: 
e) Length of Vocational School Program 
i) Longer vocational school program 
Specify why, and desired length of 
program. (in years) 
ii) Vocational School Program of same length 
iii) Shorter vocational school program. 
Specify why, and desired length of 
program. (in years) 
2. Do you think the work you did in school is useful for what 
you are doing now? 
yes What particular aspects of your schooling 
do you find useful? 
no What particular aspects of your schooling 
don't you find useful? 
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3 . I s t h e r e any th ing e l s e t h a t you would l i k e to sugges t t h a t 
might improve v o c a t i o n a l e d u c a t i o n ? 
4 . What i s your annual g ro s s income to the n e a r e s t thousand? 
a) $ 3,000 b) $ 4,000 c) $ 5,000 
d) $ 6,000 e) $ 7,000 f) $ 8,000 
g) $ 9,000 h) $10,000 i) $11,000 
j) $12,000 k) $13,000 1) $14,000 
m) $15,000 n) $16,000 o) $17,000 
p) $18,000 q) $19,000 r) $20,000 
s) over $20,000 
5. Would you like a copy of the telephone survey results? 
yes Address 
no 
Thank you for participating in this study. 
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Considering your vocational school experience, and your experience 
up till now, how much do you like your vocational school? 
dislike very much 
dislike a little 
it's O.K. 
like a little 
like very much 
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APPENDIX G 
OSR DATA: PERCENTAGES OF SOURCE BOARD, RURAL/URBAN LOCATION, 
ENROLLMENT IN A FORMAL SPECIAL EDUCATION CLASS/PROGRAM, LAST GRADE 
COMPLETED, CITIZENSHIP, AND GPA FOR GRADUATED VOCATIONAL STUDENTS, 
CURRENT VOCATIONAL STUDENTS, AND CURRENT STUDENTS IN A FOUR YEAR 
GENERAL PROGRAM 
196 
Table 1.1 Source Board 
Status (n) 
Graduated (89) 
Current (101) 
Waterloo Waterloo Oxford Perth 
CHE Catholic CBE CBE 
77.5 
77.2 
21.4 
18.8 
1.1 
2.0 
0.0 
2.0 
number of missing observations = 2 
Table 1.2 Source Board 
Waterloo Waterloo Oxford Perth 
CBE Catholic CBE CBE 
High School 
Program 
Vocational 
4 Year 
(n) 
(101) 
(59) 
77.2 
74.6 
18.8 
13.6 
2.0 
8.5 
2.0 
3.4 
number of missing observations = 1 
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Vocational 
Table 1.3 Source Board 
Waterloo Waterloo Oxford Perth 
CBE Catholic CBE CBE 
Program 
Integrated 
Segregated 
(n) 
(51) 
(50) 
72.6 
82.0 
21.6 
16.0 
3.9 
0.0 
2.0 
2.0 
number of missing observations = 1 
Table 2.1 Rural/Urban Home Location 
Status 
Graduated 
Current 
(n) 
(61) 
(79) 
Rural 
6.6 
8.9 
Urban 
93.4 
91.1 
number of missing observations = 52 
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Table 2.2 Rural/Urban Home Location 
Rural Urban 
High School 
Program (n) 
Vocational (79) 8.9 91.1 
4 YR (52) 21.2 78.9 
number of missing observations = 30 
Table 2.3 Rural/Urban Home Location 
Rural Urban 
Vocational 
Program (n) 
Integrated (39) 10.3 89.7 
Segregated (40) 7.5 92.5 
number of missing observations = 23 
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Table 3.1 Enrollment in a Formal Special Education Class/Program 
Yes No 
Status (n) 
Graduated (90) 65.6 34.4 
Current (94) 69.2 30.9 
number of missing observations = 8 
Table 3.2 Enrollment in a Formal Special Education Class/Program 
Yes No 
High School** 
Program (n) 
Vocational (94) 69.2 30.9 
4 YR (58) 17.2 82.8 
••Significant result: p-4.01 
number of missing observations = 9 
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Table 3.3 Enrollment in a Formal Special Education Class/Program 
Yes No 
Vocational** 
Program (n) 
Integrated (46) 47.8 52.2 
Segregated (48) 89.6 10.4 
**Significant result: p ^  .01 
number of missing observations = 8 
Table 4.1 Last Grade Completed 
6 7 8 
Status (n) 
Graduated (45) 2.2 35.6 62.2 
Current (95) 4.2 40.0 55.8 
number of missing observations = 52 
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Table 4.2 Last Grade Completed 
6 7 8 
High School** 
Program (n) 
Vocational (95) 4.2 40.0 55.8 
4 YR (57) 0.0 1.8 98.3" 
••Significant resul t : p ^ . 0 1 
number of missing observations = 9 
Table 4.3 Last Grade Completed 
6 7 8 
Vocational * 
Program (n) 
Integrated (48) 0.0 33.3 66.7 
Segregated (47) 8.5 46.8 44.7 
•Significant resul t : p<£.05 
number of missing observations = 7 
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Table 5.1 Citizenship 
Canadian British U.S. 
Status (n) 
Graduated (53) 92.5 5.7 0.0 
Current (92) 80.4 2.2 1.1 
number of missing observations = 47 
Table 5.2 Citizenship 
Canadian British U.S. West Other 
Indian 
High School 
Program (n) 
Vocational (92) 80.4 2.2 1.1 4.4 12.0 
4 YR (48) 91.7 2.1 0.0 0.0 6.3 
West Other 
Indian 
0.0 1.9 
4.4 12.0 
number of missing observations = 21 
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Vocational 
Table 5.3 Citizenship 
Canadian British U.S. West Other 
Indian 
Program (n) 
Integrated (43) 
Segregated (49) 
76.7 
83.7 
4.7 
0.0 
0.0 
2.0 
0.0 
8.2 
18.6 
6.1 
number of missing observations = 10 
Table 6.1 Grade Point Average 
Status (n) 
Graduated (89) 
Current (101) 
B 
2.3 12.4 56.2 25.8 3.4 
5.0 20.8 45.5 27.7 1.0 
number of missing observations = 2 
Table 6.2 Grade Point Average 
F D C B A 
High School^ 
Program (n) 
Vocational (101) 5.0 20.8 45.5 27.7 1.0 
4 YR (59) 15.3 37.3 33.9 13.6 0.0" 
••Significant resul t : p ^ . 0 1 
number of missing observations = 1 
Table 6.3 Grade Point Average 
F D C B A 
Vocational** 
Program (n) 
Integrated (51) 9.8 35.3 37.3 15.7 2.0 
Segregated (50) 0.0 6.0 54.0 40.0 0.0 
••Significant resul t : p< .01 
number of missing observations = 1 
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APPENDIX H 
OSR DATA: MEANS, STANDARD DEVIATIONS, AND F-RATIOS OF 
NUMBER OF SCHOOLS ATTENDED, AGE IN MONTHS AT TIME OF ENTRY, 
READING AND MATHEMATICS LEVEL 
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Table 1.1 Number of Schools Attended 
Status (n) 
Graduated (89) 
Current (98) 
Mean 
3.3 
3.6 
Standard 
Deviation 
1.5 
1.9 
F- ratio 
1.9 
number of missing observations = 5 
Table 1.2 Number of Schools Attended 
High School 
Program (n) 
Vocational (98) 
4 YR (59) 
Mean 
3.6 
2.8 
Standard 
Deviation 
1.9 
1.6 
F-ratio 
7.4** 
••Significant result: p«£.01 
number of missing observations = 4 
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Table 1.3 Number of Schools Attended 
Mean Standard F-ratio 
Vocational 
Program (n) 
Integrated (49) 3.5 1.8 .36 
Segregated (49) 3.7 1.9 
number of missing observations = 4 
Table 2.1 Age in Months a t Time of Entry 
Mean Standard F-ratio 
Deviation 
Status (n) 
Graduated (87) 178.8 7.7 .63 
Current (102) 180.0 16.2 
number of missing observations = 3 
Table 2.2 Age in Months a t Time of Entry 
Mean Standard F-ratio 
Deviation 
High School 
Program (n) 
Vocational (102) 180.3 16.2 6.7** 
4 YR (59) 174.5 8.0 
••Significant resul ts = p ^ . 0 1 
Table 2.3 Age in Months a t Time of Entry 
Mean Standard F-ratio 
Deviation 
Vocational 
Program (n) 
Integrated (51) 181.5 6.0 .54 
Segregated (51) 179.1 22.2 
Table 3.1 Reading Level 
Mean Standard F-ratio 
Deviation 
Status (n) 
Graduated (83) 4.9 1.5 7.2** 
Current (53) 4.3 1.3 
••Significant result : p ^ . 0 1 
number of missing observations = 56 
Table 3.2 Reading Level 
Mean Standard F-ratio 
Deviation 
Vocational (n) 
Integrated (5) 6.2 2.1 15.4** 
Segregated (48) 4.0 1.1 
••Significant resul t : p^C.01 
number of missing observations = 49 
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Table 4.1 Mathematics Level 
Mean Standard F-ratio 
Deviation 
Status (n) 
Graduated (81) 5.4 1.3 5.8^* 
Current (48) 4.9 .81 
**Signficant result : p^C.01 
number of missing observations = 63 
Table 4.2 Mathematics Level 
Mean Standard F-ratio 
Deviation 
Vocational 
Program (n) 
Integrated (2) 6.2 2.5 6.0* 
Segregated (46) 4.9 6.7 
••Significant resul t : p<.05 
number of missing observations = 54 
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APPENDIX I 
CURRENT STUDENT DEMOGRAPHICS: 
SEX, SCHOOL, TYPE OF PROGRAM, AND 
TYPE OF VOCATIONAL PROGRAM 
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CATEGORY Frequency Percentage 
Sex 
Female 131 51.4 
Male 124 48.6 
School 
Forest Heights 
Gait 
Grand River 
Waterloo-Ox ford 
Laurel 
Total 
(EH) 
(GALT) 
(GR) 
(WO) 
(LAUREL) 
255* 
58 
57 
51 
41 
49 
100.0 
22.7 
22.3 
19.9 
16.0 
19.1 
Total 256 100.0 
Type of Program 
Basic 
2YR 
4YR 
5YR 
Total 
Vocational 
Program 
Integrated 
Segregated 
49 
55 
58 
94 
256 
55 
49 
104 
19.1 
21.5 
22.7 
36.7 
100.0 
52.9 
47.1 
100.0 
•One student failed to indentify his/her sex. 
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APPENDIX J 
CURRENT STUDENT DATA 
SATISFACTION MEASURE: GENERAL FREQUENCIES AND PERCENTAGES 
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Dislike Dislike Its Like a Like 
very much a little O.K. little very much 
Ql Thinking about your school as a whole, how much do 
you like going to this school? 
7.8+ 10.2 36.9 23.5 21.6 
n=255 (20) (26) (94) (60) (55) 
*1=N/A 
Q2 How much do you like the way you get along with other students? 
2.7 3.5 25.1 22.7 45.9 
n=255 (7) (9) (64) (58) (117) 
1=N/A 
Q3 How much do you like the way other students treat you? 
2.7 7.0 32.8 23.8 33.6 
n=256 (7) (18) (84) (61) (86) 
Q4 How much do you like the way you get along with your teachers? 
4.3 10.2 40.9 22.8 21.7 
n=254 (11) (26) (104) (58) (55) 
2=N/A 
Q5 How much do you like the way teachers treat you? 
8.2 20.3 36.3 18.0 17.2 
n=256 (21) (52) (93) (46) (44) 
*N/A indicates the number of students who 
did not answer the question. 
+Figures without parentheses represent the 
relative percentages of n. 
Figures with parentheses represent the 
absolute frequencies. 
Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
Q6 How much do you like the subjects you are taking? 
3.9 12.5 25.5 29.4 28.6 
n=255 (10) (32) (65) (75) (73) 
1=N/A 
Q7 How much do you like the work you are doing? 
8.2 16.0 34.0 28.9 12.9 
n=256 (21) (41) (87) (74) (33) 
APPENDIX K 
CURRENT STUDENT DATA 
SATISFACTION MEASURE: PERCENTAGE OF RESPONSES BY SEX, 
SCHOOL, TYPE OF PROGRAM AND TYPE OF VOCATIONAL PROGRAM 
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Ql Thinking about your school as a whole, how much do you 
like going to this school? 
Sex (n) 
Dislike Dislike It's Like Like 
very much a little O.K. a little very much 
Female 
Male 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(131) 
(123) 
(58) 
(57) 
(50) 
(41) 
(49) 
Type of Program' 
Basic 
2YR 
4YR 
5YR 
(49) 
(55) 
(57) 
(94) 
Occupational * 
Program 
Integrated 
Segregated 
(55) 
(49) 
6.9 
8.9 
12.1 
5.3 
10.0 
4.9 
6.1 
** 
6.1 
16.4 
10.5 
2.1 
16.4 
6.1 
•S igni f ican t r e s u l t : 
• •S ign i f i can t r e s u l t : 
8.4 
12.2 
6.9 
8.8 
18.0 
14.6 
4 .1 
4 .1 
14.6 
19.3 
5.3 
14.6 
4 .1 
p ^ . 0 5 
p < . 0 1 
35.1 
39.0 
39.7 
45.6 
18.0 
36.6 
42.9 
42.9 
40.0 
38.6 
30.9 
40.0 
42.9 
23.7 
22.8 
22.4 
21.1 
34.0 
26.8 
14.3 
14.3 
16.4 
21.1 
34.0 
16.4 
14.3 
26.0 
17.1 
19.0 
19.3 
20.0 
17.1 
32.7 
32.7 
12.7 
10.5 
27.7 
12.7 
32.7 
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Q2 How much do you like the way you get along with other students? 
Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
Sex (n) 
Female (131) 3.8 3.1 19.9 22.9 50.4 
Male (123) 1.6 4.1 30.9 22.8 40.7 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(58) 
(57) 
(50) 
(41) 
(49) 
Type of Program** 
Basic 
2YR 
4YR 
5YR 
(49) 
(55) 
(57) 
(94) 
Occupational 
Program 
5.2 
1.8 
4.0 
0.0 
2.0 
2.0 
7.3 
1.8 
1.1 
5.2 
3.5 
0.0 
0.0 
8.2 
8.2 
5.5 
1.7 
1.1 
22.4 
21.1 
30.0 
22.0 
30.6 
30.6 
47.3 
12.3 
17.0 
20.7 
19.3 
20.0 
31.7 
24.5 
24.5 
16.4 
24.6 
24.5 
46.6 
54.4 
46.0 
46.3 
34.7 
34.7 
23.6 
59.7 
56.4 
Integrated (55) 
Segregated (49) 
7.3 
2.0 
5.5 
8.2 
47.3 16.4 
30.6 24.5 
23.6 
34.7 
••Significant result: p<£.01 
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Q3 How much do you like the way the other students treat you? 
Sex (n) 
Female (131) 
Male (124) 
School 
Dislike 
very much 
2.3 
3.2 
Dislike It's Like a Like 
a little O.K. little very much 
6.1 
8.1 
32.1 
33.9 
22.1 
25.0 
37.4 
29.8 
FH 
GALT 
GR 
WO 
LAUREL 
(58) 
(57) 
(51) 
(41) 
(49) 
Type of Program** 
Basic 
2YR 
4YR 
5YR 
(49) 
(55) 
(58) 
(94) 
Occupational 
Program 
3.5 
0.0 
3.9 
0.0 
6.1 
6.1 
3.6 
1.7 
1.1 
10.3 
3.5 
7.8 
4.9 
8.2 
8.2 
20.0 
1.7 
2.1 
29.3 
43.9 
29.4 
29.3 
30.6 
30.6 
47.3 
36.2 
23.4 
19.0 
26.3 
17.7 
29.3 
28.6 
28.6 
12.7 
19.0 
30.9 
37.9 
26.3 
41.2 
36.6 
26.5 
26.5 
16.4 
41.4 
42.6 
Integrated (55) 
Segregated (49) 
3.6 
6.1 
20.0 
8.2 
47.3 
30.6 
12.7 
28.6 
16.4 
26.5 
••Significant result: p^.01 
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Q4 How much do you like the way you get along with your 
teachers? 
Dislike 
very much 
Dislike 
a little 
I t ' s 
O.K. 
Like a 
l i t t l e 
Like 
very much 
Sex (n) 
Female 
Male 
(130) 
(123) 
4.6 
4 .1 
9.2 
11.4 
43.9 
37.4 
23.9 
22.0 
18.5 
25.2 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(57) 
(57) 
(50) 
(41) 
(49) 
Type of Program* 
Basic 
2YR 
4YR 
5YR 
(49) 
(54) 
(58) 
(93) 
Occupational 
Program 
1.8 
1.8 
10.0 
2.4 
6.1 
6.1 
3.7 
6.9 
2.2 
12.3 
5.3 
14.0 
17.1 
4.1 
4.1 
9.3 
19.0 
8.6 
47.4 
49.1 
26.0 
41.5 
38.8 
38.8 
38.9 
48.3 
38.7 
26.3 
21.1 
26.0 
19.5 
20.4 
20.4 
18.5 
19.0 
29.0 
12.3 
22.8 
24.0 
19.5 
30.6 
30.6 
29.6 
6.9 
21.5 
Integrated (54) 
Segregated (49) 
3.7 
6.1 
9.3 
4.1 
38.9 
38.8 
18.5 
20.4 
29.6 
30.6 
•S ign i f i can t r e s u l t : p<i.05 
221 
Q5 How much do you like the way teachers treat you? 
Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
Sex (n) 
Female (131) 9.9 19.1 32.8 22.1 16.0 
Male (124) 6.5 21.0 40.3 13.7 18.6 
School 
EH (58) 6.9 24.1 41.4 17.2 10.3 
GALT (57) 10.5 14.0 38.6 10.5 26.3 
GR (51) 9.8 29.4 25.5 25.5 9.8 
WO (41) 4.9 19.5 39.0 26.8 9.8 
LAUREL (49) 8.2 14.3 36.7 12.2 28.6 
Type of Program • 
Basic (49) 8.2 14.3 36.7 12.2 28.6 
2YR (55) 10.9 16.4 43.6 9.1 20.0 
4YR (58) 13.8 24.1 32.8 19.0 10.3 
5YR (94) 3.2 23.4 34.0 25.5 13.8 
Occupational 
Program 
Integrated (55) 
Segregated (49) 
10.9 
8.2 
16.4 
14.3 
43.6 
36.7 
9.1 
12.2 
20.0 
28.6 
•Significant result: p-^ .05 
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Q6 How much do you like the subjects you are taking? 
Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
Sex (n) 
Female (130) 5.4 11.5 23.9 31.5 27.7 
Male (124) 2.4 13.7 26.6 27.4 29.8 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(58) 
(57) 
(50) 
(41) 
(49) 
Type of Program ** 
Basic 
2YR 
4YR 
5YR 
(49) 
(55) 
(58) 
(93) 
Occupational 
Program 
3.5 
5.3 
4.0 
2.4 
4.1 
4.1 
5.5 
5.2 
2.2 
15.5 
17.5 
4.0 
12.2 
12.2 
12.2 
16.4 
15.5 
8.7 
32.8 
15.8 
34.0 
26.8 
18.4 
18.4 
30.9 
37.9 
18.3 
31.0 
31.6 
32.0 
31.7 
20.4 
20.4 
20.0 
25.9 
41.9 
17.2 
29.8 
26.0 
26.8 
44.9 
44.9 
27.3 
15.5 
29.0 
Integrated (55) 
Segregated (49) 
5.5 
4.1 
16.4 
12.2 
30.9 20.0 
18.4 20.4 
27.3 
44.9 
••Significant result: p<..01 
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Q7 How much do you like the work you are doing? 
Dislike Dislike It's Like a Like 
Sex (n) 
very much a little O.K. little very much 
Female 
Male 
School 
EH 
GALT 
GR 
WO 
LAUREL 
(131) 
(124) 
** 
(58) 
(57) 
(51) 
(41) 
(49) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(49) 
(55) 
(58) 
(94) 
6.1 
10.5 
8.6 
12.3 
7.8 
7.3 
4.1 
4.1 
14.6 
12.1 
4.3 
16.8 
14.5 
25.9 
14.0 
27.5 
4.9 
4.1 
4.1 
1.8 
29.3 
22.3 
34.4 
33.9 
41.4 
26.3 
21.6 
46.3 
36.7 
36.7 
45.5 
29.3 
28.7 
29.8 
28.2 
19.0 
36.8 
27.5 
36.6 
26.5 
26.5 
20.0 
24.1 
38.3 
13.0 
12.9 
5.2 
10.5 
15.7 
4.9 
28.6 
28.6 
18.2 
5.2 
6.4 
Occupational 
Program 
Integrated (55) 
Segregated (49) 
14.6 
4.1 
1.8 
4.1 
45.5 
36.7 
20.0 
26.5 
18.2 
28.6 
••Significant result: p-<.01 
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APPENDIX L 
CURRENT STUDENT DATA 
THE REVISED VERSION OF DILLING'S 1977 STUDENT QUESTIONNAIRE: 
GENERAL FREQUENCIES AND PERCENTAGES 
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Ql Do you think you can do good work in this school? 
Absolute Percentage 
CATEGORY Frequency of n 
Not usually 8 3.1 
Sometimes 94 36.9 
Usually 153 60.0 
255 100.0 
1=N/A 
Q2 Do your teachers praise you when you do good work? 
CATEGORY Absolute Percentage 
Frequency of n 
Not usually 74 29.5 
Sometimes 124 49.4 
Usually _53 21.1 
251 100.0 
5=N/A 
Q3 Do you feel...about yourself since you came to this school? 
CATEGORY Absolute Percentage 
Frequency of n 
Worse 31 12.2 
Same 93 36.8 
Better 129 51.0 
253 100.0 
3=N/A 
Q4 Do you feel that your teachers think that you can do good 
work in this school? 
CATEGORY Absolute Percentage 
Frequency of n 
Not usually 7 2.8 
Sometimes 100 39.7 
Usually 145 57.5 
252 100.0 
4=N/A 
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Q5 Do you feel that you are... as most of your classmates? 
CATEGORY Absolute Percentage 
Frequency of n 
Not as smart 55 21.5 
As smart 168 65.6 
Smarter _33 12.9 
256 100.0 
Q6 Do teachers let you work with other students? 
CATEGORY Absolute Percentage 
Frequency of n 
Not usually 50 19.5 
Sometimes 157 61.3 
Usually _49 19.2 
256 100.0 
Q7 Do you find it hard to work with other students in class? 
CATEGORY Absolute Percentage 
Frequency of n 
Usually 32 12.5 
Sometimes 70 27.3 
Not usually 154 60.2 
256 100.0 
Q8 Do you want to work with other students in class? 
CATEGORY Absolute Percentage 
Frequency of n 
Not usually 33 12.9 
Sometimes 121 47.5 
Usually 101 39.6 
255 100.0 
1=N/A 
Q9 Do other students make you angry? 
CATEGORY Absolute Percentage 
Frequency of n 
Usually 30 11.8 
Sometimes 161 63.4 
Not usually _63 24.8 
254 100.0 
2=N/A 
Q10 How important do you feel it is to get along with 
other students? 
CATEGORY Absolute Percentage 
Frequency of n 
Not very important 11 4.3 
Somewhat important 48 19.0 
Very important 194 76.7 
253 100.0 
3=N/A 
Qll In school, how much time would you l ike to spend 
working with other students? 
CATEGORY 
Less time 
Same time 
More time 
Q12 Do you attend all your 
CATEGORY 
Not usually 
Sometimes 
Usually 
Absolute Percentage 
Frequency of n 
27 10.6 
115 45.3 
112 44.1 
254 100.0 
2=^ J/A 
classes? 
Absolute Percentage 
Frequency of n 
9 3.5 
42 16.5 
204 80.0 
255 100.0 
1=N/A 
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Q13 Do you think it is important for students to 
behave in school? 
CATEGORY 
Not very important 
Somewhat important 
Very important 
Absolute 
Frequency 
11 
104 
140 
255 
Percentage 
of n 
4.3 
40.8 
54.9 
100.0 
1=N/A 
Q14 Who should make sure tha t s tudents go to the i r c lasses? 
CATEGORY 
Teachers 
Parents 
Student 
Absolute 
Frequency 
33 
16 
204 
253 
Percentage 
of n 
13.1 
6.3 
80.6 
100.0 
3=N/A 
Q15 Do you ever get the chance to lead the class in some 
activities or lessons? 
CATEGORY 
Not usually 
Sometimes 
Usually 
Absolute 
Frequency 
181 
65 
10 
256 
Percentage 
of n 
70.7 
25.4 
3.9 
100.0 
Q16 Whenever you get into trouble it is usually... 
CATEGORY Absolute Percentage 
Frequency of n 
Somebody e l s e ' s f au l t 
Hardly ever get into trouble 
Your own fau l t 
27 
119 
106 
252 
10.7 
47.2 
42.1 
100.0 
4=N/A 
Q17 How important do you think it is for students to 
learn how to take charge of activities and lessons? 
CATEGORY Absolute Percentage 
Frequency of n 
Not very important 22 8.6 
Somewhat important 119 46.7 
Very important 114 44.7 
255 100.0 
l^I/A 
Q18 Who should make sure students behave in school? 
CATEGORY Absolute Percentage 
Frequency of n 
Parents 21 8.4 
Teachers 77 30.8 
Students 152 60.8 
250 100.0 
6=N/A 
Q19 Are the students in this school friendly? 
CATEGORY Absolute Percentage 
Frequency of n 
Not usually 11 4.3 
Sometimes 107 41.8 
Usually 138 53.9 
256 100.0 
Q20 Do you find it hard to talk with your teachers? 
CATEGORY Absolute Percentage 
Frequency of n 
Usually 
Sometimes 
Not usually 
256 100.0 
52 
108 
96 
20.3 
42.2 
37.5 
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Q21 Do you often take part in activities (such as choir, 
sports, dances, or student's council) in this school? 
CATEGORY Absolute Percentage 
Frequency of n 
Not usually 85 33.2 
Sometimes 88 34.4 
Usually _83 32.4 
256 100.0 
Q22 Do you feel that your teachers are glad to have you 
in their class? 
CATEGORY Absolute Percentage 
Frequency of n 
Not usually 39 15.3 
Sometimes 126 49.4 
Usually _90 35.3 
255 100.0 
1=*J/A 
Q23 Are you allowed to take part in activities (such as choir, 
sports, dances, or student's council) in this school? 
CATEGORY Absolute Percentage 
Frequency of n 
Not usually 17 6.7 
Sometimes 43 17.0 
Usually 193 76.3 
253 100.0 
3=N/A 
Q24 Do you feel like you belong to this school? 
CATEGORY Absolute Percentage 
Frequency of n 
Not usually 30 11.8 
Sometimes 87 34.3 
Usually 137 53.9 
254 100.0 
2=N/A 
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Q25 Do teachers usually hurt your feelings? 
CATEGORY Absolute Percentage 
Frequency of n 
Usually 14 5.5 
Sometimes 92 36.2 
Not usually 148 58.3 
254 100.0 
2=N/A 
Q26 If you are having trouble with school work do the 
teachers usually help you? 
CATEGORY Absolute Percentage 
Frequency of n 
Not usually 18 7.1 
Sometimes 88 34.5 
Usually 149 58.4 
255 100.0 
1=N/A 
Q27 Do your teachers give you a chance to say what you want 
to say? 
CATEGORY Absolute Percentage 
Frequency of n 
Not usually 66 25.9 
Sometimes 86 33.7 
Usually 103 40.4 
255 100.0 
1=N/A 
Q28 Do you feel your teachers are willing to talk with you 
about your problems and give you some help? 
CATEGORY Absolute Percentage 
Frequency of n 
Not usually 
Sometimes 
Usually 
51 
88 
115 
"234" 
20.1 
34.6 
45.3 
100.0 
2=N/A 
Q29 Do you think the work you do in this school is 
important for you to learn? 
CATEGORY Absolute Percentage 
Frequency of n 
Not very important 21 8.2 
Somewhat important 101 39.8 
Very important 132 52.0 
254 100.0 
2=N/A 
Q30 Do you think that most of your subjects are. 
CATEGORY Absolute Percentage 
Frequency of n 
Too hard 30 11.9 
Just right 193 76.2 
Too easy 30 11.9 
253 100.0 
3=N/A 
Q31 Do you think the work you do in math class is... 
CATEGORY Absolute Percentage 
Frequency of n 
Too hard 46 18.5 
Just right 134 53.8 
Too easy 69 27.7 
249 100.0 
7=N/A 
Q32 Do you think the work you do in English class is, 
CATEGORY Absolute Percentage 
Frequency of n 
Too hard 38 15.0 
Just right 174 68.5 
Too easy 42 16.5 
254 100.0 
2^N/A 
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Q33 Do you think the work you do in shop class is... 
CATEGORY Absolute Percentage 
Frequency of n 
Too hard 34 19.1 
Just right 134 75.3 
Too easy 10 5.6 
178 100.0 
78=N/A 
Q34 When you are doing your school work, are you supposed to. 
CATEGORY Absolute Percentage 
Frequency of n 
Try to keep up 86 33.7 
Work at own pace 37 14.5 
Both 132 51.8 
255 100.0 
1=4J/A 
Q35 Do you think that a l l of the subjects you are taking 
now wil l help you when you leave your school? 
CATEGORY Absolute Percentage 
Frequency of n 
No 55 21.6 
Don't know 78 30.6 
Yes 122 47.8 
255 100.0 
1=N/A 
Q36 In school, can you take...of the subjects you want to? 
CATEGORY Absolute Percentage 
Frequency of n 
Hardly any 24 9.5 
Some 104 41.3 
Most 124 49.2 
252 100.0 
4=N/A 
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Q37 What do you think you will do when you graduate from 
this school? 
CATEGORY Absolute Percentage 
Frequency of n 
Job 63 24.9 
School 60 23.7 
Other 63 24.9 
Don't know 67 26.5 
253 100.0 
3=N/A 
Q38 Do you think the work you are doing in this school will 
be helpful to you after you graduate from this school? 
CATEGORY Absolute Precentage 
Frequency of n 
No 30 12.0 
Don't know 63 25.1 
Yes 158 62.9 
251 100.0 
5=N/A 
Q39 Do others make fun of you because you go to this school? 
CATEGORY Absolute Percentage 
Frequency of n 
No 206 83.1 
Yes _42 16.9 
248 100.0 
8=N/A 
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Q40 Are your parents happy that you go to this school? 
CATEGORY Absolute Percentage 
Frequency of n 
No 38 15.3 
Yes 210 84.7 
248 100.0 
8=N/A 
Q41 When you came into to this school did you think that you were... 
CATEGORY Absolute Percentage 
Frequency of n 
Too old 22 8.8 
Just right 187 75.1 
Too young 40 16.1 
249 100.0 
7=*I/A 
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APPENDIX M 
CURRENT STUDENT DATA 
TOE MODIFIED VERSION OF DILLING'S 1977 STUDENT 
QUESTIONNAIRE: PERCENTAGE OF RESPONSES BY SEX, SCHOOL, 
TYPE OF PROGRAM, AND TYPE OF VOCATIONAL PROGRAM 
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Ql Do you think you can do good work in this school? 
Not usually Sometimes Usually 
Sex (n) 
Female 
Male 
School 
EH 
GALT 
GR 
WO 
LAUREL 
(130) 
(124) 
(57) 
(57) 
(51) 
(41) 
(49) 
Type of Program** 
Basic 
2YR 
4YR 
5YR 
(49) 
(55) 
(58) 
(93) 
.8 
5.7 
1.8 
1.8 
5.9 
0.0 
6.1 
6.1 
7.3 
1.7 
0.0 
39.2 
34.7 
43.9 
31.6 
35.3 
46.3 
28.6 
28.6 
45.5 
46.6 
30.1 
60. 
59. 
54. 
66. 
58. 
53, 
65. 
65. 
47. 
.0 
.7 
.4 
.7 
.8 
.7 
.3 
.3 
.3 
51.7 
69. .9 
Occupational 
Program 
Integrated (55) 7.3 45.5 47.3 
Segregated (49) 6.1 28.6 65.3 
••Significant result : p< .01 
Q2 Do your teachers praise you when you do good work? 
Not usually Sometimes Usually 
Sex (n) 
Female 
Male 
School 
EH 
GALT 
GR 
WO 
LAUREL 
(128) 
(122) 
(58) 
(55) 
(51) 
(40) 
(47) 
Type of Program** 
Basic 
2YR 
4YR 
5YR 
(47) 
(53) 
(58) 
(93) 
29.7 
29.5 
36.2 
29.1 
39.2 
27.5 
12.8 
12.8 
24.5 
36.2 
36.6 
43.8 
54.9 
48.3 
50.9 
33.3 
55.0 
61.7 
61.7 
39.6 
48.3 
49.5 
26.6 
15.6 
15.5 
20.0 
27.5 
17.5 
25.5 
25.5 
35.9 
15.5 
14.0 
Occupational 
Program 
Integrated (53) 24.5 39.6 35.9 
Segregated (47) 12.8 61.7 25.5 
••Significant result: p-C.01 
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Q3 Do you f e e l . . . a b o u t yourself s ince you came to th i s school? 
Worse Same Bet te r 
Sex (n) 
Female 
Male 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(130) 
(122) 
(57) 
(56) 
(50) 
(41) 
(49) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(49) 
(53) 
(58) 
(93) 
11. 
13. 
12. 
12. 
16. 
7, 
12. 
12. 
17. 
8. 
11. 
.5 
.1 
.3 
.5 
.0 
.3 
.2 
.2 
.0 
.6 
.8 
36. 
37. 
42. 
46. 
22. 
39, 
32. 
32, 
34, 
41. 
37, 
.2 
.7 
.1 
.4 
.0 
.0 
.7 
.7 
.0 
.4 
.6 
52. 
49. 
45. 
,3 
,2 
,6 
41.1 
62.0 
53. 
55. 
55, 
49. 
50. 
50. 
.7 
.1 
.1 
.1 
.0 
.5 
Occupational 
Program 
Integrated (53) 
Segregated (49) 
17.0 34.0 
12.2 32.7 
49.1 
55.1 
Q4 Do you feel that your teachers think that you can 
do good work in this school? 
Not usually Sometimes Usually 
Sex (n) 
Female (129) 3.1 43.4 53.5 
Male (122) 2.5 36.1 61.5 
School* 
FH 
GALT 
GR 
WO 
LAUREL 
(57) 
(56) 
(51) 
(41) 
(47) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(47) 
(53) 
(58) 
(94) 
Occupational 
Program 
7.0 
0.0 
2.0 
2.4 
2.1 
2.1 
5.7 
1.7 
2.1 
49.1 
37.5 
23.5 
53.7 
36.2 
36.2 
43.4 
41.4 
38.3 
43.9 
62.5 
74.5 
43.9 
61.7 
61.7 
50.9 
56.9 
59.6 
Integrated (53) 5.7 43.4 50.9 
Segregated (47) 2.1 36.2 61.7 
•Significant resul t : p<.05 
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Q5 Do you feel that you are... as most of your classmates? 
Not as smart As smart Smarter 
Sex (n) 
Female (131) 25.2 63.4 11.5 
Male (124) 17.7 68.6 13.7 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(58) 
(57) 
(51) 
(41) 
(49) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(49) 
(55) 
(58) 
(94) 
Occupational 
Program 
17.2 
15.8 
21.6 
26.8 
28.6 
28.6 
14.6 
25.9 
19.2 
70.7 
71.9 
58.8 
61.0 
63.3 
63.3 
70.9 
69.0 
61.7 
12.1 
12.3 
19.6 
12.2 
8.2 
8.2 
14.6 
5.2 
19.2 
Integrated (55) 14.6 70.9 14.6 
Segregated (49) 28.6 63.3 8.2 
Q6 Do teachers let you work with other students? 
Not usually Sometimes Usually 
Sex (n) 
Female (131) 16.8 67.2 16.0 
Male (124) 21.8 55.7 22.6 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(58) 
(57) 
(51) 
(41) 
(49) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(49) 
(55) 
(58) 
(94) 
Occupational 
Program 
24.1 
26.3 
15.7 
14.6 
14.3 
14.3 
16.4 
29.3 
18.1 
63.8 
57.9 
56.9 
75.6 
55.1 
55.1 
60.0 
55.2 
69.2 
12.1 
15.8 
27.5 
9.8 
30.6 
30.6 
23.6 
15.5 
12.8 
Integrated (55) 16.4 60.0 23.6 
Segregated (49) 14.3 55.1 30.6 
Q7 Do you find it hard to work with other students 
in class? 
Sex* 
Female 
Male 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(n) 
(131) 
(124) 
(58) 
(57) 
(51) 
(41) 
(49) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(49) 
(55) 
(58) 
(94) 
Usually 
67.9 
51.6 
55.2 
64.9 
60.8 
65.9 
55.1 
55.1 
49.1 
69.0 
63.8 
Sometimes 
22.1 
33.1 
32.8 
17.5 
27.5 
29.3 
30.6 
30.6 
30.9 
22.4 
26.6 
Not usually 
10.0 
15.3 
12.1 
17.5 
11.8 
4.9 
14.3 
-
14.3 
20.0 
8.6 
9.6 
Occupational 
Program 
Integrated (55) 49.1 30.9 20.0 
Segregated (49) 55.1 30.6 14.3 
•Significant result: p-^.05 
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Q8 Do you want to work with other students in class? 
Not usually Sometimes Usually 
Sex (n) 
Female (131) 9.9 46.6 43.5 
Male (123) 16.3 48.8 35.0 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(58) 
(57) 
(51) 
(40) 
(49) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(49) 
(54) 
(58) 
(94) 
Occupational 
Program 
15.5 
17.5 
9.8 
10.0 
10.2 
10.2 
18.5 
15.5 
9.6 
55.2 
43.9 
45.1 
40.0 
51.0 
51.0 
50.0 
37.9 
50.0 
29.3 
38.6 
45.1 
50.0 
38.8 
38.8 
31.5 
46.6 
40.4 
Integrated (54) 18.5 50.0 31.5 
Segregated (49) 10.2 51.0 38.8 
09 Do other students make you angry? 
Usually Sometimes Not usually 
Sex (n) 
Female 
Male 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(130) 
(123) 
(57) 
(57) 
(51) 
(40) 
(49) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(49) 
(54) 
(57) 
(94) 
Occupational 
Program 
Integrated 
Segregated 
(54) 
(49) 
7.7 
16.3 
14.0 
7.0 
17.7 
2.5 
16.3 
16.3 
16.7 
12.3 
6.4 
16.7 
16.3 
65.4 
61.0 
61.4 
71.9 
58.8 
65.0 
59.2 
59.2 
59.3 
64.9 
67.0 
59.3 
59.2 
26.9 
22.8 
24.6 
21.1 
23.5 
32.5 
24.5 
24.5 
24.1 
22.8 
26.6 
24.1 
24.5 
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QIO How important do you feel it is to get along with 
other students? 
Not Somewhat Very 
Important Important Important 
Sex*" 
Female 
Male 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(n) 
(131) 
(121) 
(57) 
(57) 
(51) 
(40) 
(48) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(48) 
(53) 
(58) 
(94) 
Occupational 
Program 
Integrated 
Segregated 
(53) 
(48) 
2.3 
6.6 
1.8 
5.3 
7.8 
2.5 
4.2 
4.2 
9.4 
3.5 
2.1 
9.4 
4.2 
13.7 
24.8 
21.1 
21.1 
21.6 
12.5 
16.7 
16.7 
17.0 
29.3 
14.9 
17.0 
16.7 
84.0 
68.6 
77.2 
73.7 
70.6 
85.0 
79.2 
79.2 
73.6 
67.2 
83.0 
73.6 
79.2 
••Significant result: p<<.01 
Qll In school, how much time would you like to spend 
working with other students? 
Less time Same time More time 
Sex (n) 
Female 
Male 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(130) 
(123) 
(58) 
(57) 
(51) 
(40) 
(48) 
ieif 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(48) 
(54) 
(58) 
(94) 
9.2 
12.2 
8.6 
15.8 
5.9 
10.0 
12.5 
12.5 
22.2 
5.2 
6.4 
45.4 
45.5 
43.1 
42.1 
45.1 
42.5 
54.2 
54.2 
40.7 
32.8 
51.1 
45.4 
42.3 
48.3 
42.1 
49.0 
47.5 
33.3 
33.3 
37.0 
62.1 
42.6 
Occupational 
Program 
Integrated (54) 22.2 40.7 37.0 
Segregated (48) 12.5 54.2 33.3 
••Significant result : p-<-.01 
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Q12 Do you attend all your classes? 
Not usually Sometimes Usually 
Sex (n) 
Female (131) 3.1 16.8 80.2 
Male (123) 4.1 16.3 79.7 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(58) 
(57) 
(51) 
(40) 
(49) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(49) 
(54) 
(58) 
(94) 
Occupational 
Program 
3.5 
1.8 
5.9 
0.0 
6.1 
6.1 
3.7 
3.5 
2.1 
17.2 
14.0 
19.6 
10.0 
20.4 
20.4 
20.4 
22.4 
8.5 
79.3 
84.2 
74.5 
90.0 
73.5 
73.5 
75.9 
74.1 
89.4 
Integrated (54) 3.7 20.4 75.9 
Segregated (49) 6.1 20.4 73.5 
Q13 Do you think it is important for students to behave 
in school? 
Not Somewhat Very 
Important Important Important 
Sex (n) 
Female 
Male 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(131) 
(123) 
(58) 
(57) 
(51) 
(40) 
(49) 
Type of Program** 
Basic 
2YR 
4YR 
5YR 
(49) 
(54) 
(58) 
(94) 
3.8 
4.9 
3.5 
5.3 
7.8 
2.5 
2.0 
2.0 
3.7 
6.9 
4.3 
35.1 
46.3 
44.8 
42.1 
41.2 
52.5 
24.5 
24.5 
33.3 
60.3 
41.5 
61.1 
48.8 
51.7 
52.6 
51.0 
45.0 
73.5 
73.5 
63.0 
32.8 
54.3 
Occupational 
Program 
Integrated (54) 3.7 33.3 63.0 
Segregated (49) 2.0 24.5 73.5 
••Significant result: p^.01 
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Q14 Who should make sure that students go to their classes? 
Teachers Parents Students 
Sex (n) 
Female 
Male 
School 
EH 
GALT 
GR 
WO 
LAUREL 
(129) 
(123) 
(58) 
(57) 
(49) 
(40) 
(49) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(49) 
(54) 
(58) 
(92) 
Occupational 
Program 
Integrated (54) 
Segregated (49) 
14.7 
11.4 
8.6 
17.5 
6.1 
15.0 
18.4 
18.4 
16.7 
3.5 
14.1 
16.7 
18.4 
3.9 
8.9 
3.5 
5.3 
12.2 
2.5 
8.2 
8.2 
7.4 
3.5 
6.5 
7.4 
8.2 
81.4 
79.7 
87.9 
77.2 
81.6 
82.5 
73.5 
73.5 
75.9 
93.1 
79.4 
75.9 
73.5 
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Q15 Do you ever get the chance to lead the class in 
some activities or lessons? 
Not usually Sometimes Usually 
Sex (n) 
Female 
Male 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(131) 
(124) 
(58) 
(57) 
(51) 
(41) 
(49) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(49) 
(55) 
(58) 
(94) 
73.3 
68.6 
74.1 
71.9 
72.6 
78.1 
57.1 
57.1 
58.2 
79.3 
79.8 
22.9 
27.4 
19.0 
24.6 
25.5 
19.5 
38.8 
38.8 
34.6 
19.0 
17.0 
3.8 
4.0 
6.9 
3.5 
2.0 
2.4 
4.1 
4.1 
7.3 
1.7 
3.2 
Occupational 
Program 
Integrated (55) 58.2 34.6 7.3 
Segregated (49) 57.1 38.8 4.1 
•Significant result: p-^.05 
Q16 Whenever you get into trouble it is usually... 
Sex** 
Female 
Male 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(n) 
(129) 
(122) 
(58) 
(57) 
(48) 
(40) 
(49) 
Type of Program* 
Basic 
2YR 
4YR 
5YR 
(49) 
(55) 
(55) 
(93) 
Occupational 
Program 
Integrated (55) 
Segregated (49) 
Somebody 
else's fault 
i 
3.9 
18.0 
6.9 
7.0 
12.5 
7.5 
20.4 
20.4 
14.6 
7.3 
5.4 
14.6 
20.4 
Hardly get 
into trouble 
47.3 
47.5 
56.9 
36.8 
54.2 
50.0 
38.8 
38.8 
49.1 
36.4 
57.0 
49.1 
38.8 
Your own 
fault 
48.8 
34.4 
36.2 
56.1 
33.3 
42.5 
40.8 
40.8 
36.4 
56.4 
37.6 
36.4 
40.8 
••Significant result: p^.01 
*Significant result: p<<.05 
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Q17 How important do you think it is for students to learn 
how to take charge of activities and lessons? 
Not Somewhat Very 
Important Important Important 
Sex (n) 
Female 
Male 
School 
EH 
GALT 
GR 
WO 
LAUREL 
(131) 
(123) 
(58) 
(57) 
(50) 
(41) 
(49) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(49) 
(54) 
(58) 
(94) 
8.4 
8.9 
6.9 
10.5 
8.0 
14.6 
4.1 
4.1 
13.0 
8.6 
8.5 
48.1 
45.5 
50.0 
45.6 
52.0 
41.5 
42.9 
42.9 
42.6 
53.5 
46.8 
43.5 
45.5 
43.1 
43.9 
40.0 
43.9 
53.1 
53.1 
44.4 
37.9 
44.7 
Occupational 
Program 
Integrated (54) 13.0 42.6 44.4 
Segregated (49) 4.1 42.9 53.1 
254 
Q18 Who should make sure students behave in school? 
Parents Teachers Students 
Sex (n) 
Female 
Male 
School' 
FH 
GALT 
GR 
WO 
LAUREL 
(128) 
(121) 
IT* 
(58) 
(57) 
(46) 
(41) 
(48) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(48) 
(54) 
(57) 
(91) 
5.5 
11.6 
3.5 
5.3 
13.0 
2.4 
18.8 
18.8 
9.3 
5.3 
4.4 
28.9 
32.2 
36.2 
35.1 
10.9 
43.9 
27.1 
27.1 
31.5 
28.1 
34.1 
65.6 
56.2 
60.3 
59.7 
76.1 
53.7 
54.2 
54.2 
59.3 
66.7 
61.5 
Occupational 
Program 
Integrated (54) 9.3 31.5 59.3 
Segregated (48) 18.8 27.1 54.2 
••Significant resul t : p< .01 
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Q19 Are the students in this school friendly? 
Sex 
Female 
Male 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(n) 
(131) 
(124) 
(58) 
(57) 
(51) 
(41) 
(49) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(49) 
(55) 
(58) 
(94) 
Not usually 
2.3 
6.5 
6.9 
0.0 
3.9 
4.9 
6.1 
6.1 
3.6 
6.9 
2.1 
Sometimes 
42.0 
41.9 
36.2 
52.6 
43.1 
24.4 
49.0 
49.0 
54.6 
36.2 
34.0 
UsuaL 
55.7 
51.6 
56.9 
47.4 
52.9 
70.7 
44.9 
44.9 
41.8 
56.9 
63.8 
Occupational 
Program 
Integrated (55) 3.6 54.6 41.8 
Segregated (49) 6.1 49.0 44.9 
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Q21 Do you often take part in activities (such as choir, sports, 
dances, or student's council) in this school? 
Not usually Sometimes Usually 
Sex (n) 
Female 
Male 
(131) 
(124) 
School^ 
EH 
Gait 
GR 
WO 
Laurel 
(58) 
(57) 
(51) 
(41) 
(49) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(49) 
(55) 
(58) 
(94) 
32.1 
34.7 
39.7 
14.0 
47.1 
39.0 
28.6 
28.6 
29.1 
37.9 
35.1 
35.9 
33.1 
41.4 
43.9 
21.6 
34.2 
28.6 
28.6 
32.7 
36.2 
37.2 
32.1 
32.3 
19.0 
42.1 
31.4 
26.8 
42.9 
42.9 
38.2 
26.9 
27.7 
Occupational 
Program 
Integrated (55) 29.1 32.7 38.2 
Segregated (49) 28.6 28.6 42.9 
••Significant resul t : p ^ . 0 1 
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Q22 Do you feel that your teachers are glad to have you in 
their class? 
Not 
Sex (n) 
Female (130) 
Male (124) 
School 
FH (58) 
Gait (57) 
GR (51) 
WO (41) 
Laurel (48) 
_ ** 
Type of Program 
Basic (48) 
2YR (55) 
4YR (58) 
5YR (94) 
Occupational 
Program 
Integrated (55) 
Segregated (48) 
usually 
9.2 
21.8 
29.3 
5.3 
25.5 
4.9 
8.3 
8.3 
20.0 
19.0 
13.8 
20.0 
8.3 
Sometimes 
54.6 
43.6 
46.6 
56.1 
31.4 
65.9 
50.0 
50.0 
34.6 
67.2 
46.8 
34.6 
50.0 
Usually 
36.2 
34.7 
24.1 
38.6 
43.1 
29.3 
41.7 
41.7 
45.5 
13.8 
39.4 
45.5 
41.7 
•Significant result: p^.05 
••Significant result: p-C.01 
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Q23 Are you allowed to take part in activities (such as choir, sports 
dances, or student's council) in this school? 
Sex 
Female 
Male 
School 
FH 
Gait 
GR 
WO 
Laurel 
Not 
(n) 
(130) 
(122) 
(58) 
(57) 
(49) 
(41) 
(48) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(48) 
(54) 
(57) 
(94) 
usually 
5.4 
8.2 
10.3 
5.3 
2.0 
2.4 
12.5 
12.5 
7.4 
7.0 
3.2 
Sometimes 
21.5 
12.3 
15.5 
24.6 
12.2 
17.1 
14.6 
14.6 
25.9 
21.1 
10.6 
Usually 
73.1 
79.5 
74.1 
70.2 
85.7 
80.5 
72.9 
72.9 
66.7 
71.9 
86.2 
Occupational 
Program 
Integrated (54) 7.4 25.9 66.7 
Segregated (48) 12.5 14.6 72.9 
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Q24 Do you feel like you belong to this school? 
Sex 
Female 
Male 
School 
FH 
Gait 
GR 
WO 
Laurel 
Not usually 
(n) 
(130) 
(123) 
(58) 
(56) 
(51) 
(41) 
(48) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(48) 
(55) 
(57) 
(94) 
Occupational 
Program 
Integrated (55) 
Segregated (48) 
13.1 
10.6 
10.3 
14.3 
11.8 
12.2 
10.4 
10.4 
21.8 
12.3 
6.4 
21.8 
10.4 
Sometimes 
36.2 
32.5 
32.8 
37.5 
31.4 
22.0 
45.8 
45.8 
29.1 
31.6 
33.0 
29.1 
45.8 
Usually 
50.8 
56.9 
56.9 
48.2 
56.9 
65.9 
43.8 
43.8 
49.1 
56.1 
60.6 
49.1 
43.8 
Q25 Do teachers usually hurt your feelings? 
Usually Sometimes Not usually 
Sex •* (n) 
Female 
Male 
School 
FH 
Gait 
GR 
WO 
Laurel 
(130) 
(123) 
(58) 
(57) 
(50) 
(41) 
(48) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(48) 
(55) 
(57) 
(94) 
3.9 
7.3 
6.9 
7.0 
10.0 
0.0 
2.1 
2.1 
9.1 
.5.3 
5.3 
49.2 
22.0 
39.7 
35.1 
32.0 
48.8 
27.1 
27.1 
36.4 
35.1 
41.5 
46.9 
70.7 
53.5 
57.9 
58.0 
51.2 
70.8 
70.8 
54.6 
59.7 
53.2 
Occupational 
Program 
Integrated (55) 9.1 36.4 54.6 
Segregated (48) 2.1 27.1 70.8 
••Significant resul t : p<c.01 
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Q26 If you are having trouble with school work do 
the teachers...help you? 
Sex (n) 
Not usually Sometimes Usually 
Female (130) 6.2 36.9 56.9 
Male (124) 8.1 31.5 60.1 
School* 
FH 
Gait 
GR 
WO 
Laurel 
Type of Prog 
Basic 
2YR 
4YR 
5YR 
(58) 
(57) 
(51) 
(41) 
(48) 
ram 
(48) 
(55) 
(58) 
(94) 
Occupational 
Program 
10.3 
3.5 
15.7 
2.4 
2.1 
2.1 
10.9 
6.9 
7.5 
43.1 
42.1 
27.5 
29.3 
27.1 
27.1 
32.7 
37.9 
37.2 
46.6 
54.4 
56.9 
68.3 
70.8 
70.8 
56.4 
55.2 
55.3 
Integrated (55) 10.9 32.7 56.4 
Segregated (48) 2.1 27.1 70.8 
•Significant result: p<£.05 
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Q27 Do your teachers give you a chance to say what you 
want to say? 
Not usually Sometimes Usually 
Sex (n) 
Female 
Male 
School 
EH 
Gait 
GR 
WO 
Laurel 
Type of Progi 
Basic 
2YR 
4YR 
SYR 
(130) 
(124) 
(58) 
(57) 
(51) 
(41) 
(48) 
cam 
(48) 
(55) 
(58) 
(94) 
Occupational 
Program 
Integrated 
Segregated 
(55) 
(48) 
25.4 
25.8 
29.3 
36.8 
25.5 
14.6 
18.8 
18.8 
23.6 
29.3 
28.7 
23.6 
18.8 
38.5 
29.0 
39.7 
31.6 
33.3 
36.6 
27.1 
27.1 
32.7 
39.7 
34.0 
32.7 
27.1 
36.2 
45.2 
31.0 
31.6 
41.2 
48.8 
54.2 
54.2 
43.6 
31.0 
37.2 
43.6 
54.2 
Q28 Do you feel your teachers are willing to talk with 
you about your problems and give you some help? 
Not usually Sometimes Usually 
Sex (n) 
Female (129) 
Male (124) 
School ** 
FH (58) 
Gait (57) 
GR (51) 
WO (40) 
Laurel (48) 
Type of Program ** 
Basic (48) 
2YR (55) 
4YR (58) 
5YR (93) 
Occupational 
Program 
Integrated (55) 
Segregated (48) 
22.5 
16.9 
19.0 
24.6 
33.3 
15.0 
6.3 
6.3 
10.9 
29.3 
26.9 
10.9 
6.3 
34.1 
35.5 
44.8 
36.8 
25.5 
42.5 
22.9 
22.9 
38.2 
41.4 
34.4 
38.2 
22.9 
43.4 
47.6 
36.2 
38.6 
41.2 
42.5 
70.8 
70.8 
50.9 
29.3 
38.7 
50.9 
70.8 
••Significant result: p-^.01 
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Q29 Do you think the work you do in this school is important 
for you to learn? 
Not Somewhat Very 
Important Important Important 
Sex * (n) 
Female 
Male 
School** 
FH 
Gait 
GR 
WO 
Laurel 
(129) 
(124) 
(58) 
(56) 
(50) 
(41) 
(49) 
Type of Program ** 
Basic 
2YR 
4YR 
5YR 
(49) 
(55) 
(57) 
(93) 
5 
11. 
8. 
7. 
10. 
9, 
6. 
6. 
5. 
10, 
9. 
4 
3 
6 
1 
0 
8 
1 
1 
5 
5 
7 
47. 
31, 
48. 
44. 
44. 
46. 
14. 
14. 
32. 
54. 
48. 
3 
5 
3 
6 
0 
3 
3 
3 
7 
4 
4 
47 
57 
43. 
48. 
46, 
43. 
79. 
3 
.3 
1 
2 
0 
9 
6 
79.6 
61.8 
35.1 
41.9 
Occupational 
Program 
Integrated (55) 5.5 32.7 61.8 
Segregated (49) 6.1 14.3 79.6 
•Significant result: p-<.05 
••Significant result: p-c.01 
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Q30 Do you think that most of your subjects are...for you? 
Too hard Just right Too easy 
Sex** (n) 
Female 
Male 
School* 
EH 
Gait 
GR 
WO 
Laurel 
(128) 
(124) 
(58) 
(56) 
(49) 
(41) 
(49) 
Type of Program** 
Basic 
2YR 
4YR 
5YR 
(49) 
(55) 
(57) 
(92) 
Occupational** 
Program 
Integrated 
Segregated 
(55) 
(49) 
5.5 
18.6 
13.8 
17.9 
6.1 
7.3 
12.2 
12.2 
32.7 
1.8 
5.4 
32.7 
12.2 
82.0 
70.2 
72.4 
76.8 
73.5 
73.2 
85.7 
85.7 
60.0 
86.0 
75.0 
60.0 
85.7 
12.5 
11.3 
13.8 
5.4 
20.4 
19.5 
2.0 
2.0 
7.3 
12.3 
19.6 
7.3 
2.0 
•Significant result: p<£.05 
••Significant result: p-£.01 
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Q31 Do you think that the work you do in math class is...for you? 
Too hard Just right Too easy 
Sex * (n) 
Female 
Male 
School* 
FH 
Gait 
GR 
WO 
Laurel 
(126) 
(122) 
(57) 
(55) 
(47) 
(41) 
(49) 
Type of Program* 
Basic 
2YR 
4YR 
5YR 
(49) 
(54) 
(55) 
(91) 
Occupational 
Program 
Integrated 
Segregated 
(54) 
(49) 
13.5 
23.0 
22.8 
14.6 
10.6 
31.7 
14.3 
14.3 
27.8 
10.9 
19.8 
27.8 
14.3 
53.2 
54.9 
40.4 
60.0 
55.3 
46.3 
67.4 
67.4 
53.7 
56.4 
45.1 
53.7 
67.4 
33.3 
22.1 
36.8 
25.5 
34.0 
22.0 
18.4 
18.4 
18.5 
32.7 
35.2 
18.5 
18.4 
•Significant result: p-£.05 
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Q32 Do you think that the work you do English class is. 
for you? 
Too hard Just right Too easy 
Sex (n) 
Female 
Male 
School 
EH 
Gait 
GR 
WO 
Laurel 
(129) 
(124) 
(58) 
(56) 
(50) 
(41) 
(49) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(49) 
(55) 
(57) 
(93) 
Occupational 
Program 
Integrated 
Segregated 
(55) 
(49) 
10.1 
20.2 
24.1 
12.5 
14.0 
7.3 
14.3 
14.3 
20.0 
15.8 
11.8 
20.0 
14.3 
73.6 
62.9 
65.5 
66.1 
64.0 
75.6 
73.5 
73.5 
70.9 
59.7 
69.9 
70.9 
73.5 
16.3 
16.9 
10.3 
21.4 
22.0 
17.1 
12.2 
12.2 
9.1 
24.6 
18.3 
9.1 
12.2 
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Q33 Do you think the work you do in shop class is...for you? 
Too hard Just right Too easy 
Sex (n) 
Female 
Male 
School 
EH 
Gait 
GR 
WO 
Laurel 
(63) 
(115) 
(42) 
(40) 
(28) 
(20) 
(48) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
Occupational 
Program 
Integrated 
Segregated 
(48) 
(50) 
(36) 
(44) 
(50) 
(48) 
12.7 
22.6 
16.7 
17.5 
42.9 
10.0 
12.5 
12.5 
20.0 
25.0 
20.5 
20.0 
12.5 
82.5 
71.3 
76.2 
77.5 
53.6 
85.0 
81.3 
81.3 
80.0 
63.9 
72.7 
80.0 
81.3 
4.8 
6.1 
7.1 
5.0 
3.6 
5.0 
6.3 
6.3 
0.0 
11.1 
6.8 
0.0 
6.3 
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Q34 When you are doing your school work, are you supposed to. 
Try to keep Work at Both 
up with the your own 
class pace 
Sex** (n) 
Female (130) 
Male (124) 
School ** 
FH (58) 
GALT (56) 
GR (51) 
WO (41) 
LAUREL (49) 
Type of Program ** 
Basic (49) 
2YR (55) 
4YR (57) 
5YR (94) 
Occupational 
Program 
Integrated (55) 
Segregated (49) 
30.8 
36.3 
37.9 
33.9 
41.2 
43.9 
12.2 
12.2 
18.2 
42.1 
48.9 
18.2 
12.2 
9.2 
20.2 
12.1 
8.9 
13.7 
9.8 
28.6 
28.6 
23.6 
12.3 
3.2 
23.6 
28.6 
60.0 
43.6 
50.0 
57.1 
45.1 
46.3 
59.2 
59.2 
58.2 
45.6 
47.9 
58.2 
59.2 
••Significant result: p<.01 
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Q35 Do you think that all of the subjects you are taking 
will help you when you leave your school? 
No Don't know Yes 
Sex (n) 
Female (130) 
Male (124) 
School ** 
EH (58) 
GALT (57) 
GR (51) 
WO (41) 
LAUREL (48) 
Type of Program 
Basic (48) 
2YR (55) 
4YR (58) 
5YR (94) 
Occupational 
Program 
Integrated (55) 
Segregated (48) 
20.0 
23.4 
29.3 
28.1 
13.7 
29.3 
6.3 
** 
6.3 
16.4 
25.9 
29.8 
16.4 
6.3 
36.9 
23.4 
29.3 
31.6 
33.3 
36.6 
22.9 
22.9 
27.3 
34.5 
34.0 
27.3 
22.9 
43.1 
53.2 
41.4 
40.4 
52.9 
34.2 
70.8 
70.8 
56.4 
39.7 
36.2 
56.4 
70.8 
••Significant result: p<.01 
Q36 In school, can you take... 
Sex 
Female 
Male 
School 
EH 
GALT 
GR 
WO 
LAUREL 
(n) 
(128) 
(123) 
(58) 
(57) 
(50) 
(41) 
(46) 
Hardly 
any subjects 
9.4 
9.8 
12.1 
15.8 
4.0 
9.8 
4.4 
Type of Program** 
Basic 
2YR 
4YR 
5YR 
(46) 
(55) 
(58) 
(93) 
Occupational ** 
Program 
Integrated 
Segregated 
(55) 
(46) 
4.4 
29.1 
3.5 
4.3 
29.1 
4.4 
Some 
subjects 
43.8 
38.2 
39.7 
31.6 
50.0 
39.0 
47.8 
47.8 
40.0 
42.0 
38.7 
40.0 
47.8 
Most 
subjects 
46.9 
52.0 
48.3 
52.6 
46.0 
51.2 
47.8 
47.8 
30.9 
55.2 
57.0 
30.9 
47.8 
••Significant result: p<.01 
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Q37 What do you think you will do when you graduate from 
this school? 
Job School Other Don't know 
Sex ** (n) 
Female (130) 14.6 26.2 27.7 31.5 
Male (122) 36.1 21.3 21.3 21.3 
School ** 
FH 
GALT 
GR 
WO 
LAUREL 
(56) 
(57) 
(51) 
(41) 
(48) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(48) 
(53) 
(58) 
(94) 
Occupational** 
Program 
28.6 
19.3 
23.5 
19.5 
33.3 
** 
33.3 
45.3 
27.6 
7.5 
16.1 
33.3 
27.5 
31.7 
10.4 
10.4 
15.1 
29.3 
31.2 
39.3 
15.8 
29.4 
22.0 
16.7 
16.7 
9.4 
19.0 
41.5 
16.1 
31.6 
19.6 
26.8 
39.6 
39.6 
30.2 
24.1 
19.2 
Integrated (53) 45.3 15.1 9.4 30.2 
Segregated (48) 33.3 10.4 16.7 39.6 
••Significant result: p^.01 
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Q38 Do you think the work you are doing in this 
school will be helpful to you after you graduate 
from this school? 
No Don't know Yes 
Sex (n) 
Female 
Male 
School 
FH 
GALT 
GR 
WO 
LAUREL 
(129) 
(121) 
(55) 
(57) 
(50) 
(41) 
(48) 
Type of Program * 
Basic 
2YR 
4YR 
5YR 
(48) 
(53) 
(57) 
(93) 
9. 
14, 
12. 
17. 
4. 
12. 
12. 
12. 
20. 
14. 
5. 
.3 
.9 
.7 
.5 
.0 
.2 
.5 
.5 
.8 
.0 
.4 
26. 
24. 
30. 
26. 
22. 
26. 
18. 
18. 
17. 
33. 
28. 
.4 
.0 
.9 
.3 
.0 
.8 
.8 
,8 
.0 
.3 
,0 
64. 
61. 
.3 
,2 
56.4 
56.1 
74.0 
61.0 
68.8 
68, 
62, 
52. 
66. 
.8 
.3 
.6 
.7 
Occupational 
Program 
Integrated (53) 20.8 17.0 62.3 
Segregated (48) 12.5 18.8 68.8 
•Significant result : p A 0 5 
Q39 Do you think others make fun of you because you 
go to this school? 
Sex (n) 
Female (124) 
Male (123) 
School ** 
FH (57) 
GALT (55) 
GR (48) 
WO (40) 
LAUREL (48) 
Type of Program 
Basic (48) 
2YR (54) 
4YR (54) 
5YR (92) 
Occupational ** 
Program 
Integrated (54) 
Segregated (48) 
Yes No 
17.7 82.3 
15.5 84.6 
10.5 89.5 
7.3 92.7 
8.3 91.7 
17.5 82.5 
43.8 56.3 
43.8 56.3 
16.7 83.3 
13.0 87.0 
5.4 94.6 
16.7 83.3 
43.8 56.3 
••Significant result: p<i.01 
Q40 Are your parents happy that you go to this school? 
Sex (n) 
Female (127) 
Male (120) 
School 
FH (57) 
GALT (54) 
GR (48) 
WO (41) 
LAUREL (48) 
Type of Program 
Basic (48) 
2YR (53) 
4YR (55) 
5YR (92) 
Occupational 
Program 
Integrated (53) 
Segregated (48) 
Yes No 
85.8 14.2 
83.3 16.7 
87.7 12.3 
87.0 13.0 
77.1 22.9 
95.1 4.9 
77.1 22.9 
77.1 22.9 
81.1 18.9 
85.5 14.6 
90.2 9.8 
81.1 18.9 
77.1 22.9 
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Q41 When you came into this school did you feel that you were... 
Too old Just right Too young 
Sex (n) 
Female 
Male 
School 
EH 
GALT 
GR 
WO 
LAUREL 
(126) 
(122) 
(58) 
(54) 
(51) 
(41) 
(45) 
Type of Program 
Basic 
2YR 
4YR 
5YR 
(45) 
(54) 
(56) 
(94) 
Occupational 
Program 
Integrated 
Segregated 
(54) 
(45) 
7.1 
10.7 
17.2 
3.7 
11.8 
4.9 
4.4 
** 
4.4 
22.2 
7.1 
4.3 
22.2 
4.4 
79.4 
70.5 
70.7 
75.9 
74.5 
82.9 
73.3 
73.3 
64.8 
76.8 
80.9 
64.8 
73.3 
13.5 
18.9 
12.1 
20.4 
13.7 
12.2 
22.2 
22.2 
13.0 
16.1 
14.9 
13.0 
22.2 
••Significant result: p-^.01 
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APPENDIX N 
GRADUATED STUDENT DEMOGRAPHICS: 
SEX, SCHOOL, LENGTH AND TYPE OF VOCATIONAL PROGRAM 
CATEGORY Frequency Percentage 
Sex 
Female 
Male 
School 
Forest Heights 
Gait 
Grand River 
Waterloo-Oxford 
Laurel 
Total 
(EH) 
(GALT) 
(GR) 
(WO) 
(LAUREL) 
Total 
Length of Program 
2YR 
4YR 
Vocational 
Program 
Integrated 
Segregated 
Tota l 
Tota l 
44 
63 
107 
6 
7 
9 
3 
82 
107 
58 
49 
107 
25 
82 
107 
41.1 
58.9 
100.0 
5.6 
6.5 
8.4 
2.8 
76.6 
100.0 
54.2 
45.8 
100.0 
23.4 
76.6 
100.0 
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APPENDIX O 
GRADUATED STUDENT DATA 
CATEGORICAL QUESTIONS CONTAINED IN 
DILLING'S 1978 GRADUATED STUDENT INTERVIEW 
SCHEDULE: GENERAL FREQUENCIES AND PERCENTAGES 
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Section One 
Ql What did you do right after completing the vocational program? 
CATEGORY 
Employed 
School 
Unemployed 
Absolute 
Frequency 
76 
11 
20 
107 
Percentage 
of n 
71.0 
10.3 
18.7 
100.0 
Found employment: full-time or part-
CATEGGRY 
Full-time 
Part-time 
Absolute 
Frequency 
68 
8 
76 
Percentage 
of n 
89.5 
10.5 
100.0 
Q3 Did you specialize in any particular shop area in 
your l as t year in the vocational program? 
CATEGORY Absolute Percentage 
Frequency of n 
Yes 82 77.4 
No _24 22.6 
106 100.0 
1=N/A 
Q4 Were you employed a t any time while you were attending 
the vocational program? (This answer excludes any work 
experience received for a vocational subject) 
CATEGORY 
Yes 
No 
Absolute 
Frequency 
67 
40 
107 
Q5 Are you married? 
CATEGORY 
Yes 
No 
Absolute 
Frequency 
18 
89 
107 
Percentage 
of n 
62.6 
37.4 
100.0 
Percentage 
of n 
16.8 
83.2 
100.0 
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Section Two: Employment 
Q6 How did you get your f i r s t full-time job? 
CATEGORY Absolute Percentage 
Frequency of n 
Manpower 1 1.4 
Vocational Program 23 31.1 
Parents/Relative 10 13.5 
Friends 12 16.2 
Yourself 19 25.7 
Previous Employer 8 10.8 
Other JL 1.4 
74^ 100.0 
Q7 Was your first full-time job related to any of the shop 
subjects that you took in the vocational program? 
CATEGORY Absolute Percentage 
Frequency of n 
Yes 27 36.5 
No 47 63.5 
74 100.0 
Q8 Do you feel that during the vocational program you developed 
work habits and attitudes toward work that were helpful to 
you in getting and holding your first full-time job? 
CATEGORY Absolute Percentage 
Frequency of n 
Yes 61 83.6 
No 12 16.4 
73 100.0 
1=N/A 
Q9 Do you feel your age made any difference when you were 
applying for your first full-time job? 
CATEGORY Absolute Percentage 
Frequency of n 
Too Young 13 17.6 
Too Old 0 0.0 
Didn't Matter 61 82.4 
74 100.0 
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QIO Are you still employed in your first full-time job? 
CATEGORY Absolute Percentage 
Frequency of n 
Yes 20 27.0 
No 54 73.0 
74 100.0 
•n is reduced to only those who acquired a job right 
after graduating from the vocational program. 
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Section Three: Further Schooling 
Qll What type of further education did you undertake 
after graduating from the vocational program? 
CATEGORY Absolute Percentage 
Frequency of n 
College 6 54.5 
Secondary School 3 27.3 
Manpower Retraining 0 0.0 
Other _2 18.2 
11* 100.0 
Q12 Colleges of Applied Arts and Technology - specify: 
CATEGORY Absolute Percentage 
Frequency of n 
Apprenticeship 1 33.3 
Pre-employment 0 0.0 
College Vocational/ 
Community College 0 0.0 
College Preparatory 0.0 
Program and Upgrading 2 66.7 
3 100.0 
8=N/A 
Q13 How long after graduating from the vocational program 
was it before you started this program? 
CATEGORY Absolute Percentage 
Frequency of n 
Within 2 months 
Longer than 2 months 
Q14 Where do you stand now in 
CATEGORY 
Still Enrolled 
Completed 
Didn't Complete 
5 50.0 
5 50.0 
10 100.0 
1=N/A 
terms of this program? 
Absolute Percentage 
Frequency of n 
2 18.2 
7 63.6 
2 18.2 
11 100.0 
•n is reduced to only those who continued in an educational 
program after graduating from the vacational program. 
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Q15 Do you feel that during the vocational program you 
developed work habits and attitudes that were helpful 
in your further schooling? 
CATEGORY 
Yes 
No 
Absolute 
Frequency 
8 
_3 
11 
Percentage 
of n 
72.7 
27.3 
100.0 
Q16 What did you do right after you finished your further schooling? 
CATEGORY Absolute Percentage 
Frequency of n 
Found Employment 
Further Schooling 
Unemployed 
Housewife 
>und employment: i 
CATEGORY 
Full-time 
Part-time 
7 
1 
1 
0 
9 
2=N/A 
full-time or 
Absolute 
Frequency 
6 
1 
7 
77.8 
11.1 
11.1 
0.0 
100.0 
part-time? 
Percentage 
of n 
85.7 
14.3 
100.0 
Q18 Do you feel your age made any difference when you were 
applying for your f i r s t full-time job? 
CATEGORY 
Too Young 
Too Old 
Didn't Matter 
Absolute 
Frequency 
4 
1 
2 
7 
Percentage 
of n 
57.1 
14.3 
28.6 
100.0 
you still employed in your first full-t 
CATEGORY 
Yes 
No 
Absolute 
Frequency 
4 
3 
7 
Percentage 
of n 
57.1 
42.9 
100.0 
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Section Four: General 
Q20 What are you doing at present? 
CATEGORY Absolute Percentage 
Frequency of n 
Employed 
Unemployed 
School 
Housewife 
75 
20 
2 
8 
105 
71.4 
19.0 
1.9 
7.7 
100.0 
2=N/A 
Q21 Found employment: 
CATEGORY 
Full-time 
Part-time 
full -time or part-time? 
Absolute 
Frequency 
65 
10 
75 
Percentage 
of n 
86.6 
13.4 
100.0 
Q22 How much do you like this job? 
CATEGORY 
Like very much 
It's O.K. 
Dislike very much 
Absolute Percentage 
Frequency of n 
47 
24 
_4 
75 
62.7 
32.0 
5.3 
100.0 
Q23 What do you like about your job? 
which apply) 
CATEGORY 
Like Hours 
Salary 
Fellow workers/Boss 
Actual Work 
Other 
Absolute 
Frequency 
43^ 
45 
56 
58 
9 
(Check all answers 
Percentage 
of n 
57.3 
60.0 
74.7 
77.3 
12.0 
n is equal to seventy-five 
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Q24 What do you dislike about your job? (Check all 
answers that apply) 
CATEGORY 
Dislike Hours 
Salary 
low workers/Boss 
Actual Work 
Other 
Absolute 
Frequency 
13^ 
11 
9 
2 
16 
Percentage 
of n 
17.3 
14.7 
12.0 
2.7 
21.3 
Q25 What were your reasons for changing your job(s)? 
(Check all answers which apply) 
Q25 
CATEGORY 
Got a Better/Higher Paying 
Laid Off 
Job 
)idn't Like Fellow Workers/Boss 
Moved 
Promoted 
Didn't Like Job 
Returned to School 
Fired 
Other 
Absolute Percentage 
Frequency 
30+ 
39 
10 
6 
5 
26 
3 
8 
22 
1=N/A 
30=DNA^ 
of n 
39.5 
51.3 
13.2 
7.9 
6.6 
34.2 
3.9 
10.5 
28.9 
Q26 Have you been unemployed for any length of time ( ie . one 
month or longer) since your graduated from the vocational 
school/since you finished your further education? 
CATEGORY 
Yes 
No 
Absolute 
Frequency 
59 
43 
102 
2=N/A 
3=DNA 
Percentage 
of n 
57.8 
42.2 
100.0 
+n is equal to seventy-six. 
••DNA represents the number of graduates 
to which the question does not apply. 
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Q27a) Have you taken any courses, r e t r a in ing , or on-the-job 
t ra in ing since you graduated from the vocational school / 
finished your further schooling? 
CATEGORY 
Yes 
No 
Absolute 
Frequency 
21 
82 
103 
1=N/A 
3=DNA 
Percentage 
of n 
20.4 
79.6 
100.0 
Q27b) Specify the kind of course or t r a in ing taken. 
CATEGORY Absolute Percentage 
Frequency of n 
College Applied 6 28.6 
Manpower 2 9.5 
On-the^Job 12 57.1 
Secondary School ^L 4.8 
21 100.0 
1=N/A 
85=DNA 
Q27c) Colleges of Applied Arts and Technology - specify: 
CATEGORY Absolute Percentage 
Frequency of n 
Apprenticeship 3 50.0 
Pre-employment 2 33.3 
College Vocat ional / 
Community College 1 16.7 
College Preparatory £ 0.0 
6 100.0 
1=N/A 
100=DNA 
289 
Q27d) Specify the most important reason for taking th i s course. 
CATEGORY Absolute Percentage 
Frequency of n 
Offered by Employer 6 35.3 
Wanted Bet te r Job 5 29.4 
Was Unemployed 2 11.8 
Upgrade Qual i f icat ions 3 17.6 
Other JL 5.9 
17 100.0 
5=N/A 
85=DNA 
Q28a) Are you present ly taking any courses, r e - t r a in ing , or 
on-the-job t ra in ing? 
CATEGORY Absolute Percentage 
Frequency of n 
Yes 8 7.7 
No _96 92.3 
104 100.0 
3=DNA 
Q28b) Specify the kind of course or t ra in ing you are taking. 
CATEGORY Absolute Percentage 
Frequency of n 
College Applied 
Manpower 
On-the-Job 
Secondary School 
99=DNA 
Q28c) Colleges of Applied Arts and Technology - specify: 
CATEGORY 
4 
0 
4 
0 
8 
50.0 
0.0 
50.0 
0.0 
100.0 
Apprenticeship 
Pre-employment 
College Vocational/ 
Community College 
College Preparatory 
Absolute 
Frequency 
3 
1 
0 
0 
4 
Percentage 
of n 
75.0 
25.0 
0.0 
0.0 
100.0 
103=DNA 
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Q28d) Specify the most important reason for taking th i s course. 
CATEGORY Absolute Percentage 
Frequency of n 
Offered by Employer 3 42.9 
Wanted Bet te r Job 1 14.3 
Was Unemployed 1 14.3 
Upgrade Qual i f ica t ions 2 28.6 
Other 0 0.0 
7 100.0 
1=N/A 
99=DNA 
Q29a) Are you planning to take any (more) courses, re t ra in ing , 
or on-the-job t ra in ing? 
CATEGORY Absolute Percentage 
Frequency of n 
Yes 43 42.2 
No _59 57.8 
102 100.0 
2=N/A 
3=DNA 
Q29b) Specify the kind of course or t ra in ing planning to take. 
CATEGORY Absolute Percentage 
Frequency of n 
College Applied 32 78.0 
Manpower 3 7.3 
On-the-Job 5 12.2 
Secondary School _1 2.4 
41 100.0 
4=N/A 
62=DNA 
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Q29c) Colleges of Applied Arts and Technology - specify: 
CATEGORY 
Apprenticeship 
Pre-employment 
College Vocational/ 
Community College 
College Preparatory 
Absolute 
Frequency 
9 
3 
10 
5 
27 
9=N/A 
71=DNA 
Percentage 
of n 
33.3 
11.1 
37.0 
18.5 
100.0 
Q29d) Specify the most important reason for planning to 
take this course. 
CATEGORY Absolute Percentage 
Frequency of n 
Offered by Employer 
Wanted Better Job 
Was Unemployed 
Upgrade Qualifications 
Other 
2 
15 
3 
14 
9 
43 
2=*J/A 
62=DNA 
4.7 
34.9 
6.9 
32.6 
21.0 
100.0 
Q30 Would you l i k e to see any changes made in Academic Subjects? 
CATEGORY Absolute Percentage 
Frequency of n 
More Time 42 39.3 
Same Time 56 52.3 
Less Time 9 8.4 
107 100.0 
Q31 Would you l i k e to see any changes made in Vocational Subjects? 
CATEGORY Absolute Percentage 
Frequency of n 
More Time 
Same Time 
Less Time 
50 
52 
5 
46.7 
48.6 
4.7 
107 100.0 
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Q32 Would you l i k e to see any changes made in School-Planned 
Work Experience? 
CATEGORY Absolute Percentage 
Frequency of n 
More Time 56 52.3 
Same Time 48 44.9 
Less Time 3 2.8 
107 100.0 
Q33 Would you l i k e to see any changes made in Guidance Counselling? 
CATEGORY Absolute Percentage 
Frequency of n 
More Time 38 36.5 
Same Time 57 54.8 
Less Time 9 8.7 
104 100.0 
3=N/A 
Q34 Would you l i k e to see any changes made in the length 
of your Vocational School Program? 
CATEGORY Absolute Percentage 
Frequency of n 
Longer 33 31.1 
Same 72 67.9 
Shorter 1 1.0 
106 100.0 
1=N/A 
Q35 Do you think the work you did in school i s useful for 
what you are doing now? 
CATEGORY Absolute Percentage 
Frequency of n 
Yes 72 71.3 
No _29 28.7 
101 100.0 
6=N/A 
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Q36 What is your annual gross income to the nearest thousand? 
CATEGORY 
$ 3,000 
4,000 
5,000 
6,000 
7,000 
8,000 
9,000 
10,000 
11,000 
12,000 
13,000 
14,000 
15,000 
16,000 
17,000 
18,000 
19,000 
20,000 
Over 20,000 
Absolute 
Frequency 
22 
2 
4 
0 
4 
4 
3 
8 
7 
7 
7 
4 
5 
0 
0 
2 
0 
1 
4 
84 
Percentage 
of n 
26.2 
2.4 
4.8 
0.0 
4.8 
4.8 
3.6 
9.5 
8.3 
8.3 
8.3 
4.8 
6.0 
0.0 
0.0 
2.4 
0.0 
1.2 
4.8 
100.0 
X = $9,333 
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APPENDIX P 
GRADUATED STUDENT DATA 
CATEGORICAL QUESTIONS IN 
DILLING'S 1978 GRADUATED STUDENT INTERVIEW 
SCHEDULE: PERCENTAGE OF RESPONSES BY SEX, LENGTH 
AND TYPE OF VOCATIONAL PROGRAM 
Ql What did you do right after completing the vocational 
school program? 
Employed School Unemployed 
Sex * (n) 
Male (44) 
Female (63) 
Length of Program* 
2YR (58) 
4YR (49) 
Occupational * 
Program 
Integrated (25) 
Segregated (82) 
59.1 
79.4 
67.2 
75.5 
64.0 
73.2 
11.4 
9.5 
17.2 
2.0 
24.0 
6.1 
29.6 
11.1 
15.5 
22.5 
12.0 
20.7 
•Significant result: p^.05 
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Q2 Found employment: full-time or part-time? 
Full-time Part-time 
Sex (n) 
Female (26) 
Male (50) 
Length of Program 
2YR (39) 
4YR (37) 
Occupational 
Program 
Integrated (16) 
Segregated (60) 
80.8 
94.0 
94.9 
83.8 
93.8 
88.3 
19.2 
6.0 
5.1 
16.2 
6.3 
11.7 
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Q3 Did you specialize in any particular shop area in your 
last year in the vocational program? 
Yes No 
Sex (n) 
Female (43) 
Male (63) 
Length of Program 
2YR (58) 
4YR (48) 
Occupational ** 
Program 
Integrated (25) 
Segregated (81) 
76.7 
77.8 
* * 
65.5 
91.7 
48.0 
86.4 
23.3 
22.2 
34.5 
8.3 
52.0 
13.6 
••Significant resul t : p<£.01 
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Q4 Were you employed at any time while you were attending 
the vocational program? (This answer excludes any work 
experience received for a vocational subject.) 
Yes No 
Sex * (n) 
Female (44) 50.0 50.0 
Male (63) 71.4 28.6 
Length of Program 
2YR (58) 56.9 43.1 
4YR (49) 69.4 30.6 
Occupational 
Program 
Integrated (25) 64.0 36.0 
Segregated (82) 62.2 37.8 
•Significant result : p^ .05 
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Q5 Are you married? 
Yes No 
Sex (n) 
Female (44) 25.0 75.0 
Male (63) 11.1 88.9 
Length of program 
2YR (58) 15.5 84.5 
4YR (49) 18.4 81.6 
Occupational 
Program 
Integrated (25) 24.0 76.0 
Segregated (82) 14.6 85.4 
Q6 How did you get your f i r s t full-time job? 
Manpower Vocational Parents/ Friends Yourself Previous Other 
Program Relatives Employer 
Sex (n) 
Female (25) 
Male (49) 
Length of Program 
2YR (39) 
4YR (35) 
Occupational 
Program 
Integrated (16) 
Segregated (58) 
4.0 
0.0 
0.0 
2.9 
0.0 
1.7 
36.0 
28.6 
23.1 
40.0 
18.8 
34.5 
16.0 
12.2 
18.0 
8.6 
25.0 
10.3 
16.0 
16.3 
10.3 
22.9 
12.5 
17.2 
20.0 
28.6 
35.9 
14.3 
43.8 
20.7 
8.0 
12.2 
12.8 
8.6 
0.0 
13.8 
0.0 
2.0 
0.0 
2.9 
0.0 
1.7 
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Q7 Was your f i r s t full-time job related to any of the shop 
subjects that you took in the vocational program? 
Yes No 
Sex (n) 
Female (25) 
Male (49) 
Length of Program 
2YR (39) 
4YR (35) 
Occupational 
Program 
Integrated (16) 
Segregated (58) 
36.0 
36.7 
38.5 
34.3 
43.8 
34.5 
64.0 
63.3 
61.5 
65.7 
56.3 
65.5 
302 
Q8 Do you feel that during the vocational program you developed 
work habits and at t i tudes toward work that were helpful to 
you in getting and holding your f i r s t full-time job? 
Sex (n) 
Yes No 
Female (24) 
Male (49) 
Length of Program 
2YR (39) 
4YR (34) 
Occupational 
Program 
Integrated (16) 
Segregated (57) 
87.5 
81.6 
82.1 
85.3 
87.5 
82.5 
12.5 
18.4 
18.0 
14.7. 
12.5 
17.5 
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Q9 Do you feel your age made any difference when you were 
applying for your f i r s t full-time job? 
Too young Too old Didn't matter 
Sex (n) 
Female (25) 
Male (49) 
Length of Program 
2YR (39) 
4YR (35) 
Occupational 
Program 
Integrated (16) 
Segregated (58) 
16.0 
18.4 
15.4 
20.0 
31.3 
13.8 
0.0 
0.0 
0.0 
0.0 
0.0 
0.0 
84.0 
81.6 
84.6 
80.0 
68.8 
86.2 
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QIO Are you still employed in your first full-time job? 
Sex (n) 
Female (25) 
Male (49) 
Length of Program 
2YR (39) 
4YR (35) 
Occupational 
Program 
Integrated (16) 
Segregated (58) 
Yes 
28.0 
26.5 
28.2 
25.7 
25.0 
27.6 
No 
72.0 
73.5 
71.8 
74.3 
75.0 
72.4 
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Qll What type of further education did you undertake after 
graduating from the vocational program? 
Sex (n) 
Female (5) 
Male (6) 
Length of Program 
2YR (10) 
4YR (1) 
Occupational 
Program 
Integrated (6) 
Segregated (5) 
College 
40.0 
66.7 
60.0 
0.0 
50.0 
60.0 
Secondary 
school 
40.0 
16.7 
20.0 
100.0 
16.7 
40.0 
Manpower 
r e - t r a in ing 
0.0 
0.0 
0.0 
0.0 
0.0 
0.0 
Othe 
20.0 
16.7 
20.0 
0.0 
33.3 
0.0 
Q12 Colleges of Applied Arts and Technology - specify: 
Sex (n) 
Female (1) 
Male (2) 
Length of Program 
2YR (3) 
4YR (0) 
Occupational 
Program 
Integrated (1) 
Segregated (2) 
Apprenticeship 
0.0 
50.0 
33.3 
100.0 
0.0 
Pre-employment 
0.0 
0.0 
0.0 
0.0 
0.0 
Vocational/ 
community 
0.0 
0.0 
0.0 
0.0 
0.0 
College 
preparatory 
100.0 
50.0 
66.7 
0.0 
100.0 
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Q13 How long after graduating from the vocational program 
was i t before your started this program? 
Sex 
Female 
Male 
(n) 
(5) 
(5) 
Length of Program 
2YR 
4YR 
Occupational 
Program 
(9) 
(1) 
Within 
2 months 
40.0 
60.0 
55.6 
0.0 
Longer than 
2 months 
60.0 
40.0 
44.4 
100.0 
Integrated (5) 
Segregated (5) 
40.0 
60.0 
60.0 
40.0 
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Q14 Where do you stend now in terms of this program? 
S t i l l Completed Didn't 
enrolled complete 
Sex (n) 
Female (5) 
Male (6) 
Length of Program 
2YR (10) 
4YR (1) 
Occupational 
Program 
Integrated (6) 
Segregated (5) 
20.0 
16.7 
10.0 
100.0 
16.7 
20.0 
60.0 
66.7 
70.0 
0.0 
66.7 
60.0 
20.0 
16.7 
20.0 
0.0 
16.7 
20.0 
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Q15 Do you feel that during the vocational program you 
developed work habits and attitudes that were helpful in 
your further schooling? 
Yes No 
Sex (n) 
Female (5) 
Male (6) 
Length of Program 
2YR (10) 
4YR (1) 
Occupational 
Program 
Integrated (6) 
Segregated (5) 
80.0 
66.7 
70.0 
100.0 
66.7 
80.0 
20.0 
33.3 
30.0 
0.0 
33.3 
20.0 
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Q16 What did you do right after you finished your further 
schooling? 
Found Further Unemployment Housewife 
employment schooling 
Sex (n) 
Female (4) 
Male (5) 
Length of Program 
2YR (9) 
4YR (0) 
Occupational 
Program 
Integrated (5) 
Segregated (4) 
75.0 
80.0 
77.8 
80.0 
75.0 
25.0 
0.0 
11.1 
20.0 
0.0 
0.0 
20.0 
11.1 
0.0 
25.0 
0.0 
0.0 
0.0 
0.0 
0.0 
311 
Q17 Found employment: full-time or part-time? 
Full-time Part-time 
Sex (n) 
Female (3) 
Male (4) 
Length of Program 
2YR (7) 
4YR (0) 
Occupational 
Program 
Integrated (4) 
Segregated (3) 
100.0 
75.0 
85.7 
100.0 
66.7 
0.0 
25.0 
14.3 
0.0 
33.3 
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Q18 Do you feel your age made any difference when you were applying 
for your f i r s t full-time job? 
Too young Too old Didn't matter 
Sex (n) 
Female 
Male 
Length 
2YR 
4YR 
Occupational 
Program 
Integrated 
Segregated 
(3) 
(4) 
(7) 
(0) 
(4) 
(3) 
33.3 
75.0 
57.1 
75.0 
33.3 
0.0 
25.0 
14.3 
0.0 
33.3 
66.7 
0.0 
28.6 
25.0 
33.3 
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Q19 Are you still employed in your first full-time job? 
Yes No 
Sex (n) 
Female (3) 66.7 33.3 
Male (4) 50.0 50.0 
Length of Program 
2YR (7) 57.1 42.9 
4YR (0) -
Occupational 
Program 
Integrated (4) 50.0 50.0 
Segregated (3) 66.7 33.3 
314 
Q20 What are you doing at present? 
Employed Unemployed School Housewife 
Sex (n) 
Female (34) 
Male (51) 
Length of Program 
2YR (45) 
4YR (40) 
Occupational 
Program 
Integrated (19) 
Segregated (66) 
55.9 
70.6 
60.0 
70.0 
52.6 
68.2 
20.6 
25.5 
26.7 
20.0 
21.1 
24.2 
0.0 
3.9 
4.4 
0.0 
5.3 
1.5 
23.5 
0.0 
8.9 
10.0 
21.1 
6.1 
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Q21 Found employment: full-time or part-time? 
Full-time Part-time 
Sex* (n) 
Female (19) 
Male (36) 
Length of Program 
2YR (27) 
4YR (28) 
Occupational 
Program 
Integrated (10) 
Segregated (45) 
63.2 
91.7 
85.2 
78.6 
90.0 
80.0 
36.8 
8.3 
14.8 
21.4 
10.0 
20.0 
•Significant result : p-C.OS 
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Q22 How much do you like this job? 
Like It's Dislike 
very much O.K. very much 
Sex (n) 
Female (28) 60.7 35.7 3.6 
Male (47) 63.8 29.8 6.4 
Length of Program * 
2YR (39) 66.7 23.1 10.3 
4YR (36) 58.3 41.7 0.0 
Occupational** 
Program 
Integrated (15) 73.3 6.7 20.0 
Segregated (60) 60.0 38.3 1.7 
•Significant resul t : p ^ . 0 5 
••Significant resul t : p-i .01 
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Q23 What do you like about your job?# 
Like Salary Fellow Actual Other 
hours workers/boss work 
Sex (n) 
Female (28) 
Male (47) 
Length of program 
2YR (39) 
4YR (36) 
Occupational 
Program 
Integrated (15) 
Segregated (60) 
57.1 
57.5 
69.2 
44.4 
80.0 
51.7 
57.1 
61.7 
66.7 
52.8 
80.0 
55.0 
71.4 
76.6 
79.5 
69.4 
80.0 
73.3 
82.1 
74.5 
82.1 
72.2 
80.0 
76.7 
10.7 
12.8 
2.6 
22.2 
0.0 
15.0 
•Note that the percentage in a category is independent 
of the percentages in a l l other categories. 
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Q24 What do you dislike about your job?# 
Dislike Salary Fellow Actual Other 
hours workers/boss work 
Sex (n) 
Female (28) 
Male (47) 
Length of Program 
2YR (39) 
4YR (36) 
Occupational 
Program 
Integrated (15) 
Segregated (60) 
14.3 
19.2 
15.4 
19.4 
13.3 
18.3 
17.9 
12.8 
15.4 
13.9 
20.0 
13.3 
10.7 
12.8 
12.8 
11.1 
20.0 
10.0 
0.0 
4.3 
5.1 
0.0 
6.7 
1.7 
25.0 
19.2 
20.5 
22.2 
33.3 
18.3 
•Note that the percentage in a category is independent 
of the percentages in a l l other categories. 
Q25 What were your reasons for changing your job(s)? 
Sex (n) 
Female (28) 
Male (48) 
Length of Program 
2YR (46) 
4YR (30) 
Occupational 
Program 
Integrated (19) 
Segregated (57) 
Got a be t t e r 
higher paying 
job 
14.3 
54.2 
34.8 
46.7 
31.6 
42.1 
Laid 
off 
60.7 
45.8 
52.2 
50.0 
57.9 
49.1 
Didn ' t l i k e 
workers/ 
boss 
14.3 
12.5 
15.2 
10.0 
5.3 
15.8 
Moved Promoted Didn't School Fired Other 
like 
job 
7.1 
8.3 
10.9 
3.3 
3.6 
8.3 
6.5 
6.7 
21.4 
41.7 
39.1 
26.7 
7 .1 
2.1 
6.5 
0.0 
7 .1 
12.5 
6.5 
16.7 
42.9 
20.8 
23.9 
36.7 
10.5 
7.0 
0.0 
8.8 
42.1 
31.6 
5.3 
3.5 
5.3 
12.3 
31.6 
28.1 
CO 
M 
VO 
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Q26 Have you been unemployed for any length of time (ie. one 
month or longer) since you graduated from the vocational 
school/since you finished your further education? 
Yes No 
Sex ** (n) 
Female (43) 74.4 25.6 
Male (59) 45.8 54.2 
Length of Program 
2YR (55) 58.2 41.8 
4YR (47) 57.5 42.6 
Occupational 
Program 
Integrated (23) 65.2 34.8 
Segregated (79) 55.7 44.3 
••Significant resul t : p-^.,01 
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Q27a) Have you taken any courses, r e t r a in ing , or on-the-job 
t ra in ing since you graduated from the vocational 
school/f inished your further schooling? 
Yes No 
Sex (n) 
Female (42) 19.1 81.0 
Male (61) 21.3 78.7 
Length of Program 
2YR (55) 16.4 83.6 
4YR (48) 25.0 75.0 
Occupational 
Program 
Integrated (23) 13.0 87.0 
Segregated (80) 22.5 77.5 
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Q27b) Specify the kind of course or training taken. 
College Manpower On-the-job Secondary 
applied school 
Sex (n) 
Female (9) 
Male (13) 
Length of Program 
2YR (10) 
4YR (12) 
Occupational 
Program 
Integrated (4) 
Segregated (18) 
22.2 
30.7 
10.0 
41.7 
25.0 
27.8 
33.3 
0.0 
20.0 
8.3 
25.0 
11.1 
44.4 
61.5 
60.0 
50.0 
50.0 
55.6 
0.0 
7.7 
10.0 
0.0 
0.0 
5.6 
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Q27c) Colleges of Applied Arts and Technology - specify: 
Apprenticeship Pre-employment Vocational/ College 
community preparatory 
Sey (n) 
Female (2) 50.0 0.0 50.0 0.0 
Male (4) 50.0 50.0 0.0 0.0 
Length of Program 
2YR (1) 0.0 0.0 100.0 0.0 
4YR (5) 60.0 40.0 0.0 0.0 
Occupational 
Program 
Integrated (1) 0.0 0.0 100.0 0.0 
Segregated (5) 60.0 40.0 0.0 0.0 
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Q27d) Specify the most important reason for having taken this course. 
Offered Wanted Was Upgrade Other 
by employer better job unemployed qualifications 
Sex (n) 
Female (7) 
Male (9) 
Length of program 
2YR (10) 
4YR (6) 
Occupational 
Program 
Integrated (4) 
Segregated (12) 
28.6 
44.4 
30.0 
50.0 
0.0 
50.0 
28.6 
33.3 
40.0 
16.7 
50.0 
25.0 
28.6 
0.0 
20.0 
0.0 
25.0 
8.3 
14.3 
22.2 
10.0 
33.3 
25.0 
16.7 
0.0 
0.0 
0.0 
0.0 
0.0 
0.0 
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Q28a) Are you presently teking any courses, re-training, or 
on-the-job training? 
Yes No 
Sex * (n) 
Female (43) 
Male (61) 
Length of Program 
2YR (56) 
4YR (48) 
Occupational 
Program 
Integrated (24) 
Segregated (80) 
0.0 
13.1 
10.7 
4.2 
8.3 
7.5 
100.0 
86.9 
89.3 
95.8 
91.7 
92.5 
•Significant result: p^.05 
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Q28b) Specify the kind of course or training you are taking. 
College Manpower On-the-job Secondary 
applied school 
Sex (n) 
Female (0) 
Male (8) 
Length of Program 
2YR (6) 
4YR (2) 
Occupational 
Program 
Integrated (2) 
Segregated (6) 
50.0 
50.0 
50.0 
100.0 
33.3 
0.0 
0.0 
0.0 
0.0 
0.0 
50.0 
50.0 
50.0 
0.0 
66.7 
0.0 
0.0 
0.0 
0.0 
0.0 
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Q28c) Colleges of Applied Arts and Technology - specify: 
Apprenticeship Pre-employment Vocational/ 
community 
College 
preparatory 
Sex (n) 
Female (0) 
Male (4) 
Length of Program 
2YR (3) 
4YR (1) 
Occupational 
Program 
Integrated (2) 
Segregated (2) 
75.0 
66.7 
100.0 
100.0 
50.0 
25.0 
33.3 
0.0 
0.0 
50.0 
0.0 
0.0 
0.0 
0.0 
0.0 
0.0 
0.0 
0.0 
0.0 
0.0 
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Q28d) Specify the most important reason for taking this course. 
Offered Wanted Was Upgrade Other 
by employer better job unemployed qualifications 
Sex (n) 
Female (0) 
Male (7) 
Length of Program 
2YR (6) 
4YR (1) 
Occupational 
Program 
Integrated (2) 
Segregated (5) 
42.9 
50.0 
0.0 
50.0 
40.0 
14.3 
16.7 
0.0 
0.0 
20.0 
14.3 
16.7 
0.0 
50.0 
0.0 
28.6 
16.7 
100.0 
0.0 
40.0 
0.0 
0.0 
0.0 
0.0 
0.0 
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Q29a) Are you planning to take any (more) courses, r e - t r a in ing , 
or on-the-job t ra in ing? 
Yes No 
Sex (n) 
Female (41) 39.0 61.0 
Male (61) 44.3 55.7 
Length of Program 
2YR (54) 42.6 57.4 
4YR ' (48) 41.7 58.3 
Occupational 
Program 
Integrated (22) 54.6 45.5 
Segregated (80) 38.8 61.3 
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Q29b) Specify the kind of course or training you are 
planning to take. 
College Manpower On-the-job Secondary 
applied school 
Sex (n) 
Female (15) 
Male (26) 
Length of Program 
2YR (23) 
4YR (Iff) 
Occupational 
Program 
Integrated (12) 
Segregated (29) 
86.7 
73.1 
69.6 
88.9 
66.7 
82.8 
13.3 
3.9 
8.7 
5.6 
16.7 
3.5 
0.0 
19.2 
17.4 
5.6 
16.7 
10.3 
0.0 
3.9 
4.4 
0.0 
0.0 
3.5 
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Q29c) Colleges of Applied Arts and Technology - specify: 
Sex (n) 
Female (11) 
Male (16) 
Length of Program 
2YR (11) 
4YR (16) 
Occupational 
Program 
Integrated (6) 
Segregated (21) 
Apprenticeship 
18.2 
43.8 
36.4 
31.3 
16.7 
38.1 
Pre-employment 
9 .1 
12.5 
0.0 
18.8 
0.0 
14.3 
Vocational/ 
community 
45.5 
31.3 
36.4 
37.5 
50.0 
33.3 
College 
preparatory 
27.3 
12.5 
27.3 
12.5 
33.3 
14.3 
Q30 Would you like to see any changes made in Academic 
subjects? 
More time Same time Less time 
Sex (n) 
Female (44) 
Male (63) 
Length of Program 
2YR (58) 
4YR (49) 
Occupational 
Program 
Integrated (25) 
Segregated (82) 
40.9 
38.1 
41.4 
36.7 
24.0 
43.9 
52.3 
52.4 
48.3 
57.1 
64.0 
48.8 
6.8 
9.5 
10.3 
6.1 
12.0 
7.3 
Q31 Would you like to see any changes made in Vocational 
Subjects? 
More time Same time Less time 
Sex (n) 
Female (44) 
Male (63) 
Length of Program 
2YR (58) 
4YR (49) 
Occupational 
Program 
Integrated (25) 
Segregated (82) 
50.0 
44.4 
44.8 
49.0 
56.0 
43.9 
43.2 
52.4 
51.7 
44.9 
44.0 
50.0 
6.8 
3.2 
3.5 
6.1 
0.0 
6.1 
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Q32 Would you like to see any changes made in School 
Planned Work Experience? 
More time Same time Less time 
Sex (n) 
Female (44) 
Male (63) 
Length of Program 
2YR (58) 
4YR (49) 
Occupational * 
Program 
Integrated (25) 
Segregated (82) 
50.0 
54.0 
58.6 
44.9 
64.0 
48.8 
50.0 
41.3 
36.2 
55.1 
28.0 
50.0 
0.0 
4.8 
5.2 
0.0 
8.0 
1.2 
•Significant result: p^.05 
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Q33 Would you like to see any changes in Guidance Counselling? 
More time Same time Less time 
Sex (n) 
Female (42) 
Male (62) 
Length of Program 
2YR (57) 
4YR (47) 
Occupational 
Program 
Integrated (24) 
Segregated (80) 
47.6 
29.0 
40.4 
31.9 
45.8 
33.8 
42.9 
62.9 
49.1 
61.7 
50.0 
56.3 
9.5 
8.1 
10.5 
6.4 
4.2 
10.0 
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Q34 Would you like to see any changes in the length of the 
Vocational School Program? 
Longer Same Shorter 
Sex (n) 
Female (44) 29.6 70.5 0.0 
Male (62) 32.3 66.1 1.6 
Length of Program 
2YR (57) 35.1 64.9 0.0 
4YR (49) 26.5 71.4 2.0 
Occupational** 
Program 
Integrated (24) 58.3 41.7 0.0 
Segregated (82) 23.2 75.6 1.2 
••Significant result: p^.01 
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Q35 Do you think the work you did in school is useful 
for what you are doing now? 
Yes Nb 
Sex (n) 
Female (40) 67.5 32.5 
Male (61) 73.8 26.2 
Length of Program 
2YR (58) 69.0 31.0 
4YR (43) 74.4 25.6 
Occupational 
Program 
Integrated (25) 68.0 32.0 
Segregated (76) 72.4 27.6 
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APPENDIX Q 
GRADUATED STUDENT DATA 
NON-CATEGORICAL QUESTIONS FROM DILLING'S 1978 GRADUATE 
STUDENT INTERVIEW SCHEDULE: RESPONSE MEANS, STANDARD 
DEVIATIONS AND F-RATIOS 
Ql How long were you unemployed? (in months) 
Sex (n) 
Female (11) 
Male (7) 
Length of Program 
2YR (8) 
4YR (10) 
Occupational 
Program 
Integrated (3) 
Segregated (15) 
Mean 
22.2 
16.6 
21.3 
19.0 
26.3 
18.7 
Standard 
deviat ion 
16.9 
19.8 
17.2 
19.0 
19.1 
17.9 
F - r a t i o 
.41 
.07 
. 
.44 
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Q2 How much school-planned work experience did you receive 
while attending the vocational school program? (in weeks) 
F-ratio 
Sex (n) 
Female (41) 
Male (63) 
Length of Program 
2YR (56) 
4YR (48) 
Occupational 
Program 
Integrated (24) 
Segregated (80) 
Mean 
5.0 
5.1 
4.2 
6.0 
2.5 
5.8 
Standard 
deviat ion 
7.0 
4.7 
4.8 
6.5 
2.0 
6.2 
0.0 
2.6 
7 . 0 ^ 
••Significant resul t : p A O l 
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Q3 How long after graduation from the vocational program was 
i t before you found your f i r s t full-time job? (in months) 
Sex (n) 
Female (25) 
Male (49) 
Length of Program 
2YR (39) 
4YR (35) 
Occupational 
Program 
Integrated (16) 
Segregated (58) 
Mean 
1.6 
1.3 
1.3 
1.5 
1.1 
1.5 
Standard 
deviat ion 
1.8 
1.2 
1.3 
1.5 
0.3 
1.6 
F - r a t i o 
1.2 
.50 
.74 
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Q4 How long after graduation from the vocational program was 
i t before you started this program? (if two months or more) 
Mean Standard F-ratio 
deviation 
Sex (n) 
Female (3) 3.0 1.7 .16 
Male (4) 4.0 4.0 
Length 
2YR - -
4YR -
Occupational 
Program 
In tegra ted (4) 4 .8 3.8 1.5 
Segregated (3) 2.0 0.0 
Q5 How long after leaving the program was i t before you 
found full-time employment? (in months) 
Mean Standard F-ratio 
deviation 
Sex (n) 
Female (3) 2.0 1.7 .09 
Male (4) 2.5 2.4 
Length of Program 
2YR -
4YR -
Occupational 
Program 
Integrated (4) 2.0 1.4 .17 
Segregated (3) 2.7 2.9 
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Q6 How many jobs ( ie . full-time and part-time) have you held 
since you graduated from the vocational school? 
Sex 
Female 
Male 
Length of 
2YR 
4YR 
(n) 
(43) 
(61) 
Program 
Occupational 
Program 
(56) 
(48) 
Mean 
2.2 
3.0 
3.0 
2.3 
Standard 
deviation 
1.7 
1.8 
1.8 
1.7 
F-ratio 
4.5^ 
4.5^ 
Integrated (24) 3.6 2.2 10.3** 
Segregated (80) 2.4 1.5 
•Significant result : p<£.05 
••Significant resul t : p<..01 
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Q7 Starting with your year of graduation try to give me the 
amount of time you were unemployed in each year up to 
the end of December 1979. (in months) 
1976? 
Mean Standard F-ratio 
deviation 
Sex (n) 
Female (25) 3.8 4.8 
Male (21) 2.0 2.8 
Length of Program 
2YR (21) 2.0 3.3 
4YR (25) 3.7 4.5 
Occupational 
Program 
Integrated (9) 2.3 2.9 
Segregated (37) 3.1 4.3 
2.3 
2.1 
.24 
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Q8 1977? 
Sex (n) 
Female (25) 
Male (21) 
Length of Program 
2YR (21) 
4YR (25) 
Occupational 
Program 
Integrated (9) 
Segregated (37) 
Mean 
6.0 
2.0 
4 . 1 
4.2 
5.4 
3.8 
Standard 
deviat ion 
5.4 
3.1 
4.6 
5.1 
4.4 
4.9 
F - r a t i o 
9 . 0 ^ 
.52 
.79 
••Significant resul t : p<£.01 
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09 1978? 
Sex 
Female 
Male 
Length of 
2YR 
4YR 
(n) 
(27) 
(24) 
Program 
(25) 
(26) 
Mean 
4.3 
1.8 
2.1 
4.1 
Standard 
deviation 
4.9 
2.9 
3.5 
4.7 
F-ratio 
4.9^ 
2.9 
Occupational 
Program 
Integrated (9) 1.7 4.0 1.25 
Segregated (42) 3.4 4.3 
•Significant resul t : p<.05 
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QIO 1979? 
Sex (n) 
Female (27) 
Male (24) 
Length of Program 
2YR (25) 
4YR (26) 
Occupational 
Program 
Integrated (9) 
Segregated (42) 
Mean 
4.9 
3.0 
4 .1 
3.9 
2.6 
4.3 
Standard 
devia t ion 
4.8 
3.9 
4.4 
4.7 
3.9 
4.6 
F - r a t i o 
2.2 
.02 
1.1 
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APPENDIX R 
GRADUATED STUDENT DATA 
SATISFACTION MEASURE: GENERAL FREQUENCIES 
AND PERCENTAGES 
350 
Ql After considering your vocational school experience, and your 
experience up till now, how much do you like your vocational school? 
Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
3.7^ 
(4) 
4.7 
(5) 
24.3 
(26) 
10.3 
(11) 
57.0 
(61) 
Ql 
HOW MUCH DID YOU LIKE... 
Q2 going to your school? 
2.9 
(3) 
4.8 
(5) 
25.7 
(27) 
14.3 
(15) 
52.4 
(55) 
2=^/A 
Q3 the way you got along with other students? 
4.8 
(5) 
6.7 
(7) 
23.1 
(24) 
14.4 
(15) 
51.0 
(53) 
3=N/A 
Q4 the way other students t rea ted you? 
9.5 
(10) 
3.8 
(4) 
38.1 
(40) 
15.2 
(16) 
33.3 
(35) 
2=N/A 
Q5 the way you got along with your teachers? 
5.7 1.9 22.9 7.6 61.9 
(6) (2) (24) (8) (65) 
2=N/A 
06 the way teachers t reated you? 
1.9 1.9 32.4 9.5 54.3 
(2) (2) (34) (10) (57) 
Q7 the subjects you were taking? 
3.8 4.8 22.9 16.2 52.4 
(4) (5) (24) (17) (55) 
2=«/A 
Q8 the work you were doing? 
1.9 4.8 23.8 14.3 55.2 
(2) (5) (25) (15) (58) 
2=N/A 
•figures without parentheses represent the relative 
percentage of n; figures with parentheses 
represent the absolute frequencies. 
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APPENDIX S 
GRADUATED STUDENT DATA 
SATISFACTION MEASURE: PERCENTAGE OF RESPONSES BY 
SEX, LENGTH AND TYPE OF VOCATIONAL PROGRAM 
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Ql Considering your vocational school experience, and your 
experience up till now how much do you like your vocational 
school? 
Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
Sex (n) 
Female (44) 
Male (63) 
Length of Program 
2YR (58) 
4YR (49) 
Occupational** 
Program 
Integrated (25) 
Segregated (82) 
4.6 
3.2 
3.5 
4.1 
0.0 
4.9 
4.6 
4.8 
8.6 
0.0 
20.0 
0.0 
15.9 
30.2 
27.6 
20.4 
28.0 
23.2 
9.1 
11.1 
10.3 
10.2 
12.0 
9.8 
65.9 
50.8 
50.0 
65.3 
40.0 
62.2 
••Significant result: p-^.01 
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Q2 Thinking about your school as a whole, how much did you l i ke 
going to your school? 
Sex (n) 
Dislike 
very much 
Dislike 
a little 
I t ' s 
O.K. 
Like a 
l i t t l e 
Like 
very much 
Female 
Male 
(43) 
(62) 
0.0 
4.8 
4.7 
4.8 
30.2 
22.6 
11.6 
16.1 
53.5 
51.6 
Length of Program 
2YR 
4YR 
(58) 
(47) 
5.2 
0.0 
8.6 
0.0 
27.6 
23.4 
13.8 
14.9 
44.8 
61.7 
Occupational 
Program 
Integrated (25) 
Segregated (80) 
0.0 
3.8 
8.0 
3.8 
36.0 
22.5 
24.0 
11.3 
32.0 
58.8 
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Q3 How much did you like the way you got along with other students? 
Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
Sex (n) 
Female (42) 
Male (62) 
Length of Program 
2YR (57) 
4YR (47) 
Occupational 
Program 
Integrated (24) 
segregated (80) 
4.8 
4.8 
7.0 
2 .1 
8.3 
3.8 
11.9 
3.2 
-
5.3 
8.5 
4.2 
7.5 
16.7 
27.4 
26.3 
19.2 
29.2 
21.3 
11.9 
16.1 
10.5 
19.2 
4.2 
17.5 
54.8 
48.4 
50.9 
51.1 
54.2 
50.0 
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Q4 How much did you l ike the way other studente treated you? 
Sex (n) 
Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
Female (43) 
Male (62) 
Length of Program 
2YR (58) 
4YR (47) 
Occupational 
Program 
Integrated (25) 
Segregated (80) 
14.0 
6.5 
10.3 
8.5 
20.0 
6.3 
4.7 
3.2 
5.2 
2.1 
8.0 
2.5 
41.9 
35.5 
39.7 
36.2 
24.0 
42.5 
11.6 
17.7 
12.1 
19.2 
12.0 
16.3. 
27.9 
37.1 
32.8 
34.0 
36.0 
32.5 
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Q5 How much did you like the way you got along with your teachers? 
Dislike Dislike It's Like a Like 
very much a little O.K. little very mu ch 
Sex (n) 
Female (43) 
Male (62) 
Length of Program ** 
2YR (58) 
4YR (47) 
Occupational 
Program 
Integrated (25) 
Segregated (80) 
7.0 
4.8 
6.9 
4 .3 
4.0 
6.3 
0.0 
3.2 
1.7 
2 .1 
0.0 
2.5 
20.9 
24.2 
36.2 
6.4 
44.0 
16.3 
4.7 
9.7 
3.5 
12.8 
4.0 
8.8 
67.4 
58.1 
51.7 
74.5 
48.0 
66.3 
••Significant result: p^.01 
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Q6 How much did you like the way teachers treated you? 
Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
Sex (n) 
Female (43) 
Male (62) 
Length of Program ** 
2YR (58) 
4YR (47) 
Occupational ** 
Program 
Integrated (25) 
Segregated (80) 
2.3 
1.6 
3.5 
0.0 
4.0 
1.3 
0.0 
3.2 
3.5 
0.0 
8.0 
0.0 
25.6 
37.1 
46.6 
14.9 
52.0 
26.3 
7.0 
11.3 
5.2 
14.9 
8.0 
10.0 
65.1 
46.8 
41.1 
70.2 
28.0 
62.5 
••Significant resul t : p< .01 
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Q7 How much did you like the subjects you were taking? 
Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
Sex (n) 
Female (43) 
Male (62) 
Length of Program 
2YR (58) 
4YR (47) 
Occupational 
Program 
Integrated (25) 
Segregated (80) 
4.7 
3.2 
3.5 
4 .3 
8.0 
2.5 
4.7 
4.8 
6.9 
2 .1 
12.0 
2.5 
18.6 
25.8 
25.9 
19.2 
28.0 
21.3 
16.3 
16.1 
13.8 
19.2 
16.0 
16.3 
55.8 
50.0 
50.0 
55.3 
36.0 
57.5 
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Q8 How much did you like the work you were doing? 
Sex (n) 
Dislike Dislike It's Like a Like 
very much a little O.K. little very much 
Female (43) 
Male (62) 
Length of Program 
2YR (58) 
4YR (47) 
Occupational 
Program 
Integrated (25) 
Segregated (80) 
2.3 
1.6 
3.5 
0.0 
4.0 
1.3 
4.7 
4.8 
3.5 
6.4 
8.0 
3.8 
32.6 
17.7 
31.0 
14.9 
32.0 
21.3 
9.3 
17.7 
12.1 
17.0 
8.0 
16.3 
51.2 
58.1 
50.0 
61.7 
48.0 
57.5 
